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ON s6z

4-8 Kasim 2025 tarihlerinde Antalya’da gerceklestirilen 19. Uluslararasi Egitim Camiasi Sempozyumu,
Saybilder Toplulugu’nun koordinasyonunda; Mardin Artuklu Universitesi (Tirkiye) ve Carthage
Universitesi (Tunus) akademik destegiyle basariyla tamamlanmistir. Egitim bilimlerinin giincel
gelismelerini, yenilik¢i yaklasimlarini ve disiplinler arasi etkilesimlerini merkeze alan bu sempozyum,
uluslararasi akademik dayanismanin gliclenen yapisini somut bicimde ortaya koymustur. Farkli
Ulkelerden gelen arastirmacilar hem kendi egitim sistemlerine iliskin birikimlerini paylasmis hem de
evrensel nitelik taslyan egitsel sorunlara yonelik ¢c6ziim onerilerini tartisma firsati bulmustur.

Bu yilki sempozyum, genis bir katiimci profiline sahip olmasi agisindan ayrica dikkat gekicidir.
Turkiye’den 45 bildiri; Almanya, Cezayir, Fas, Irak, Kuveyt, Misir, Sudan, Suudi Arabistan Kralligi, Tunus,
Umman ve Urdiin gibi tilkelerden toplam 60 bildiri olmak (izere 105 bilimsel sunum gerceklestirilmistir.
Bu ¢ok seslilik, kiltlrlerarasi akademik aligverisi zenginlestirmis; farkli 6gretim geleneklerinin, egitim
politikalarinin ve sinif igi uygulamalarin karsilastirmali bicimde ele alinmasina imkan tanimigtir. Béylece
sempozyum, yalnizca bir bilimsel paylasim ortami degil, ayni zamanda kapsamli bir 6grenme ve
etkilesim platformu haline gelmistir.

Sempozyumun temel amaci; egitim arastirmalarini uluslararasi dizlemde goriunidr kilmak,
arastirmacilar arasinda strdirilebilir is birliklerini tesvik etmek ve 6gretim siireclerine katki saglayacak
bilimsel Uretimi desteklemektir. Sunulan g¢alismalar; egitim teknolojileri, 6gretmen egitimi, dijital
pedagojiler, yabanci dil 6gretimi, psikolojik danismanlik, 6zel egitim, sirdarilebilir egitim politikalari
ve toplumsal dénisiim gibi genis bir tematik alani kapsamaktadir. Bu gesitlilik, sempozyumun hem
teorik yaklasimlar hem de sahaya dayali uygulamali calismalar bakimindan gicli bir birikim ortaya
koydugunu gostermektedir.

Elinizdeki bu kitap, s6z konusu bilimsel tGretimin 6zet metinlerini bir araya getirmektedir. Ancak kitap,
yalnizca bildirilerin bir toplami olmanin otesinde; farkli akademik geleneklerden, kiltirel
perspektiflerden ve arastirma yontemlerinden beslenen bir ortak aklin Grini niteligindedir. Kitapta yer
alan calismalarin egitim bilimleri alaninda calisan uygulayici 6gretmenlere, politika gelistiricilere,
akademisyenlere ve genc arastirmacilara yeni bakis acilari sunmasi hedeflenmektedir.

Sempozyum sirecinde ortaya ¢ikan en 6nemli bulgulardan biri, uluslararasi akademik is birliginin
egitsel gelisime sagladigl dogrudan katkinin bir kez daha goérilmis olmasidir. Farkli Glkelerden
arastirmacilarin deneyimleri, yontemsel yaklasimlari ve ¢6ziim 6nerileri; egitimin karsi karsiya oldugu
ortak sorunlarin daha butilincil ve karsilastirmali bir cergevede degerlendirilmesine olanak tanimistir.
Ayrica etkinlik boyunca kurulan yeni akademik baglar, gelecekte yiritiilecek ortak projeler ve yayinlar
icin gugll bir temel olusturmustur.

Sonug olarak, 19. Uluslararasi Egitim Camiasi Sempozyumu’nun ortaya koydugu bilimsel zenginligin,
egitim alaninda calisan tim arastirmacilar icin degerli bir kaynak niteligi tasidigina inaniyoruz.
Sempozyuma katki veren tiim bilim insanlarina, organizasyon siirecinde emek gdsteren akademik ve
idari ekiplere ve egitime gonil veren tim paydaslara icten tesekkirlerimizi sunariz. Bu kitabin,
arastirmacilar ve uygulayicilar igin faydah bir basvuru kaynagi olmasini diliyoruz.

Prof. Dr. Sami Baskin

Diizenleme Kurulu Bagkani



Preface

The 19 International Symposium of the Educational Community, held in Antalya on 4-8 November
2025 under the coordination of the Saybilder Community and with the academic support of Mardin
Artuklu University (Tarkiye) and Carthage University (Tunisia), was successfully completed. Focusing
on current developments in educational sciences, innovative approaches, and interdisciplinary
interactions, the symposium once again demonstrated the strengthening structure of international
academic solidarity. Researchers from different countries had the opportunity to share insights from
their own educational systems while discussing solutions to challenges of universal relevance.

This year’s symposium was remarkable for its broad and diverse participation. A total of 105
presentations were delivered, including 45 from Tirkiye and 60 from Germany, Algeria, Morocco, Iraq,
Kuwait, Egypt, Sudan, the Kingdom of Saudi Arabia, Tunisia, Oman, and Jordan. This diversity enriched
intercultural academic exchange and allowed for comparative discussions on various teaching
traditions, education policies, and classroom practices. Thus, the symposium served not only as a
scientific meeting but also as a comprehensive platform for learning and interaction.

The main objective of the symposium was to enhance the international visibility of educational
research, foster sustainable collaborations among scholars, and support scientific production that
contributes to teaching and learning processes. The presentations covered a wide range of themes
including educational technologies, teacher education, digital pedagogies, language teaching,
psychological counselling, special education, sustainable education policies, and social transformation.
This thematic breadth revealed the symposium’s strong contribution to both theoretical perspectives
and practice-based field research.

This volume brings together the abstract texts of the studies presented at the symposium. Beyond
being a mere collection of abstracts, the book reflects a shared intellectual endeavour shaped by
diverse academic traditions, cultural perspectives, and methodological approaches. It is hoped that
the studies presented here will offer new insights for educators, policymakers, scholars, and young
researchers working in the field of educational sciences.

One of the most significant outcomes of the symposium was the reaffirmation of the positive impact
of international academic collaboration on educational development. The experiences,
methodological approaches, and solution-oriented perspectives shared by researchers from various
countries provided a more holistic understanding of common educational challenges. Furthermore,
the academic connections established throughout the event laid a strong foundation for future joint
projects and publications.

In conclusion, we believe that the scientific richness emerging from the 19th International Symposium
on the Education Community will serve as a valuable reference for all researchers working in the field
of education. We extend our sincere gratitude to all scholars who contributed to the symposium, to
the academic and administrative teams involved in the organization, and to all individuals devoted to
education. We hope that this book will serve as a useful resource for researchers and practitioners
alike.

Prof. Dr. Sami Baskin

Chair of the Organizing Committee
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Dil Ogretiminde Feminist Ceviri C6ziimlemesinin Elestirel Diisinmeye Katkisi: "Uyanis" Ornegi

Dr. Ogretim Uyesi Miijgan Bekdas

Malatya Turgut Ozal Universitesi, Malatya, Tiirkiye

Prof. Dr. Sami Baskin

Tokat Gaziosmanpasa Universitesi, Tokat, Tiirkiye

Ozet

Bu calisma, feminist ceviri coziimlemesinin dil 6gretiminde elestirel disiinme becerilerine katkisini
incelemektedir. Arastirmanin odaginda, Kate Chopin’in Uyanis romaninin feminist ¢eviri kurami
baglaminda degerlendirilmesi ve bu sirecin 6grenciler lizerindeki bilissel, duyussal ve elestirel
etkilerinin ortaya g¢ikarilmasi bulunmaktadir. Nitel arastirma yontemine dayanan galismada olgubilim
deseni kullanilmig, veri toplamak igin yari yapilandirilmis gériismeler gergeklestirilmis ve elde edilen
veriler icerik analizi ile g6zimlenmistir.

Uygulama sirecinde 6grenciler dnce romani okuyarak feminist edebiyatin temel kavramlari lizerine
tartismis, ardindan feminist ceviri stratejileri kapsaminda ceviri tercihlerini yeniden degerlendirmistir.
Gorundrlik, yazarin sesini yeniden lretme ve kiltiirel baglami koruma gibi stratejiler 6grenciler
tarafindan analiz edilmis; bu siire¢ dilin ideolojik dogasi, toplumsal cinsiyet temsilleri ve ¢evirmenin
metne miuidahalesi gibi konularda farkindalik gelistirmelerini saglamistir. Bulgular, 6grencilerin
baglamsal kelime bilgisi, okuma-anlama becerisi ve metinlerarasi diisiinme yetisinin belirgin bicimde
gelistigini gostermektedir. Bunun yaninda 6grenciler feminist temalar araciligiyla empati kurmus,
toplumsal cinsiyet normlarini sorgulamis ve dilin gig iliskileriyle i¢ ice gecen yapisini fark etmistir.

Arastirma sonuglari, feminist ceviri ¢ozimlemesinin elestirel dil pedagojisi ile butlnlestiginde
dgrencilerde hem bilissel hem duyussal déniisiim sagladigini ortaya koymaktadir. Ogrenciler dili
yalnizca iletisim araci degil, ayni zamanda ideolojik, kiiltirel ve politik bir yapi olarak degerlendirmeye
baslamislardir. Bu yonuyle calisma, feminist geviri yaklasiminin dil 6gretiminde elestirel distinmeyi
gelistiren etkili bir 6gretim yontemi oldugunu gostermektedir. Ayrica, feminist edebiyatin sundugu
empatik 6grenme ortami 6grencilerin deger ve kimlik farkindaliklarini derinlestirmistir. Dolayisiyla
feminist geviri ¢ozimlemesi, cagdas dil 6gretimi icin hem elestirel hem de toplumsal farkindalik temelli
glcli bir pedagojik arag olarak degerlendirilebilir.

Anahtar Kelimeler: Feminist ceviri, elestirel diislinme, dil 6gretimi, feminist edebiyat, Uyanis
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The Contribution of Feminist Translation Analysis to Critical Thinking in Language Teaching: The
Case of Uyanis (Awakening)

Dr. Miijgan Bekdas
Malatya Turgut Ozal University, Malatya, Tiirkiye

Prof. Dr. Sami Baskin
Tokat Gaziosmanpasa University, Tokat, Tiirkiye
Abstract

This study examines the contribution of feminist translation analysis to the development of critical
thinking skills in language teaching. The analysis focuses on Kate Chopin’s The Awakening, exploring
how the novel’s feminist themes and its translation within feminist translation theory enhance
learners’ cognitive, affective, and critical awareness. The research employs a qualitative
phenomenological design, using semi-structured interviews as the primary data collection tool, and
analyzes the data through content analysis.

Throughout the instructional process, students first read the novel and discussed key concepts of
feminist literature. They then analyzed the Turkish translation using feminist translation strategies
such as translator visibility, the re-creation of the author’s voice, and preservation of cultural context.
These activities enabled students to recognize the ideological nature of language, gendered
representations, and the translator’s active role in shaping meaning. Findings indicate notable
improvement in learners’ contextual vocabulary, reading comprehension, interpretative skills, and
metalinguistic awareness. Additionally, students developed empathy, questioned gender norms, and
gained insight into how language intersects with power structures.

Results demonstrate that integrating feminist translation analysis into critical language pedagogy
fosters both cognitive and affective transformation. Students began to perceive language not merely
as a communicative tool but as an ideological, cultural, and political construct. This highlights the
potential of feminist translation practices as an effective instructional approach for enhancing critical
thinking. Moreover, the empathetic dimension of feminist literature deepened students’ awareness of
identity, values, and social inequalities. Overall, feminist translation analysis emerges as a powerful
pedagogical tool that supports critical engagement, social awareness, and reflective learning within
contemporary language education.

Keywords: Feminist translation, critical thinking, language teaching, feminist literature, The Awakening
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Hayat Bilgisi Dersinde Kavramlarin incelenmesi

Dr. Ogr. Uyesi Adem Arslan

Giimiishane Universitesi, Glimiishane, Tiirkiye

Ozet

Hayat Bilgisi dersi, ilkokul diizeyinde 6grencilerin yasadiklari ¢evreyi tanimalari, toplumsal rollerini
ogrenmeleri ve glinlliik yasamda gerekli bilgi, beceri ve degerleri kazanmalari acisindan temel bir ders
niteligindedir. Bu derste Ogrenciler, bilissel gelisimlerine uygun kavramlar araciligiyla diinyayi
anlamlandirir, deneyimlerini diizenler ve yeni bilgileri &nceki 6grenmeleriyle iliskilendirirler. Kavramlar,
insan yasamina pek ¢ok yonden katki saglamaktadir. Bu katkilarin en 6nemlisi, iletisimde kolaylik
saglamalari ve olasi anlam karisikliklarini 6nleyerek insanlar arasinda ortak bir dil olusturmalaridir.
Bireyler ¢ocukluktan itibaren kavramlari ve bu kavramlari temsil eden kelimeleri 6grenmeye ve
biriktirmeye baslarlar. Zamanla, bu kavramlari 6zelliklerine gore gruplandirirlar, aralarindaki iliskileri
kesfederler, gerektiginde yeniden yorumlarlar veya yeni kavramlar yaratirlar. Bu siirecte kavram
O0gretimi, 6grencilerin bilgiyi yapilandirmalarini, anlamh 6grenmeler gergeklestirmelerini ve yeni
bilgileri 6nceki deneyimlerle iliskilendirmelerini saglayan temel bir unsur olarak éne ¢ikmaktadir. Bu
calismada, Hayat Bilgisi dersinde kavramlarin 6gretimine iliskin ulusal ve uluslararasi literatir
incelenmistir. Bulgular, kavram 6gretiminde dogrudan yasantilarin, gorsel materyallerin, drama ve
oyun temelli etkinliklerin, ayrica okul disi 6grenme ortamlarinin kullaniminin 6grencilerin kavramsal
gelisimlerini destekledigini gostermektedir. Ayrica kavram vyanilgilarinin erken dénemde tespit
edilmesinin, 6grenme siireclerinde yanhs bilgilerin kalici hale gelmesini onledigi vurgulanmaktadir.
Ogretmenlerin, 6grencilerin kavram gelisimlerini siirekli izlemeleri ve alternatif 6lcme-degerlendirme
araglarindan yararlanmalari 6nerilmektedir. Sonug olarak, Hayat Bilgisi dersinde kavramlarin planli,
sistematik ve 6grenci merkezli etkinliklerle islenmesi; 6gretmenlerin bu konuda hizmet ici egitimlerle
desteklenmesi; ailelerin ise siirecte isbirligine dahil edilmesi gerektigi sonucuna ulasiimistir. Béylece
ogrencilerin yalnizca kavramsal bilgi degil, ayni zamanda elestirel diisinme, problem ¢ézme ve cevre
bilinci gibi Gst dlizey beceriler de kazanmalari miimkiin olabilmektedir.

Anahtar Kelimeler: Hayat Bilgisi, kavram 6gretimi, derleme, anlamli 6grenme, kavram yanilgisi
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Examining Concepts in Life Sciences Lesson

Asst. Prof. Dr. Adem Arslan
Gumushane University, Gumushane, Tiirkiye
Abstract

The Life Studies course in primary education is a fundamental subject that enables students to
recognize their environment, learn their social roles, and acquire the knowledge, skills, and values
necessary for daily life. In this course, students make sense of the world, organize their experiences,
and relate new information to their prior learning through concepts appropriate to their cognitive
development. Concepts contribute to human life in many ways. The most important of these
contributions is that they facilitate communication and create a common language among people by
preventing potential misunderstandings. Within this process, concept teaching emerges as a key
element that allows students to construct knowledge, achieve meaningful learning, and relate new
information to their previous experiences. This review study examines national and international
literature on concept teaching in the Life Studies course. Findings indicate that the use of direct
experiences, visual materials, drama and play-based activities, as well as out-of-school learning
environments, supports students’ conceptual development. It is also emphasized that early
identification of misconceptions prevents incorrect information from becoming permanent in the
learning process. Teachers are advised to continuously monitor students' conceptual development and
utilize alternative assessment tools. In conclusion, concepts in the Life Studies course should be taught
in a planned, systematic, and student-centered manner. Teachers should be supported with in-service
training, while families should also be included in the process through cooperation. In this way,
students can acquire not only conceptual knowledge but also higher-level skills such as critical thinking,
problem-solving, and environmental awareness.

Keywords: Life Studies, concept teaching, review, meaningful learning, misconception
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Hayat Bilgisi Dersinde Okul Disi Ogrenme Ortamlarinin Kullanimi

Dr. Ogr. Uyesi Adem Arslan

Giimiishane Universitesi, Glimiishane, Tiirkiye

Ozet

Hayat Bilgisi dersi, ilkokul 6grencilerinin giinlik yasamla dogrudan baglantil bilgi, beceri ve degerleri
edinmelerine katki saglayan temel derslerden biridir. MillT Egitim Bakanhgi 6gretim programinda, Hayat
Bilgisi dersinde 06grencilerin glnlik yasamla iliskilendirilebilecek, yaparak-yasayarak 6grenme
deneyimlerine yer verilmesi gerektigini vurgulamaktadir. Ancak arastirmalar, yalnizca sinif i
etkinliklerle yiritilen 6gretimin bu hedeflere ulasmada yeterli olmadigini ortaya koymaktadir.
GUnimuzde 6grenme, okul duvarlariyla sinirli olmayan, bireyin yasaminin her alaninda devam eden
dinamik bir silire¢ olarak gorilmektedir. Bu noktada, 6grencilerin cevreleriyle dogrudan etkilesim
kurmalarina olanak veren okul disi 6grenme ortamlari dikkat ¢ekici bir alternatif sunmaktadir. Okul digi
ogrenme, planh ve programli bicimde vyiritilen, formal egitim hedeflerini destekleyen ancak
geleneksel sinif ortaminin disinda gergeklesen 6grenme etkinliklerini kapsamaktadir. Bu yaklasim,
ogrenmeyi sinif sinirlarinin disina tasltyarak c¢ocuklarin yasamla bag kurmalarini, cevrelerini
kesfetmelerini ve degerlerle donanmis bir birey olarak topluma katilmalarini destekler. 2024 Tiirkiye
Yizyill Maarif Modeli, okul disi 6grenme ortamlarinin egitime entegrasyonunu tesvik ederek
ogrencilerin yasadiklari cevreyi 6grenme laboratuvari olarak gormelerini hedeflemektedir. Bu
calismada, Hayat Bilgisi dersinde kullanilan okul disi 6grenme ortamlarindan mizeler, parklar, tarihi
mekanlar, bilim merkezleri, dogal alanlar ve yerel yonetim birimlerinin kullanimina iliskin ulusal ve
uluslararasi ¢alismalar incelenmistir. Bulgular, s6z konusu ortamlarin 6grencilerin 6grenmeye yonelik
ilgilerini artirdigini, bilgilerin kalici hale gelmesine katki sagladigini ve dersin bilissel ¢iktilarinin yaninda
sosyal beceriler, cevre bilinci ve degerler egitimi acisindan da oOnemli kazanimlar sundugunu
gostermektedir. Ayrica bu ortamlar, gbzlem yapma, problem ¢ézme, iletisim ve is birligi gibi 21. ylzyil
becerilerinin gelistiriimesine zemin hazirlamaktadir. Hayat Bilgisi programlarinda okul disi 6grenme
ortamlarinin daha sistematik bicimde entegrasyonu ve 6grencilerin etkin katiiminin tesvik edilmesi
onerilmektedir.

Anahtar Kelimeler: Hayat Bilgisi, okul disi 6grenme, degerler egitimi, sosyal beceriler, 21. ylzyil
yeterlikleri
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A Review on the Use of Out-of-School Learning Environments in the Life Studies Course

Asst. Prof. Dr. Adem Arslan
Gumushane University, Gumushane, Tiirkiye
Abstract

The Life Studies course is one of the core subjects in primary education that contributes to students’
acquisition of knowledge, skills, and values directly related to daily life. The Ministry of National
Education's curriculum emphasizes that the Life Skills course should include hands-on learning
experiences that students can relate to in their daily lives. However, research indicates that instruction
conducted solely through classroom activities is not sufficient to achieve these aims. Today, learning
is seen as a dynamic process that is not limited to the walls of school, but continues in every aspect of
an individual's life. At this point, out-of-school learning environments, which enable students to
interact directly with their surroundings, provide a remarkable alternative. Out-of-school learning
encompasses learning activities that are conducted in a planned and structured manner, support the
goals of formal education, but take place outside of the traditional classroom environment. This
approach supports children in connecting with life, exploring their environment, and participating in
society as individuals equipped with values by taking learning beyond the confines of the classroom.
The 2024 Turkish Century Education Model aims to encourage the integration of out-of-school learning
environments into education, enabling students to view their living environment as a learning
laboratory. This review examines national and international studies on the use of museums, parks,
historical sites, science centers, natural areas, and local government institutions within the scope of
the Life Studies course. The findings reveal that such environments increase students’ interest in
learning, support the permanence of knowledge, and contribute not only to cognitive outcomes but
also to social skills, environmental awareness, and values education. In addition, these environments
provide opportunities to foster 21st-century skills such as observation, problem solving,
communication, and collaboration. In conclusion, it is recommended that Life Studies curricula
integrate out-of-school learning environments in a more systematic way and encourage students’
active participation in order to enhance both cognitive and affective learning outcomes.

Keywords: Life Studies, out-of-school learning, values education, social skills, 21st-century
competencies
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Complémentarité de I'intelligence artificielle “IA” et de I'intelligence émotionnelle “IE” en
Education: quelles compétences émotionnelles peuvent réellement étre entrainées par la
machine?

El-Otmani Douha

Université Hassan Il, Laboratoire LALITRA Faculté des Lettres et Sciences Humaines Mohammedia,
Maroc.

Prof. Dr. Machraoui Ghizlane

Université Hassan Il Casablanca, Faculté des Sciences et Techniques Mohammedia, Maroc.

Résumé

A I'ére de la numérisation accélérée de I'éducation, il s’avére nécessaire d’explorer I'impact de
I'intelligence artificielle (IA) sur les dynamiques d’apprentissage et le développement global des
étudiants en insistant sur leur équilibre émotionnel intérieur. Le Renforcement des compétences
émotionnelles constitue une question centrale pour améliorer la réussite académique et le bien-étre
des étudiants. La littérature comporte peu de travaux ayant étudié systématiquement les dimensions
de développement de l'intelligence émotionnelle par 'intelligence artificielle dans un environnement
éducatif. Ce travail vise a déterminer quelles compétences émotionnelles peuvent étre efficacement
stimulées par des outils d’'IA et a identifier leurs limites. La problématique est de comprendre comment
I'lA peut contribuer au renforcement de l'intelligence émotionnelle, en complément des savoirs
cognitifs, afin de former des apprenants capables de combiner compétences techniques et
compétences humaines dans un contexte éducatif en mutation. L'analyse montre que la
reconnaissance des émotions, I'autorégulation et la communication empathique peuvent étre
partiellement entrainées a travers des systemes d’lIA tels que les “ chatbots interactifs ”, “ les
environnements immersifs ” et les outils de “ feedback ” automatisé. Ces résultats suggerent que I'lA
peut compléter avantageusement aux pratiques pédagogiques traditionnelles, permettant un
entrailnement ciblé et personnalisé des compétences émotionnelles, mais qu’elle ne peut remplacer le
réle des enseignants dans le développement complet de I'intelligence émotionnelle. Les conclusions
offrent des pistes pour concevoir des programmes éducatifs intégrant intelligemment I'lA afin de
soutenir la dimension émotionnelle tout en préservant un accompagnement humain pour un
apprentissage complet en synergie entre intelligence cognitive et intelligence artificielle.

”

Les mots clés : intelligence artificielle, intelligence émotionnelle, éducation, Technologie éducatives,
apprentissage personnalisé.
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Complementarity of Artificial Intelligence "Al" and Emotional Intelligence "EI" in Education: which
emotional skills the machine can really train?

El-Otmani Douha

Université Hassan Il, Laboratoire LALITRA Faculté des Lettres et Sciences Humaines Mohammedia,
Maroc.

Prof. Dr. Machraoui Ghizlane

Université Hassan Il Casablanca, Faculté des Sciences et Techniques Mohammedia, Maroc.

Abstract

In an era of accelerated digitization in education, it is necessary to explore the impact of Artificial
intelligence (Al) on learning dynamics and the overall development of Students, with an emphasis on
their inner emotional balance. Strengthening emotional skills is a key issue for improving students’
academic success and well-being. There is little literature that has systematically studied the
dimensions of emotional intelligence development through artificial intelligence in an educational
environment. This work aims to determine, which emotional skills Al tools can effectively stimulate
and to identify their limitations. The research problem is to understand how Al can contribute to
strengthening emotional intelligence, complementing cognitive knowledge, in order to train learners
capable of combining technical and human skills in a changing educational context. The analysis shows
that emotion recognition, self-regulation, and empathic communication can be partially trained
through Al systems such as "interactive chatbots," "immersive environments," and automated
"feedback" tools. These results suggest that Al can complement traditional teaching practices, enabling
targeted and personalized training in emotional skills, but that it cannot replace the role of teachers in
the comprehensive development of emotional intelligence. The conclusions offer avenues for
designing educational programs that intelligently integrate Al to support the emotional dimension
while preserving human support for comprehensive learning in synergy between cognitive intelligence
and artificial intelligence.

Keywords: artificial intelligence, emotional intelligence, education, educational technologies,
personalized learning
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Les histoires dans le Coran : Un moyen pédagogique pour tirer des enseignements

Dr. Ghizlane Machraoui
Professeure chercheure, Faculté des Sciences et Techniques, Mohammedia
Université Hassan Il Casablanca
Langue, Littérature et Traduction (LALITRA)
Maroc
Résumé

Les récits relatés dans le Coran constituent un outil pédagogique fondamental, mobilisé de maniere
récurrente pour transmettre des enseignements spirituels, moraux et sociaux a portée universelle.
Loin d’'une simple narration historique ou illustrative, les histoires coraniques s’inscrivent dans une
stratégie éducative délibérée visant a éveiller la conscience du croyant, a stimuler sa réflexion critique
et a orienter son comportement individuel et collectif. Ces récits, qui englobent la vie des prophétes,
les expériences des communautés passées et des épisodes emblématiques de I’histoire humaine,
offrent un cadre narratif structurant permettant I'identification, I'introspection et I'appropriation de
valeurs éthiques durables.

S’inscrivant a la convergence de la critique textuelle et des approches contemporaines des sciences de
I’éducation, la présente étude suggére une investigation herméneutique rigoureuse du texte
coranique. L'objectif est de mettre en évidence la dimension intrinsequement didactique du récit
scripturaire, allant jusqu'a démontrer comment la structure narrative transcende la simple fonction
dénotative pour devenir un vecteur de valeurs universelles.

Il s"agira d'analyser la maniere dont I'économie du récit coranique — par ses jeux de temporalités et
sa richesse symbolique — concourt a I'édification d’'une éthique de la responsabilité, a la promotion
d'une justice sociale holistique et a I'ancrage du cheminement spirituel au coeur de I'existence
phénoménologique du sujet. En interrogeant la finalité téléologique des récits prophétiques et
paraboliques, cette recherche souligne la pertinence d'une pédagogie narrative capable de transmuer
des concepts métaphysiques complexes en enseignements intelligibles et pérennes, favorisant ainsi
une maturation intégrale de I'apprenant.

L’analyse souligne également la pertinence de ces récits dans les contextes éducatifs modernes,
notamment en tant qu’outils favorisant I'apprentissage par I'exemple, la réflexion éthique et le
dialogue interculturel. Ainsi, les histoires coraniques apparaissent non seulement comme un
patrimoine spirituel, mais aussi comme un exemple pédagogique puissant contribuant a la formation
intégrale de I'individu, tant sur le plan éthique que spirituel.

Mots-clés: Coran, Histoires, Pédagogie, Prophétes, Enseignement moral, Education islamique
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Stories in the Qur’an: A Pedagogical Means for Drawing Lessons

Dr. Ghizlane Machraoui
Research Professor, Faculty of Sciences and Techniques, Mohammedia
Hassan Il University of Casablanca
Language, Literature and Translation Laboratory (LALITRA)
Morocco

Abstract

The stories recounted in the Quran are a fundamental educational tool, used repeatedly to convey
spiritual, moral, and social teachings with universal relevance. Far from being mere historical or
illustrative narratives, the stories in the Quran are part of a deliberate educational strategy aimed at
awakening the consciousness of believers, stimulating their critical thinking, and guiding their
individual and collective behavior. These stories, which encompass the lives of the prophets, the
experiences of past communities, and emblematic episodes in human history, provide a structured
narrative framework that allows for identification, introspection, and the appropriation of lasting
ethical values.

At the intersection of textual criticism and contemporary approaches to educational science, this study
proposes a rigorous hermeneutic investigation of the Quranic text. The aim is to highlight the
intrinsically didactic dimension of the scriptural narrative, going so far as to demonstrate how the
narrative structure transcends its simple denotative function to become a vehicle for universal values.

The aim is to analyze how the economy of the Quranic narrative—through its interplay of temporalities
and symbolic richness—contributes to the development of an ethic of responsibility, the promotion of
holistic social justice, and the anchoring of spiritual development at the heart of the subject's
phenomenological existence. By questioning the teleological purpose of prophetic and parabolic
narratives, this research highlights the relevance of a narrative pedagogy capable of transforming
complex metaphysical concepts into intelligible and lasting teachings, thus promoting the integral
maturation of the learner.

The analysis also highlights the relevance of these narratives in modern educational contexts,
particularly as tools that promote learning by example, ethical reflection, and intercultural dialogue.
At the end, the stories of the Quran appear not only as a spiritual heritage, but also as a powerful
pedagogical example contributing to the integral formation of the individual, both ethically and
spiritually.

Keywords : Qur’an — Stories — Pedagogy — Prophets — Moral teaching — Islamic education
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Developing Physical Education Curricula According to Multiple Intelligences Theory: A Proposed
Framework

Dr. Dhiyab Awad Al-Hujaili
Kingdom of Saudi Arabia
Abstract

The purpose of this study is to evaluate the extent to which the Saudi Arabian middle-school physical
education curriculum reflects the principles of Multiple Intelligences Theory and to propose a
curriculum framework grounded in contemporary educational needs. A descriptive-analytical method
based on content analysis was employed, examining the ten instructional units included in the official
physical education textbook.

Findings reveal that the curriculum predominantly supports bodily-kinesthetic and visual-spatial
intelligences, while linguistic, logical-mathematical, musical-rhythmic, interpersonal, intrapersonal,
and naturalistic intelligences are considerably underrepresented. This imbalance indicates that the
curriculum is heavily oriented toward motor skills and visual performance, offering limited
opportunities for students to engage in other forms of intelligence that contribute to holistic
development.

Drawing on theoretical foundations and previous research, the study proposes an enhanced
curriculum model emphasizing diversified instructional strategies, recognition of individual
differences, experiential learning opportunities, cooperative activities, and technology-supported
teaching tools. The proposed framework restructures learning objectives, educational experiences,
instructional approaches, and assessment criteria to actively incorporate all intelligence domains into
physical education lessons.

The study concludes that physical education curricula should move beyond a narrow focus on physical
performance and instead integrate cognitive, emotional, social, and creative dimensions of learning. A
curriculum informed by Multiple Intelligences Theory provides a more inclusive and balanced
educational experience, enabling learners to develop physical competence alongside problem-solving
abilities, creativity, social interaction skills, self-awareness, and environmental understanding. Such an
approach not only enhances students’ engagement and motivation but also contributes to their
broader personal and academic growth.

Keywords: Proposed Framework, Development, Physical Education, Curriculum, Multiple Intelligences
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Digital Self-Education in the Context of Alternating Education Mode: Its Impact on Learning
Achievement

Wadiha Al-Jamali
PhD Candidate
Faculty of Arts and Humanities, Mohammedia
Hassan Il University — Morocco

Dr. Mounir Al-Sarhani
Faculty of Arts and Humanities, Mohammedia
Hassan Il University — Morocco

Abstract

The contemporary educational system is undergoing radical transformations driven by the shift
towards blended learning and the adoption of the Alternating Education model as a strategic option
to ensure the continuity of the educational process. These shifts necessitate that learners develop Self-
Regulated Learning (SRL) skills and acquire digital competencies to adapt to flexible and changing
learning environments. In this context, this study addresses Digital Self-Education as an application of
SRL skills in a digital environment, serving as a fundamental approach to foster learner autonomy and
motivation.

The study aims to investigate the impact of this digital self-education on improving learning
achievement among learners within the context of the alternating education mode. The main research
problem is encapsulated in the following question: To what extent does the implementation of digital
self-education contribute to enhancing the quality of learning achievement within the alternating
education mode?

To answer this question, the research adopted a quasi-experimental methodology, proposing an
intervention program based on developing digitally supported self-regulated learning skills (time
management, digital resource searching, self-assessment). The program was applied to a sample of
students, accompanied by pre- and post-tests and field follow-up to measure its effect on achievement
levels. The anticipated findings will offer practical recommendations for integrating digital self-
education into formal curricula and providing flexible learning environments and high-quality digital
resources.

Keywords: Digital Self-Education, Self-Regulated Learning (SRL), Alternating Education, Academic
Achievement, Digital Transformation.
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Educational Communication and its Importance in Language Teaching and Learning

Professor Dr. Moulay Abdelmalek Addaoudi
Professor of Higher Education

Faculty of Languages, Literature and Arts
Ibn Tofail University, Kenitra, Morocco

Abstract

Teaching is a process aimed at educating and instructing learners. This process involves a set of
communicative actions, including educational communication, which is one of the most important
competencies that a teacher should possess in order to succeed in their educational and instructional
tasks.

The process of educational communication aims to activate dialogue and stimulate the lesson through
educational situations. It is considered one of the top priorities that contribute significantly to
improving the educational presentation and the success of language learning, especially Arabic, which
has experienced a significant decline in our educational system due to several factors. The failure of
the educational system to achieve its major goals and objectives is not always attributed to educational
policies or curricula, but also to the absence of effective and positive educational communication.

Educational communication is a communicative relationship between the teacher and their students,
and among the students themselves. It includes both verbal and non-verbal communication styles and
its functions manifest in exchange, communication, and influence. The conditions for its success
include a suitable climate, positive interaction, feedback, and effective communicative relationships.
Its elements include the teacher, the learner, the communicative content, the medium, and the
objectives.

All of these elements and functions interact to create effective educational communication that
achieves positive academic outcomes, particularly in improving the quality of language education and
learning. To achieve these goals, the following must be provided:

- The development of language teaching curricula with seriousness and objectivity.
- Attention to the serious training of teachers.

- Avoidance of hostile behavior and violent practices.

- The provision of suitable infrastructure and modern didactic equipment.

Keywords: educational communication, influence, interaction, academic achievement.
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Applying Educational Technology in Science Teaching: Chemistry and Physics as Case Studies

Dr. Said Assil

Regional Center for Education and Training Professions, Casablanca, Morocco

Dr. Abderrahmane Kassimi
Regional Academy of Education and Training for the Rabat-Salé-Kénitra Region

Rabat, Morocco

Abstract

The technological revolution has imposed itself on our lives today, in all fields. No one can deny its
impact or conduct their private and public affairs in isolation from it.

While critical sociology seeks to study the transformations brought about by this technology, both
positive and negative, on individuals, societies, behavior, and other aspects, utilizing its achievements
has become a necessity, not a luxury to be accepted or rejected. Thus, all areas of life have benefited
from the outputs of technological development, which has delivered, and continues to deliver,
achievements that have brought about continuous change.

The field of education has not been, and cannot be, excluded from benefiting from this technology and
employing its mechanisms to bring about reforms that are becoming increasingly necessary.

This highlights the importance of addressing the topic of "Educational Technology in Science Teaching."
Our research aims to explore the possibility of employing modern educational technologies in teaching
science (chemistry and physics as examples) in Moroccan secondary schools. The research problem
can be formulated as follows: What are the most significant challenges to implementing educational
technology in science teaching (chemistry and physics as examples)? And how can these challenges be
addressed and overcome?

To address this topic, we adopted a descriptive-analytical approach, which aligns with its nature. This
involved examining related issues and conducting research on a sample relevant to the topic and its
objectives, utilizing a questionnaire as a tool.

The research yielded results confirming the necessity of overcoming the following obstacles: the
limited availability of educational technology in schools, the insufficient use of educational technology
in teaching, and the low level of teachers' skills in using educational technology. Furthermore, the
research highlighted the numerous obstacles preventing the use of educational technology in teaching.

The research also recommends providing educational technology in all schools and conducting training
courses for teachers to keep pace with scientific advancements and the rapid pace of knowledge
acquisition, thereby contributing to the effective integration of educational technology in the teaching
process. Additionally, it recommends preparing booklets containing information on the latest
educational technologies and their applications in teaching, as well as providing training courses for
teachers on how to adopt e-learning and utilize social media platforms with learners.

Keywords: Educational technology, school, teaching strategies, science teaching.
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The Psychometric Properties of the Emotional Tactfulness Scale Among Students with Social—
Emotional Learning Difficulties at the Secondary Stage in Port Said Governorate, Arab Republic of

Egypt

Dr. Radwa Hassan Mohamed Hafez
Lecturer of Educational Psychology
Faculty of Education — Port Said University — Egypt

Abstract

The current study aims to verify the psychometric properties (validity, reliability, internal consistency)
of the emotional agility scale for people with social-emotional learning difficulties in secondary school,
and to identify the average scores of people with social-emotional learning difficulties in secondary
school on the emotional agility scale, which is attributed to the variable (gender, specialization,
academic level), and it was applied to a sample of (165) male and female students in secondary school,
with an average age of (16.4) and a standard deviation of (0.62), in the Education Department of Port
Said Governorate.

The study tools used were: Cattell General Factor Test - Scale 3, Form (B), Arabization and
standardization of Abu Hatab, Sadig, and Abdul Aziz (2004), Rapid Neurocognitive Screening Test,
Kamel translation (2008), Michael Best Scale for Identifying Students with Learning Difficulties (2017),
Diagnostic Rating Scales for Learning Difficulties prepared by Al-Zayat (2015), and Emotional Agility
Scale (prepared by the researcher).

The current study yielded the following results:

Verification of the scale's psychometric properties revealed high validity values using confirmatory
factor analysis and internal consistency coefficients, while the reliability coefficient using Cronbach's
alpha and split-half methods indicated high values. All of the previous procedures also indicate that
the scale possesses a high degree of psychometric properties (validity, reliability, internal consistency),
and thus its ability to measure indicators of emotional tact among those with social-emotional learning
difficulties in secondary school. There were no statistically significant differences between the average
scores of those with learning difficulties in secondary school on the emotional tact scale and its sub-
dimensions, attributable to differences in gender, specialization, and educational level.

Keywords: Psychometric properties- Social-Emotional Learning Difficulties - Emotional Agility.
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Tiirkge Egitimi Alaninda Ogrenim Goren Lisansiistii Ogrencilerin Bilimin Dogasi Hakkindaki
Gorlsleri

Prof. Dr. Beytullah Karag6z

Tokat Gaziosmanpasa Universitesi, Tokat, Tiirkiye

Melike Cinar
Tokat Gaziosmanpasa Universitesi, Tokat, Tiirkiye
Ozet

Bu ¢alismanin amaci, Turkge egitimi alaninda lisanslstl dizeyde egitim goren 6grencilerin bilimin
dogasina yonelik goruslerini ortaya koymaktir. Calisma, katilimcilarin bilim, bilimsel bilgi, bilimsel bilgi
Uretim siiregleri, bilim insanlarinin ¢alismalari, deney, gézlem ve teori gibi bilimin dogasiyla ilgili temel
kavramlarin 6grenciler tarafindan nasil algilandigini ve bu kavramlara yonelik anlayislarini ortaya
koymayi hedeflemektedir. Veriler, acik uclu sorulardan olusan anket ve goériismeler yoluyla toplanmis,
elde edilen bulgular betimsel analiz yéntemi kullanilarak ¢éziimlenmistir. Analiz sonucunda, lisansisti
ogrencilerin bilimin dogasina yonelik algilarinda gesitli temel eksiklikler ve yanhs kavramlastirmalar
oldugu gorilmustir. Bu eksiklikler, 6zellikle bilimin dogasinin temel unsurlarina dair yizeysel ya da
yanlis bir anlayistan kaynaklanmaktadir. Calisma, Tirkce egitimi programlarinda bilimin dogasini
anlamaya ve 6gretmeye yonelik daha kapsamli ve teorik acidan giicli iceriklerin ders mifredatina
eklenmesinin gerekliligine isaret etmektedir. Bu tiir bir yaklasimin, 6gretmen adaylarinin bilimin
dogasina iliskin daha bitiincil ve dogru bir anlayis gelistirmelerine katki saglayacagi distinilmektedir.

Anahtar Kelimeler: Bilim, Bilimin dogasi, Turkce egitimi, lisanslstl 6grenciler.
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Graduate Students’ Views on The Nature of Science in The Field of Turkish Language Education

Beytullah Karagoz

Tokat Gaziosmanpasa University, Tokat, Tiirkiye

Melike Cinar

Tokat Gaziosmanpasa University, Tokat, Tiirkiye

Abstract

The purpose of this study is to examine the views of graduate students enrolled in Turkish language
education programs regarding the nature of science. The study aims to explore how participants
perceive and conceptualize fundamental concepts related to the nature of science, including science,
scientific knowledge, processes of scientific knowledge production, scientists’ work, experimentation,
observation, and theory. Data were collected through open-ended questionnaires and interviews, and
the findings were analyzed using descriptive analysis. The results reveal that graduate students have
several fundamental deficiencies and misconceptions concerning the nature of science. These
deficiencies primarily arise from a superficial or inaccurate understanding of the core components of
the nature of science. The study underscores the need to incorporate more comprehensive and
theoretically grounded content related to the understanding and teaching of the nature of science into
Turkish language education curricula. Such an approach is expected to contribute to the development
of a more holistic and accurate understanding of the nature of science among prospective teachers.

Keywords: Science, nature of science, Turkish language education, graduate students.

23

Book of Abstract The 19" International Symposium of the Educational Community



19. Uluslararasi Egitim Camias1 Sempozyumu Ozet Metinleri
G921 paizmall s aunlidl Jaull yadgall Aol Ogidl QUS

Cocuklar Artik Boyle Okuyor: Biitiinlesik Metinler ve Yeni Okuma Gergekligi

Prof. Dr. Beytullah Karag6z

Tokat Gaziosmanpasa Universitesi, Tokat, Tiirkiye

Prof. Dr. Sami Baskin
Tokat Gaziosmanpasa Universitesi, Tokat, Tiirkiye
Ozet

Bu calisma, cocuk edebiyatinda 2020 sonrasi ortaya ¢ikan yeni bir okuma ve metin tretim bicimi olarak
“bltinlesik metin” olgusunu kuramsal ve betimsel agidan incelemektedir. Literatiir taramasi ve yazar
gortismelerine dayanan arastirma, hem yeni ¢cocuk kitabi tretimindeki dontsiimi hem de gliniimiiz
okurlarinin dijitallesme ile degisen okuma aliskanliklarini anlamayr amaglamaktadir. Calismada
multimodalite kurami, etkilesimli dijital anlati yaklasimlari ve okur tepkisi kurami temel kavramsal
cerceve olarak kullaniimis; metin-gorsel iliskisinin yapisal donlisiimi ve okurun etkinlesen konumu
ayrintili bigcimde tartisiimistir.

Bulgular, butlinlesik metinlerin yalnizca gorsel agidan zenginlesmis ¢cocuk kitaplari olmadigini; aksine
anlam Uretiminde metin, gorsel, tipografi, bosluk, renk ve dijital deneyim unsurlarinin esit derecede
rol aldig1 ¢ok katmanl anlatilar oldugunu gostermektedir. Bu tir metinlerde okur edilgen bir alici
olmaktan cikarak anlami birlikte kuran katihmci bir 6zneye doniismektedir. Calisma 6zellikle Mert Arik
gibi yeni nesil yazarlarin cocuk edebiyatinda yarattigi okuma kiltliri degisimini irdelemekte; dijital
platformlar, sosyal medya ve multimodal igeriklerin okuma pratiklerini yeniden sekillendirdigini ortaya
koymaktadir.

Sonuc¢ olarak arastirma, bitinlesik metinlerin Tirk cocuk edebiyatinda yikselen bir fenomen
oldugunu, klasik nitelikli kitap/yazar anlayisinin sinirlarini esnettigini ve okuma kiltirinin gelecegini
belirleyecek 6nemli bir donisiim alani sundugunu gostermektedir. Bu yeni anlati bigimlerinin hem okur
davraniglari hem de akademik literatur tGzerinde etkili oldugu; cocuk okurun anlam kurma sireglerini
kisisel, sosyal ve kiltlirel baglamlariyla birlestirerek yeniden bigimlendirdigi sonucuna ulagiimistir.

Anahtar kelime: Biitinlesik metin, dijital okuma, okur-tepki kurami, multimodalite
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This is How Children Read Now: Integrated Texts and The New Reading Reality

Prof. Dr. Beytullah Karag6z

Tokat Gaziosmanpasa University, Tokat, Tiirkiye

Prof. Dr. Sami Baskin

Tokat Gaziosmanpasa University, Tokat, Tiirkiye

Abstract

This study examines the post-2020 emergence of “integrated texts” as a new narrative and reading
phenomenon in contemporary children’s literature. Drawing on an extensive literature review and
interviews with prominent authors, the research aims to conceptualize this new textual form and
explore its influence on reading culture within the context of digital transformation. Theoretical
foundations include multimodality theory, interactive digital narrative studies, and Reader-Response
Theory, offering a multi-layered framework to understand how meaning is collaboratively constructed
through text, image, and visual-semantic elements.

Findings reveal that integrated texts are not merely visually enhanced picturebooks; rather, they
represent complex narrative structures in which words, images, typography, spatial design, and digital
affordances function together to produce meaning. In these works, the reader moves beyond a passive
recipient role and becomes an active participant who interprets, combines, and reconstructs multiple
layers of meaning. The study highlights the significant influence of new-generation authors,
particularly Mert Arik, whose works reshape reading practices by merging literary, visual, and digital
experiences. Social media, digital platforms, and multimodal storytelling are shown to contribute to a
rapidly evolving reading ecosystem in which young readers engage with books more interactively and
creatively.

The study concludes that integrated texts have become an emerging and influential phenomenon in
Turkish children’s literature, challenging traditional understandings of “quality literature” and
transforming expectations of both readers and writers. These texts offer new pathways for reading
culture by providing multisensory, participatory, and interpretative reading experiences. The findings
underscore the need for revising existing academic frameworks to better understand this shift and
emphasize that integrated texts will continue to shape future research, literary production, and the
development of children’s reading habits.

Keywords: Integrated text, digital reading, reader-response theory, multimodality

Artinlmis Gergeklik Uygulamalarinin Yabanci Ogrencilere Tiirkge Sozciitk Ogretiminde Akademik
Basariya Etkisi'

1 Bu bildiri, birinci yazarin ikinci yazar danismanliginda hazirladig yiiksek lisans tezinden tiretilmistir.
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MEB, Tokat, Tiirkiye

Prof. Dr. Beytullah Karag6z

Tokat Gaziosmanpasa Universitesi, Tokat, Tiirkiye

Ozet

Bu ¢alismanin amaci, Tirkge 6grenen yabancilar igin Al seviyesinde hazirlanan artirilmis gergeklik
destekli s6zclik 6gretiminin 6grencilerin akademik basarisina katkisini incelemektir. Bu amaci yerine
getirmek ve Al seviyesindeki etkinlikleri hazirlamak igin Metaverse Studio olarak bilinen artiriimis
gerceklik uygulamasindan yararlanilmistir. Arastirmanin bagimsiz degiskeni, artirilmis gergeklik
teknolojisi kullanilarak yapilan Tirkce 6gretimiyken; arastirmanin bagimli degiskeni, 6grencilerin
akademik basarilaridir. Arastirma silirecinde yari deneysel desen kullaniimigtir. Arastirmanin galisma
grubunu, 2019-2020 egitim 6gretim yilinda Gaziosmanpasa Universitesi’ne bagh Tirkce Ogretim
Merkezinde Tirkge 6grenen 54 yabanci 6grenci olusturmaktadir. Deney ve kontrol grubu olarak atanan
siniflar, calisma grubu agisindan esit bir dagihm gostermektedir. Calismaya katilan yabanci 6grencilerin,
42'si erkek, 12’si kizdir. Arastirmanin devam ettigi dort hafta boyunca, deney grubu o6grencileri
artinlmis gergeklikle ders islerken; kontrol grubu 6grencileri Yediiklim yayinlarina ait Yabancilara
Tirkge Ogretim Seti’nden yararlanmstir. Yabanci 6grencilerin Al diizeyindeki bilgi birikimlerini 8lgmek
amaciyla 39 sorudan olusan akademik basari testi hazirlanmistir. Hazirlanan akademik basari testinin
glvenilir bir 6lcme araci olup olmadigini tespit etmek amaciyla bu test deneysel islemlerden 6nce
TOMER’de Al seviyesinde 70 6grenciye uygulanmistir. Bu uygulamadan sonra yapilan analizler
sonucunda akademik basari testi 32 soru ile son seklini almistir. Basari testi, deney ve kontrol grubu
Ogrencilerine 6n test ve son test seklinde uygulanmistir. Arastirmadan elde edilen veriler, bagimsiz
orneklem t testi ve bagimh 6rneklem t testi kullanilarak analiz edilmistir. Arastirmanin sonunda
artirlmis gercgeklik teknolojisi ile ders isleyen deney grubu 6grencilerinin akademik basarilarinda
anlamli bir artisin oldugu tespit edilmistir. Bu agidan, arastirmanin, alanyazinda yapilan AG destekli
¢ahismalarin sonuglariyla uyumlu oldugu saptanmustir. Artirilmis gergeklik destekli 6gretimin, ders
kitabiyla yapilan 6gretime gore daha etkili oldugu belirlenmistir.

Anahtar Kelimeler: Akademik Basari, Artirilmis Gerceklik, Sézciik Ogretimi, Yabancilara Tiirkce
Ogretimi
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The Effect of Augmented Reality Applications on Academic Achievement in Teaching Turkish
Vocabulary to Foreign Students

Yasin Kanal
Ministry of National Education, Tokat, Tiirkiye

Beytullah Karagoz

Tokat Gaziosmanpasa University, Tokat, Tiirkiye

Abstract

The aim of this paper is to study the contribution of the augmented reality supported vocabulary
teaching prepared at Al level for the foreign students learning Turkish to academic achievement of
students. The augmented reality application, known as Metaverse Studio, was employed in order to
carry out this task and prepare the activities at Al level. While the independent variable of the study
is Turkish teaching practised by augmented reality, the independent variable of the study is the
academic achievements of the students. Quasi experimenteal design was carried out during the study.
The study group of the research is 54 foreign students learning Turkish in the classes of Turkish
Language Teaching Research and Application Center in Gaziosmanpasa University. The classes
determined as experiment group and control group show an equal distribution in terms of study group.
42 students taking part in the study are male, while 12 students taking part in the study are female.
During four weeks that the study continues, the students in the experimental group was taught with
augmented reality whereas the students in control group used Turkish Teaching Set for Foreigners
belonging to Yediiklim Publication. An academic achievement test consisting of 39 questions was
prepared to test foreign students’ knowledge at Al level. This academic achievement test was practised
70 students having A1 level in TOMER to understand whether it is a reliable testing tool or not. As a
result of analyzes carried out after this practice, the academic achievement test took its final form with
32 questions. The achievement test was practised to experimental and control group students as pre-
test and posttest. The data obtained from the study were analyzed by using independent sample t test
and dependent sample t test. It was determined at the end of the study that the students in
experimental group taught by augmented reality had a significiant increase in their academic
achievement. From this perspective, the study was found to be consistent with the results of Al-
supported studies in the literature and was demonstrated that the teaching supported by augmented
reality was more effective in comprasion with the teaching using course book.

Keywords: Academic Achievement, Augmented Reality, Vocabulary Teaching, Teaching Turkish to
Foreigners.
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Ogretmen Adaylarinin Ozel Gereksinimli Ogrencilerin Egitimine Yonelik Oz-Yeterlik Algilari

Dr. Mehmet ince

Bolu Abant izzet Baysal Universitesi, Bolu, Tiirkiye

Ozet

Kapsayici egitimin dnemine olan vurgunun artmasiyla birlikte 6zel gereksinimli 6grencilerin genel
egitim ortamlarina etkin bir sekilde dahil edilmesi gerekliligi egitim politikalarinin merkezinde yer alan
bir konu haline gelmistir. Bu silirecte 6gretmenlerin sahip oldugu bilgi, beceri ve tutumlar, ozel
gereksinimli o6grencilerin akademik, sosyal ve duygusal gelisimlerini desteklemede kritik rol
oynamaktadir. Bu anlamda 6gretmen adaylarinin 6zel gereksinimli 6grencilerle calisirken ne derece
kendilerini yeterli hissettikleri ve bu yeterlik algilarinin hangi boyutlarda gliclenmeye ihtiyac duydugu
konusu literatiirde siklkla tartisiimaktadir. Bu baglamda arastirma, 6gretmen adaylarinin Ozel
gereksinimli 6grencilerin egitimine yonelik 6z-yeterlik diizeylerini belirlemeyi ve bu diizeylerin gesitli
demografik degiskenlere gore farklilasip farkhlasmadigini incelemeyi amacglamaktadir. Arastirmada
betimsel tarama modeli kullaniimistir. Calisma grubunu, 2023-2024 egitim-6gretim yilinda Turkiye'deki
bir devlet tiniversitesinin egitim fakiltesinde 6grenim goéren 187 6gretmen adayi olusturmaktadir. Veri
toplama araci olarak Unal ve ilhan (2023) tarafindan gelistirilen “Ozel Gereksinimli Bireylerin Egitimine
Yénelik Ogretmen Oz-Yeterlik Olcedi” kullanilmistir. Verilerin analizinde betimsel analizler, Mann-
Whitney U testi ve Kruskal-Wallis H testi uygulanmistir. Analiz sonuglarina gére, 6gretmen adaylarinin
genel olarak orta-yiliksek diizeyde 6z-yeterlik algisina sahip olduklari (Ort. = 85.08/120) belirlenmistir.
En yilksek oz-yeterlik algisi “is birligi yapabilme” ve “farkli 6gretim yédntemleri uygulayabilme”
maddelerinde, en disik algi ise “ders iceriklerini uyarlayabilme” maddelerinde gézlenmistir. Cinsiyet,
deneyim durumu, yas, sinif dizeyi ve calisma istegi degiskenlerine gére 6z-yeterlik puanlari arasinda
anlaml fark bulunmazken, bolim degiskenine gére anlamli farkliliklar tespit edilmistir. Arastirma
sonuglari, 6gretmen yetistirme programlarinda 6zel gereksinimli 6grencilere yonelik uygulamal
egitimlerin artirilmasi ve ders igeriklerini uyarlama konusunda ek destek saglanmasi gerektigini ortaya
koymaktadir.

Anahtar Kelimeler: Oz-yeterlik, gretmen adaylari, zel gereksinimli 8grenciler, 6gretmen egitimi
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Pre-Service Teachers’ Self-Efficacy Perceptions Toward the Education of Students with Special
Needs

Dr. Mehmet ince
Bolu Abant izzet Baysal University, Bolu, Tiirkiye

Abstract

As the emphasis on inclusive education grows, the necessity of effectively integrating students with
special needs into general education environments has become central to educational policies. In this
process, teachers' knowledge, skills, and attitudes play a critical role in supporting the academic, social,
and emotional development of students with special needs. However, the extent to which pre-service
teachers feel competent in working with such students, and in which dimensions their sense of efficacy
needs strengthening, is frequently discussed in the literature. In this context, the present study aims
to determine pre-service teachers' self-efficacy levels toward the education of students with special
needs and to examine whether these levels differ according to various demographic variables. A
descriptive survey model was employed in the research. The study group consisted of 187 pre-service
teachers enrolled in the education faculty of a state university in Turkey during the 2023-2024
academic year. The "Teacher Self-Efficacy Scale for the Education of Individuals with Special Needs,"
developed by Unal and ilhan (2023), was used as the data collection instrument. Descriptive statistics,
Mann-Whitney U test, and Kruskal-Wallis H test were applied in data analysis. According to the results,
pre-service teachers had moderate-to-high levels of self-efficacy perceptions. The highest self-efficacy
perceptions were observed in “collaboration” and “implementing diverse teaching methods”, while
the lowest was in “adapting lesson content”. No significant differences were found in self-efficacy
scores according to gender, experience status, age, grade level, and willingness to work, whereas
significant differences were identified according to department. The research results reveal the need
to increase hands-on training for students with special needs in teacher education programs and to
provide additional support in adapting lesson content.

Keywords: Self-efficacy, pre-service teachers, students with special needs, teacher education
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Ogretmenlere Gore Okullarda Karanlik Liderlik ve Yaratici Diistinme Becerileri

Ogretmen Elif Bozacioglu

ihsan Yilmaz ilkokulu, Zonguldak, Tiirkiye

Prof. Dr. Seyithan Demirdag

Zonguldak Biilent Ecevit Universitesi, Zonguldak, Tiirkiye

Ozet

Okullar, egitim sureglerinin  yuratildigli yerler olmanin  oOtesinde, Ogretmenlerin  mesleki
motivasyonlarini ve yenilikgi uygulamalara yaklasimlarini sekillendiren orgiitsel yapilar olarak 6nem
tasimaktadir. Bu yapinin en belirleyici unsurlarindan biri, yoneticilerin sergiledigi liderlik tarzidir. Son
yillarda o6zellikle karanlik liderlik davraniglarinin egitim kurumlarindaki etkileri dikkat ¢ekmektedir.
Narsisizm, makyavelizm ve psikopati gibi olumsuz kisilik 6zelliklerine dayali olan karanlik liderlik,
ogretmenlerin psikolojik iyi oluslarini zedeleyen ve orgitsel iklimi olumsuz etkileyen bir yaklasim olarak
tanimlanmaktadir. Literatlirde bu tir liderlik anlayislarinin 6gretmenlerin motivasyonlarini distrdiga,
yaratici potansiyellerini baskiladigi ve yenilikci disinmeye acikliklarini engelledigi belirtilmektedir.
Oysa yaraticl dastinme becerileri; pedagojik yeniliklerin gelistirilmesi, problem ¢6zme slireglerinin
zenginlestirilmesi ve 6grenci merkezli 6grenme ortamlarinin tasarlanmasi agisindan kritik bir 6neme
sahiptir. Bu calismada, karanlk liderlik davranislarinin 6gretmenlerin yaratici diisinme becerileri
Gzerindeki etkileri kuramsal dlizeyde ele alinmaktadir. Sonug olarak, egitim kurumlarinda saglkli bir
orgitsel iklimin tesis edilebilmesi icin etik liderligin 6nemi vurgulanmakta ve gelecekte yapilacak
ampirik arastirmalara teorik bir temel sunulmaktadir. Arastirmanin ¢alisma grubu 2024-2025 egitim-
ogretim yilinda okul 6ncesi, ilkokul, ortaokul ve lise kademelerinde halen gorev yapan 6gretmenlerden
olusmaktadir. Arastirmada veri toplamak amaciyla gesitli anketler kullanilmistir. Calisma verilerinin
degerlendirilmesinde ylzde, frekans, ortalama ve standart sapma analizleri kullaniimigtir. Calismadan
elde edilen bulgular da dikkate alinarak gelecek arastirmalar ve sahadaki egitimcilere dair gesitli
Oneriler sunulmustur.

Anahtar Kelimeler: Karanlik Liderlik, Yaratici Digiinme, Ogretmen Algisi, Okul Yénetimi
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Dark Leadership in Schools and Teachers’ Creative Thinking Skills

Elif Bozacioglu
ihsan Yilmaz Primary School, Zonguldak, Tiirkiye

Prof. Dr. Seyithan Demirdag
Zonguldak Biilent Ecevit University, Zonguldak, Tiirkiye

Abstract

Schools are not only institutions where educational processes are carried out but also organizational
structures that shape teachers’ professional motivation and their approaches to innovative practices.
One of the most influential components of this structure is the leadership style exhibited by school
administrators. In recent years, the impact of dark leadership behaviors in educational settings has
attracted increasing attention. Dark leadership—characterized by negative personality traits such as
narcissism, Machiavellianism, and psychopathy—is defined as a leadership approach that undermines
teachers’ psychological well-being and negatively affects the organizational climate. The literature
indicates that such leadership styles reduce teachers’ motivation, suppress their creative potential,
and hinder their openness to innovative thinking.

Yet creative thinking skills play a critical role in developing pedagogical innovations, enriching problem-
solving processes, and designing student-centered learning environments. This study theoretically
examines the effects of dark leadership behaviors on teachers’ creative thinking skills. The findings
underline the importance of ethical leadership for establishing a healthy organizational climate in
educational institutions and offer a theoretical foundation for future empirical research in this field.

The study group consists of teachers working in preschool, primary, lower secondary, and upper
secondary education during the 20242025 academic year. Various questionnaires were used as data
collection tools. Percentage, frequency, mean, and standard deviation analyses were employed in
evaluating the study data. Considering the findings obtained from the research, several
recommendations are presented for both future studies and practitioners in the field of education.

Keywords: Dark Leadership, Creative Thinking, Teacher Perception, School Administration
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Ogretmenlerin Profesyonellik ve Ozerklik Diizeylerinin incelenmesi

Ogretmen Seyma Kaplan

Aydinlar ilkokulu, Zonguldak, Tiirkiye

Prof. Dr. Seyithan Demirdag
Zonguldak Biilent Ecevit Universitesi, Eregli Egitim Fakiiltesi, Zonguldak / Tiirkiye

Ozet

Ogretmenler, meslek hayatlarinda okulda ya da disarida sergiledikleri tutumlar ile egitim siireclerine
olumlu veya olumsuz katki yapmaktadir. Teknolojik gelismeler hizla ilerlerken, egitimcilerin
sorumluluklari ve gérev tanimlari da glincellenen yontemler dogrultusunda degismektedir. Egitime dair
kararlar alirken ya da bu kararlarin uygulamaya konulmasi sirasinda 6gretmenlerin 6zgiin diislincelerini
dile getirebilmeleri ve tim paydaslarin bu siireclere katiim saglamasi biyik 6nem tasimaktadir.
Ozerklik genel olarak, belli amaclar icin belirlenen cercevede gerekli adimlari atabilmesi olarak
tanimlamistir. Ogretmenlerin egitimle en alakal kisiler oldugu icin gerekli kararlari kendileri alarak
kontrol edebilmesini savunur. Ogretmenlerin 6zerkliginin genislemesi ve uygulamalarin baslamasi,
okul ve ilgili politikalara etkin katilim saglama anlamina gelir. Ogretmen &zerkligi bagimsiz hareket
yetenegi kazandirsa da zamanla izole olma ve yalniz hareket etme anlaminda kullanilan bir kavrama
dontsdr. Bu baglamda, 6gretmen 6zerkligi; yalniz basina hareket etme ya da tamamen bagimsizlik
anlamina degil, meslektaslari, yoneticiler ve 6grencilerle birlikte karar alma sireclerine katilim
anlamina gelmektedir. Boylece, 6gretmenler profesyonel ve sorumluluk tasiyan bireyler olarak, egitim
politikalari ve uygulamalarinda hem yetkili hem de sorumlu bir konumda bulunurlar. Bu baglamda,
o0gretmen 6zerkligi; egitim uygulamalari, politikalar, reformlar ve girisimlerde s6z sahibi olma, karar
alma sireglerine aktif katilim gibi genis sorumluluk alanlarina isaret eder. Egitim 6gretim slirecinde
O0gretmenlerin bu sekilde yetki ve sorumluluk alanlarinin genislemesi, karar alma siireglerine katihmlari
dogrudan etkilemektedir. Ogretmenlerin egitimle ilgili kararlarda etkili bir sekilde s6z sahibi olmalari
hem mesleki 6zerkliklerini kullanmalari hem de mesleki gelisimlerine katki saglamaktadir. Mesleki
profesyonellik, Ogretmen o6zerkligiyle yakindan baglantili bir kavram olarak gorilmektedir.
Ogretmenlerin dzerkliklerini etkili bir sekilde kullanabilmesi, profesyonellik seviyelerinin artiriimasini
gerektiren 6nemli bir unsur olarak kabul edilmektedir.

Anahtar Kelimeler: Profesyonellik, Ozerklik, Ogretmen Profesyonelligi, Ogretmen Ozerkligi
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Examining Teachers’ Levels of Professionalism and Autonomy

Seyma Kaplan

Aydinlar Primary School, Zonguldak, Tiirkiye

Prof. Dr. Seyithan Demirdag
Zonguldak Biilent Ecevit University, Zonguldak, Tiirkiye

Abstract

Teachers contribute positively or negatively to educational processes through the attitudes they
display both inside and outside the school. As technological developments progress rapidly, the
responsibilities and role definitions of educators are also changing in line with newly emerging
approaches. During decision-making processes related to education and the implementation of these
decisions, it is crucial that teachers can express their own professional opinions and that all
stakeholders participate actively.

Autonomy is generally defined as the ability to take necessary actions within a framework established
for specific goals. It emphasizes that teachers, as the individuals most closely associated with
education, should be able to make decisions themselves and maintain control over the processes. The
expansion of teacher autonomy and its implementation implies active participation in school-related
policies and practices. Although teacher autonomy provides the ability to act independently, it has
sometimes been interpreted as isolation or acting alone. However, in this context, teacher autonomy
does not refer to complete independence or solitary decision-making; rather, it signifies active
participation in collaborative decision-making processes alongside colleagues, administrators, and
students.

Thus, teachers become both authorized and responsible individuals within educational policies and
practices, acting as professionals who carry significant responsibility. Teacher autonomy therefore
includes broad areas of responsibility such as having a voice in educational practices, policies, reforms,
and initiatives, and participating actively in decision-making processes. The expansion of teachers’
authority and responsibilities in the teaching-learning process directly influences their participation in
decisions. Having an effective role in decisions related to education not only enables teachers to
exercise their autonomy but also contributes to their professional development. Professionalism is
closely linked to teacher autonomy, and the effective use of autonomy is regarded as a key component
in enhancing teachers’ professional competence.

Keywords: Professionalism, Autonomy, Teacher Professionalism, Teacher Autonomy

Ogrenme Merkezli Liderlik, Ogrenen Orgiit ve Degisme Agiklik Arasindaki iliski
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Ogretmen Ufuk Giiltekin
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Prof. Dr. Seyithan Demirdag
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Ozet

Bu galisma, 6grenme merkezli liderlik, 6grenen 6rgit yapisi ve degisime agikhig genel hatlari arasinda
yer almaktadir. Egitimin hizla degisiminin devam etmesi, toplumsal, teknolojik ve pedagojik olarak
degisime uyum saglamasi, hem yonetenlerin gelisimine hem de yonetilenlerin igin kritik 6nemdedir.
Ogrenme merkezli liderlik, okul 6grencilerinin egitmenleriyle birlikte 6grenen bireyler olarak hareket
ettigi ve onlarin bilgi, beceri ve gelisimsel gelismelere aktif sekilde rehberlik saglayan bir liderlik
modelidir. Bu yaklasim, gelisimi devam ederken, ayni zamanda kurum iginde bir 6grenme kiltiiri
olusur. Bu kdltiir, is birligi, paylasim ve yeniligi temel alir. Ogrenen &rgiit yapisi ise bu liderligin
anlayisinin kurumsal sembolldir. Bilginin yalnizca bireyler arasinda degil, tim o6rglt yapisinda
paylasildigl, yeniden Uretildigi ve sirekli gelistirildigi bir sistem sunar. Merkezi yonetim, 6grenen
strecin olusmasi ve sirekliligini saglamak; doldurulan vizyonun, kapsayici ve donlisiimin acik olmasi
bu sirecin devam etmesi icin gereklidir. Bu yapilarla birlikte degerlendirilen degisimin ortaya
cikabilecegi, yasayabilecegi yeni durumlara zihinsel ve duygusal olarak uyum gosterebilme yetkisinin
oldugunu ifade eder. Degisime acik bir okul degisimlerinde, liderler yeniligi tesvik eder, acik baglant
dagitimini ve degisikliklerin karar alma sireclerini 6n planda tutar. Béylece, kisilerin degisimi bir tehdit
olarak degil, gelisim firsati olarak algilar. Sonug¢ olarak, 6grenme merkezli liderlik, 6grenen
organizasyon parcalarini bolustiriir ve degisimin bu sekilde sirekliligini saglayan dinamik bir yapida
olmasini saglar. Ug kavram birlikte ele alinarak, egitim kurumlarinin sinirsiz etkin uyumu saglayan,
kapsamli ve suirdirilebilir yapilar haline gelmesi mimkiin olur.

Anahtar Kelimeler: Egitim, Ogrenme Merkezli Liderlik, Ogrenen Orgiit, Degisime Agiklik, Bilgi Paylasimi.
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The Relationship Between Learning-Centered Leadership, Learning Organization, and Openness to
Change

Teacher Ufuk Giiltekin
Mollabey Primary School, Zonguldak, Tiirkiye

Prof. Dr. Seyithan Demirdag
Zonguldak Biilent Ecevit University, Zonguldak, Tiirkiye

Abstract

This study examines the conceptual relationship between learning-centered leadership, the structure
of the learning organization, and openness to change. As educational systems continue to evolve
rapidly, adapting to social, technological, and pedagogical changes is critically important both for those
who lead and those who are led. Learning-centered leadership is a model in which school leaders guide
students and teachers as active learners, supporting their knowledge, skills, and developmental
progress. While fostering continuous development, this leadership approach also establishes a
learning-oriented culture within the institution—one grounded in collaboration, sharing, and
innovation.

The learning organization structure represents the institutional reflection of this leadership
understanding. It is a system in which knowledge is shared, reproduced, and continuously improved,
not only among individuals but throughout the entire organization. In such environments, central
leadership plays a key role in creating and sustaining learning processes by promoting an inclusive
vision and supporting organizational transformation.

Openness to change, when considered alongside these structures, refers to the mental and emotional
ability of individuals and institutions to adapt to emerging situations and evolving conditions. In schools
that embrace change, leaders encourage innovation, emphasize transparent communication, and
prioritize participatory decision-making processes. This enables individuals to perceive change not as
a threat but as an opportunity for growth.

In conclusion, learning-centered leadership reinforces the components of the learning organization
and ensures that change is sustained through a dynamic structure. When these three concepts are
considered together, educational institutions can evolve into comprehensive, resilient, and sustainable
systems capable of continuous and effective adaptation.

Keywords: Education, Learning-Centered Leadership, Learning Organization, Openness to Change,
Knowledge Sharing.

Ogretmenlerin Proaktif Davranislari ve Okul iklimi
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Ozet

Bu literatiir taramasi ¢alismasi, egitim orgutlerinde 6gretmenlerin proaktif davranislari ile okul iklimi
arasindaki iliskiyi kuramsal diizeyde incelemeyi amaglamaktadir. Proaktif davranislar, bireyin ¢evresini
etkileme, sorunlara ¢oziim Uretme ve olumlu degisim yaratma yoninde gontlli olarak sergiledigi
davranislardir. Egitim baglaminda proaktif 6gretmenler; okulun isleyisine katki sunan, inisiyatif alan,
yenilikleri takip eden ve mesleki gelisime agik bireyler olarak tanimlanmaktadir. Literatiirde
ogretmenlerin bu tir davranislari sergilemesinin, yalnizca bireysel basarilari degil, ayni zamanda
okulun genel atmosferini ve kurumsal isleyisini de olumlu yénde etkiledigi belirtiimektedir. Ote yandan,
okul iklimi; okulda gbrev yapan bireyler arasinda kurulan iliskilerin niteligini, yoneticilerin liderlik
anlayisini, 6gretmenler arasi is birligini ve genel anlamda okulun duygusal, sosyal ve akademik
atmosferini tanimlayan kapsaml bir kavramdir. Literatlirde olumlu okul ikliminin, 6gretmenlerin
motivasyonunu ve mesleki baghliklarini artirdigl, boylece proaktif davranislari da tesvik ettigi ifade
edilmektedir. Bu calisma, 6gretmenlerin proaktif davranislari ile okul iklimi arasindaki iliskiyi teorik
zeminde irdeleyerek, egitim kurumlarinda sirdirilebilir gelisim ve etkililik agisindan 6nem tasiyan
kuramsal ¢ikarimlara ulasmayi hedeflemektedir.

Anahtar Kelimeler: Proaktif Davranis, Okul iklimi, Ogretmen Davranislari, Egitim Yonetimi

36

Book of Abstract The 19" International Symposium of the Educational Community



19. Uluslararasi Egitim Camias1 Sempozyumu Ozet Metinleri
G921 paizmall s aunlidl Jaull yadgall Aol Ogidl QUS

Teachers’ Proactive Behaviors and School Climate

Master’s Student Yusuf Zeybek

Zonguldak Biilent Ecevit University, Zonguldak, Tiirkiye

Prof. Dr. Seyithan Demirdag
Zonguldak Biilent Ecevit University, Zonguldak, Tiirkiye

Abstract

This literature review study aims to examine, at a theoretical level, the relationship between teachers’
proactive behaviors and the school climate within educational organizations. Proactive behaviors refer
to voluntary actions taken by individuals to influence their environment, generate solutions to
problems, and initiate positive change. In the educational context, proactive teachers are described as
individuals who contribute to the functioning of the school, take initiative, follow innovations, and
remain open to professional development. The literature suggests that such behaviors positively affect
not only teachers’ individual performance but also the overall atmosphere and institutional
functioning of schools.

School climate, on the other hand, is a comprehensive concept that encompasses the quality of
relationships among individuals working in the school, the leadership approach of administrators, the
level of collaboration among teachers, and the general emotional, social, and academic atmosphere
of the institution. Studies indicate that a positive school climate enhances teachers’ motivation and
professional commitment, which in turn encourages proactive behaviors.

By examining the relationship between teachers’ proactive behaviors and school climate on a
theoretical basis, this study aims to derive conceptual insights that are crucial for sustainable
development and effectiveness in educational institutions.

Keywords: Proactive Behavior, School Climate, Teacher Behaviors, Educational Administration
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Tiirkiye Yiizyih Maarif Modeli’nin Ozel Egitim Perspektifinden incelenmesi

Dr. Mehmet ince

Bolu Abant izzet Baysal Universitesi, Bolu, Tiirkiye

Ozet

Tirkiye Ylazyih Maarif Modeli (TYMM), Tirkiye Cumhuriyeti'nin 100. yili dogrultusunda Milli Egitim
Bakanligi tarafindan gelistirilen, kapsayici ve ¢cagdas bir egitim yaklasimidir. Model, 21. yiizyil becerileri
ile uyumlu, firsat esitligine dayali ve her 6grencinin potansiyelini en (st diizeyde gelistirmeyi amaglayan
bitincil bir sistem sunmaktadir. TYMM’nin temel felsefesi, Birlesmis Milletler Stirdiirilebilir Kalkinma
Amaclari dogrultusunda tim o6grenciler igin adil, erisilebilir ve kapsayici bir 6grenme ortami
olusturmayi1 6ngérmektedir.

Modelin merkezinde bireysellestirilmis ve farklilastirilmis 6gretim anlayisi yer almaktadir. Ogrencilerin
ilgi, yetenek ve gereksinimlerine gore esnek gruplama, icerik uyarlama ve sirekli degerlendirme
surecleri 6ne cikarilmakta; 6grenme gliclUgl yasayan, Ustiin yetenekli ya da cesitli engel gruplarina
mensup Ogrencilerin bireysel 6grenme yollari desteklenmektedir. Miifredatta sadelestirme ve
derinlemesine 6grenme vurgusu, ozellikle 6zel gereksinimli 6grencilerin temel kavramlara erisimini
kolaylastirmaktadir.

Dijital iceriklerin ve teknolojinin sistematik bicimde egitime entegre edilmesi modelin diger dnemli
yonadiar. E-6grenme platformlar, artinlmis ve sanal gerceklik uygulamalari, dijital okuryazarhk
kazanimlari ve erisilebilir materyaller, hem tiim 6grenciler icin ¢cagdas bir vizyon sunmakta hem de 6zel
gereksinimli bireylerin bagimsiz 6grenme stireclerini gliclendirmektedir.

TYMM, sosyal-duygusal 6grenme ve degerler egitimine de gii¢lii bir vurgu yapmaktadir. Oz farkindalik,
iliski yonetimi, empati ve adalet gibi beceri ve degerler, kapsayici bir toplumsal biling gelistirmeyi
hedeflemektedir. Ayrica problem ¢dzme, is birligi, elestirel ve yaratici disinme gibi 21. ylzyil
yetkinlikleri tim derslerde sistematik bicimde yapilandirilmistir. Alternatif degerlendirme araclari ve
bireysel profillere duyarl 6lgme siiregleri, 6grencilerin gli¢li yonlerini goriinir kilmayi amaglamaktadir.

Sonug olarak TYMM, farkli ihtiyaglara sahip tiim 6grenciler igin esnek, kapsayici ve yenilikgi bir egitim
modeli sunmakta; basaril bir uygulama icin 6gretmen yeterliliklerinin, altyapinin ve paydas katiliminin
glclendirilmesi gerekmektedir.

Anahtar Kelimeler: Tirkiye YUzyili Maarif Modeli, egitim politikalari, egitimde erisilebilirlik, 6zel egitim,
kapsayici egitim
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An Examination of the Tiirkiye's Century Education Model from the Perspective of Special
Education

Dr. Mehmet ince

Bolu Abant izzet Baysal University, Bolu, Tiirkiye

Abstract

The Tirkiye Century Education Model (TYMM) is a contemporary and inclusive educational framework
developed by the Ministry of National Education in alignment with the 100th anniversary of the
Republic of Tiirkiye. The model aims to enhance equity, accessibility, and quality in education by
integrating 21st-century skills and supporting each learner’s potential through a holistic and student-
centered system. Grounded in the United Nations Sustainable Development Goals, TYMM envisions
an equitable and accessible learning environment for all, including disadvantaged and special-needs
students.

At the core of the model lies individualized and differentiated instruction. Flexible grouping, content
adaptation, and continuous assessment practices are designed to address the diverse interests,
abilities, and needs of learners. In this context, students experiencing learning difficulties, gifted
learners, and individuals with autism or sensory and physical disabilities are supported through
personalized learning pathways. Curriculum simplification and an emphasis on deep learning further
facilitate the acquisition of fundamental concepts, particularly for special-needs students.

Another key feature of TYMM is the systematic integration of digital technologies into education. E-
learning platforms, web-based tools, augmented and virtual reality applications, and digital literacy
competencies provide a modern vision for all learners while improving access to information for
students with disabilities. Accessible digital materials and technological supports enable more
independent and active participation.

TYMM also prioritizes social-emotional learning and values education, embedding competencies such
as self-awareness, relationship building, empathy, and responsible decision-making throughout all
grade levels. Furthermore, 21st-century skills—including problem-solving, communication,
collaboration, and critical and creative thinking—are aligned with all course objectives. Alternative
assessment tools and individualized evaluation practices aim to reveal students’ strengths more
effectively.

In conclusion, TYMM offers an inclusive, flexible, and innovative educational model for students with
diverse needs. Achieving sustainable success requires strengthening teacher competencies, improving
physical and digital infrastructures, and enhancing stakeholder engagement.

Keywords: Tirkiye's Century Education Model, education policies, accessibility in education, special
education, inclusive education
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The Reality of Al al-Bayt University Students' Use of Artificial Intelligence Applications in the
Teaching/Learning Process from their Perspectives

Dr. Mamon S. Al-Zboun

Department of Curricula and Instruction/ AL al Bayt University, Mafraq — Jordan

Prof. Dr. Mohammad S. Al-Zuboun

Faculty of Educational Sciences, the University of Jordan, Amman, Jordan

Abstract

The study aimed to investigate the reality of Al al-Bayt University students’ use of artificial intelligence
(Al) applications in the teaching and learning process from their own perspectives. Specifically, the
study examined the extent to which students integrate Al tools into their academic activities and
whether their perceptions differ according to gender or college affiliation. In addition, the study sought
to determine if statistically significant differences existed regarding students’ use of Al applications
that could be attributed to these demographic variables.

To achieve the study objectives, a questionnaire consisting of 35 items was designed and administered.
The instrument’s validity was confirmed by a panel of experts, and its reliability was verified using
appropriate statistical procedures. The sample included 1,950 male and female undergraduate
students enrolled at Al al-Bayt University, selected through a simple random sampling method to
ensure representativeness. A descriptive survey approach was employed to analyze the current status
of Al use in academic settings.

The findings revealed that, from the students’ perspectives, the overall level of utilizing artificial
intelligence applications in the teaching and learning process was moderate. Moreover, the results
indicated that there were no statistically significant differences in students’ use of Al applications
based on the variables of gender or college, which suggests that attitudes toward Al integration are
relatively consistent across demographic groups.

Based on these results, the study recommended increasing technological awareness regarding artificial
intelligence and its educational applications. It emphasized the importance of organizing workshops,
seminars, and training programs to enhance students’ skills and enable them to use Al tools more
effectively in both teaching and learning contexts.

Keywords: Reality of Use, Artificial Intelligence, Teaching/Learning Process
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The Role of Social Maturity in Predicting the Quality of Sports Friendship among Youth Football
Players

Salih Mahmood Hassan Awad Al-Hadidi

Nineveh Education Directorate

Prof. Dr. Isam Mohammed Abdul-Reda Al-Nahi

University of Mosul / College of Physical Education and Sport Sciences

Abstract

The study of psychological and social aspects of players during training and competition is considered
a major concern of sport psychology. This emphasis highlights the importance of these dimensions in
strengthening and reinforcing the athletic personality of players, given that each player possesses a
unique self and individuality that shape and distinguish his behavior. Such behavior is closely
associated with his psychological and social makeup the present research aimed to identify the level
of social maturity and the quality of sports friendship among youth football players, as well as to
examine the effect of social maturity in predicting the quality of sports friendship among these players.
The researchers hypothesized that social maturity would have a statistically significant predictive value
in determining the quality of sports friendship among youth football players. The descriptive method
using the correlational (predictive) survey design was employed as it was deemed suitable for the
nature of the current problem. The main research sample consisted of 65 players distributed across
three clubs, representing youth football players from clubs in Nineveh Governorate. The researchers
applied two measurement instruments developed by (Al-Hadidi, 2024) for assessing social maturity
and (Al-Hadidi & Al-Nahi, 2024) for assessing sports friendship quality. After confirming the validity and
reliability of the instruments, the following statistical tools were utilized to obtain the results: mean,
standard deviation, one-sample t test, simple regression coefficient, and Cronbach’s alpha. The
findings indicated that youth football players demonstrated a high level of social maturity and sports
friendship quality. Moreover, the predictive value of social maturity was shown to positively and
significantly influence the quality of sports friendship among the youth football players in the research
sample.

Keywords: maturity, quality, youth
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Dijital Oykiileme ile Dil Ogretiminde Ogrenci Beklentileri

Ogr. Gor. Dr. Ayten Biilbiil
Dilbilim Boéliimii, Necmettin Erbakan Universitesi, Konya, Tiirkiye

Dr. Ogr. Uyesi Hayriye Ulas Taraf
Yabanci Diller Yiiksekokulu, Necmettin Erbakan Universitesi, Konya, Tiirkiye

Prof. Dr. Derya Yildiz
Tiirkge Egitimi Boliimii, Necmettin Erbakan Universitesi, Konya, Tiirkiye

Ozet

Dil 6gretimi glnimizin gelisen teknolojisi ile her gegcen giin farkl 6gretim yontemlerine sahip
olmaktadir. Dijital oykiileme de dil 6gretiminde son donemde kullanilan yontemlerden biridir.
Teknolojik becerilerin ve dil becerilerinin butinlestigi dijital oykileme, dil 6gretiminde oldukca
islevseldir. Bu islevsellik dil 6gretiminin iletisimsel boyutunu, 6zerk 6grenme ve teknolojik araglarin
kullanimini biitlincul olarak desteklemektedir. Bu baglamda arastirmanin amaci dijital éykiileme ile
gerceklestirilecek dil 6gretiminde 6grencilerin beklentilerinin neler oldugunu belirlemektir. Calismanin
katilimcilari Tiurkce 6grenmek Uzere Tirkiye’de bulunan 18 uluslararasi 6grenciden olusmaktadir.
Ogrencilerin dil diizeyleri B2 ile C2 arasinda degismektedir. Ogrencilerin ana dilleri Arapga, Urduca,
Mogolca, Arnavutca, Nepalce, Ozbek Tiirkgesi, Farsca ve Somalicedir. Veriler nitel arastirmalarda
kullanilan yari yapilandirilmis goriisme formu araciligi ile toplanmistir. Yari yapilandiriimis gériisme
formu dil 6gretimi ve dil 6gretiminde teknoloji kullanimi ile ilgili alan yazin incelendikten sonra
arastirmacilar tarafindan alan uzmanlarinin gorisleri alinarak olusturulmustur. Form aracilig ile
toplanan veriler icerik analizi yolu ile ¢bziimlenmistir. Verilerin ¢oziimlenmesinde 6ncelikle kodlar
belirlenmis, daha sonra kodlar kategorilere ayrilmis ve en son olarak da kategoriler ortak temalar
altinda birlestirilmistir. Elde edilen bulgulara gére sadece bir 6grenci daha 6nce dijital oykileme
programi kullandigini belirtmistir. Ogrenciler; dijital dykiilerle Tirkge 6grenmelerinin kolaylasacagini,
dijital becerilerinin gelisecegini ve boylece kendilerini daha yetkin hissedeceklerini ifade etmistir.
Verilerden hareketle dil 6grenme silrecinde dijital dykilerden yararlanmanin gerekliligi Gzerine
Onerilerde bulunulmustur.

Anahtar Kelimeler: Dijital Oykiileme, Dil Ogretimi, Ogrenci Beklentileri
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Student Expectations in Language Teaching with Digital Storytelling

Dr. Ayten Biilbiil

Department of Linguistics, Necmettin Erbakan University, Konya, Tiirkiye

Dr. Hayriye Ulas Taraf

School of Foreign Languages, Necmettin Erbakan University, Konya, Tiirkiye

Dr. Derya Yildiz

Department of Turkish Education, Necmettin Erbakan University, Konya, Tiirkiye

Abstract

Language teaching is constantly evolving with today's developing technology, adopting new teaching
methods every day. Digital storytelling is one of the methods used in language teaching in recent years.
Digital storytelling, which integrates technological skills and language skills, is quite functional in
language teaching. This functionality comprehensively supports the communicative dimension of
language teaching, autonomous learning, and the use of technological tools. In this context, the aim
of this study is to determine what students' expectations are in language teaching conducted through
digital storytelling. The participants of the study consisted of 18 international students in Turkey
learning Turkish. The students' levels ranged from B2 to C2. The students' native languages were
Arabic, Urdu, Mongolian, Albanian, Nepali, Uzbek, Persian, and Somali. Data were collected using a
semi-structured interview form commonly used in qualitative research. The semi-structured interview
form was developed by the researchers after reviewing the literature on language teaching and the
use of technology in language teaching, and consulting with experts in the field. Data collected through
the form were analyzed using content analysis. In analyzing the data, codes were first identified, then
categorized, and finally grouped under common themes. According to the findings, only one student
indicated that they had previously used a digital storytelling program. Students stated that learning
Turkish through digital stories would be easier, their digital skills would improve, and they would feel
more competent as a result. Based on the data, recommendations were made regarding the necessity
of utilizing digital stories in the language learning process.

Keywords: Digital Storytelling, Language Teaching, Student Expectations
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The Effectiveness of The Memory Power Strategy in Developing Strategic Thinking Among Sixth
Grade Science Students

Dr. Riyadh Jumaah Ail Algailani

General Directorate of Education in Nineveh Governorate/ Temporary Erbil Education
Department/Iraq

Abstract

The research aims to identify the effect of the memory power strategy on the developing strategic
thinking among sixth-year science students in mathematics for the academic year (2024-2025), and for
checking research objective, number of null hypotheses were formulated, and used the experimental
method with two equal groups. The research sample included (63) students who were intentionally
selected from Al-Siddiq Secondary School for Boys, It was distributed randomly into two groups, one
of which was an experimental group of (31) students who studied according to the memory power
strategy, and the other was a controlled group of (32 ) students who studied according to the normal
method, The process of equivalence between the two research groups was also carried out in a number
of variables. To achieve the research objectives, a test for strategic thinking was prepared, in its final
form, consisting of (15) test items. Their validity, stability, and psychometric properties were verified,
after processing the data statistically using the t-test for two independent samples and two correlated
samples, and using the statistical program (SPSS), The results showed a statistically significant
difference at the (0.05) level between the mean scores for strategic thinking as a whole and systems
thinking skills between the students in the experimental and control groups, in favor of the
experimental group. However, no statistically significant difference was found at the (0.05) level
between the mean scores for strategic thinking In both the skills of reflection and reformulation among
the students of the experimental and control groups, the results showed a statistically significant
difference at the significance level of (0.05) between the average growth of strategic thinking in
general and all its sub-skills among the students of the experimental group, in favor of the post-
application.

In light of the researcher's findings, he drew several conclusions, most notably: the use of the memory
power strategy in teaching the integration unit contributed to increasing the effectiveness of the
teaching process and worked to develop strategic thinking skills among sixth-grade science students
because it contributed to increasing students' focus and their ability to express what they understood
from the teacher and to make sound decisions, Several recommendations were also presented, most
notably: using the memory-power strategy in teaching mathematics subjects at the preparatory level
and employing it in teaching all subjects in a way that suits the nature of students and their
developmental characteristics at different educational stages, In addition to presenting a number of
proposals for future research studies, including: measuring the level of strategic thinking and the desire
to learn mathematics among middle school students.

Keywords: memory power strategy, strategic thinking
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John McCarthy and Symbolic Logic: The Philosophy Root of Artificial Intelligence

M. Ruaa Zubair Abdul Jabbar

University of Mosul — College of Arts — Department of Philosophy

Abstract

This study aims to re-examine the intellectual and technical contributions of John McCarthy—one of
the founding figures of artificial intelligence—by analyzing both the philosophical foundations and
computational principles underlying his vision of symbolic Al. The research begins with a historical
background that highlights how McCarthy, through the creation of Lisp and his seminal Advice Taker
project, established an integrated model of intelligence grounded in symbolic representation and first-
order logic. The study assumes that understanding this legacy is essential for interpreting
contemporary developments in Al, particularly the renewed interest in hybrid neuro-symbolic
approaches. The methodology follows an analytical and comparative framework, combining a close
reading of McCarthy’s foundational texts with an examination of the evolution of Al paradigms and
the major critiques directed at symbolic systems. Particular focus is given to the challenges of learning,
scalability, and the formalization of common-sense reasoning. A philosophical analysis is also
incorporated to connect McCarthy’s work with rationalist traditions—from Descartes to Leibniz—and
with modern debates on transparency, accountability, and explainability in Al systems. The findings
reveal that although symbolic Al struggled with real-world complexity, data-driven learning, and rapid
adaptation, its core strengths remain highly relevant. Symbolic methods continue to offer essential
tools for logical inference, structured knowledge representation, and interpretable decision-making.
Furthermore, recent developments in neuro-symbolic Al revive several of McCarthy’s central ideas,
notably the need to integrate structured symbolic reasoning with the adaptive capabilities of neural
networks. The results also show that McCarthy’s legacy is deeply embedded in current ethical
discussions concerning explainability, fairness, and user rights to understand algorithmic decisions.The
study concludes that McCarthy provided a foundational conceptual and technical framework on which
modern Al continues to build. It argues that the future of artificial intelligence depends on hybrid
models that preserve the interpretability and logical clarity emphasized by McCarthy, while leveraging
the learning power of deep neural architectures to create more reliable, transparent, and human-
aligned intelligent systems.

Keywords: John McCarthy, Symbolic Logic, Artificial Intelligence, Knowledge Representation, Neuro-
Symbolic Al
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Tunisian Parents’ Roles as Listeners in Their Children’s Sharing of Negative School Memories: A
Qualitative Study with Tunisian Youth

Dr. Sarah Zaneti

Department of Psychology, Dokuz Eylul University lzmir/ Turkey

Abstract

Due to a dramatic lack of literature on autobiographical memory-sharing in the Tunisian context, this
qualitative study replicates our prior research conducted with Turkish participants. It aims to explore
(1) the perceived Functions of Sharing Negative Memories and (2) the characteristics of preferred and
unpreferred listeners, specifically when parents serve as listeners to their emerging adult children’s
negative school experiences in Tunisia. The negative memories of Tunisian emerging adult children
were instructed to be limited to the school setting to maintain narrative homogeneity. Using semi-
structured interviews with 10 Tunisian participants, the data were fully transcribed and rigorously
analyzed following Braun and Clarke’s six-phase thematic analysis framework. The study identified
both similarities and differences compared to the original Turkish sample. Directive functions were the
most commonly reported. Additionally, self-functions were associated with fathers as listeners, while
emotion regulation functions were linked to mothers. When serving as listeners, Tunisian mothers
were preferred for their empathy and emotional closeness (relationship closeness), whereas Tunisian
fathers were preferred for offering logical advice. Fathers may be unpreferred listeners due to
perceived harsh criticism and emotional distance (relationship distance), while mothers may be
unpreferred mainly due to being frequently distracted. Findings are discussed in light of the literature
grounded in the Tunisian cultural context.

Keywords: Autobiographical memory-sharing, Functions of autobiographical memory, Perceived
listener characteristics, Tunisian parents, Tunisian cultural context
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Ogretmen Algilarina Gore iletisim Becerileri ve Okul Yoneticilerinin Doniisiimcii Liderlik
Ozelliklerinin incelenmesi

Ayse Kalo Efe

Zonguldak Biilent Ecevit Universitesi, Zonguldak, Tiirkiye

Seyithan Demirdag

Zonguldak Biilent Ecevit Universitesi, Zonguldak, Tiirkiye

Ozet

Egitim Orgitleri sosyal yasantida onemli bir yapiya ve dinamiklige sahiptir. Bu sebeple egitim
kurumlarinin degisikliklere ve vyeniliklere uyum saglamalari igin sistemli bir sekilde g¢alismalari
gerekmektedir. Okul yoneticilerinin geleneksel okul yoneticiligi anlayisindan modern yonetimi saglayan
vizyon sahibi, gerektiginde risk alabilen, ¢calisanlara motivasyon saglayici, 6gretmenler arasinda olumlu
iletisimin olugsmasini saglayarak okul icerisinde olumlu 6rgiit ikliminin olugsmasini saglayan dénisimci
liderlik anlayisi, egitim kurumlari icin bir ihtiyac olmaktadir. Ogretmenlerin iletisim becerilerine ydnelik
kendilerini gelistirmeleri ve gergeklestirmeleri; egitim-6gretimin niteliginin artmasinda, 6grencilerin
akademik yasantilarinin gelistirilmesinde, velilerle ve 6rgit ile etkili etkilesim kurmada 6gretmenlere
her yonden katki saglayacagi distintilmektedir. Bu ¢alismanin basarili okullarin olusmasina etkisi olan
okul yoneticilerinin, dénitstimci liderlik davranislari sergilemeleri, 6gretmenlerin 6grenci, veli ve
egitim oOrgltleri ile etkili iletisim becerileri kurmalarina katki saglayacagi disinidlmektedir. Bu
arastirmanin ¢alisma grubunu 2020-2021 egitim-6gretim yilinda Zonguldak ilinin ilkokul ve ortaokul
kademelerinde gbrev yapan amacli 6rnekleme yéntemi ile belirlenmis 454 6gretmen olusturmaktadir.
Calismada veri toplamak amaciyla iletisim Becerileri ve Déniisiimci Liderlik dlgekleri kullanilmistir.
Calismada verilerinin analizinde ylzde, frekans, ortalama ve standart sapma analizleri kullanilmistir.
Calismanin analizleri sonucunda, 6gretmenlerin iletisim becerilerinde kendilerini ¢cogunlukla yeterli
gordukleri, okul yoneticilerinin dénistiimct liderlik davranisi sergilediklerine ¢cogunlukla katildiklari
belirlenmistir.

Anahtar Kelimeler: iletisim, iletisim Becerileri, Liderlik, Déniisiimci Liderlik
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An Examination of Communication Skills and Transformational Leadership Characteristics of School
Administrators According to Teachers’ Perceptions

Ayse Kalo Efe

Zonguldak Biilent Ecevit University, Zonguldak, Tiirkiye

Prof. Dr. Seyithan Demirdag

Zonguldak Biilent Ecevit University, Zonguldak, Tiirkiye

Abstract

Educational organizations hold a significant and dynamic place within social life. For this reason,
educational institutions must work systematically to adapt to changes and innovations. The
transformational leadership approach—characterized by visionary thinking, the ability to take risks
when necessary, motivating staff, and fostering positive communication among teachers to create a
constructive organizational climate—has become an essential need for modern schools. It is assumed
that teachers’ development and use of communication skills greatly contribute to improving the
quality of education, enhancing students’ academic experiences, and establishing effective interaction
with parents and the broader educational organization.

In this context, it is expected that school administrators who display transformational leadership
behaviors contribute to the formation of successful schools by supporting teachers in establishing
effective communication with students, parents, and educational stakeholders. The study group of this
research consists of 454 teachers working in primary and lower secondary schools in Zonguldak during
the 2020-2021 academic year, selected through purposive sampling. The Communication Skills Scale
and the Transformational Leadership Scale were used as data collection tools. Percentage, frequency,
mean, and standard deviation analyses were employed in the evaluation of the data.

The results of the study indicate that teachers mostly perceive themselves as competent in
communication skills and largely agree that school administrators exhibit transformational leadership
behaviors.

Keywords: Communication, Communication Skills, Leadership, Transformational Leadership
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Okul Oncesi Ogretmenlerin Oz-Yeterlik, Yaratici Diisiinme ve Problem ¢6zme Becerileri Arasindaki
iliski

Yiiksek Lisans Ogrencisi imran Kaya

Zonguldak Biilent Ecevit Universitesi, Zonguldak, Tiirkiye

Seyithan Demirdag

Zonguldak Biilent Ecevit Universitesi, Zonguldak, Tiirkiye

Ozet

Bu literatlir taramasi ¢alismasi, okul 6ncesi 6gretmenlerinin 6z-yeterlik algilari ile yaratici diisinme
dzellikleri arasindaki iliskiyi kuramsal bir perspektiften ele almaktadir. Oz-yeterlik, bireyin belirli bir
gorevi basarma konusundaki kendi inanci ve gliveni olarak tanimlanmakta olup, 6gretmenlerin mesleki
performanslari ve 6grenci etkilesimleri lizerinde belirleyici bir etkiye sahiptir. Okul 6ncesi egitimde
ogretmenlerin yiksek diizeyde 6z-yeterlige sahip olmalari, pedagojik uygulamalarda daha etkin ve
yenilik¢i olmalarini, karsilagilan gugliiklerle basa ¢ikabilmelerini saglamaktadir. Ayrica, yaratic
dislinme becerileri, 6gretmenlerin farkli 6grenme ortamlari olusturma, problem ¢cézme ve yeni
Ogretim stratejileri gelistirme kapasitelerini artirarak egitim kalitesinin ylkselmesine katkida
bulunmaktadir. Literatlirde, okul 6ncesi 6gretmenlerinin 6z-yeterlik duygulari ile yaratici disiinme
becerileri arasinda pozitif bir iliski bulundugu, yiiksek 6z-yeterlik algisina sahip 6gretmenlerin daha
yaratici ve esnek yaklasimlar sergiledigi belirtilmektedir. Bu baglamda, 6gretmenlerin mesleki gelisim
programlarinda hem 06z-yeterliklerini giclendirecek hem de vyaratici disinme becerilerini
destekleyecek stratejilerin gelistirilmesi 6nem arz etmektedir. Calisma, okul 6ncesi egitim kalitesinin
artirlmasinda 6gretmen yeterliklerinin bltlincil degerlendirilmesi gerektigine isaret etmektedir.

Anahtar Kelimeler: Okul Oncesi Ogretmen, Oz-Yeterlik, Yaratici Diisinme, Mesleki Gelisimi
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The Relationship Between Preschool Teachers’ Self-Efficacy, Creative Thinking, and Problem-
Solving Skills

Master’s Student imran Kaya

Zonguldak Biilent Ecevit University, Zonguldak, Tiirkiye

Prof. Dr. Seyithan Demirdag

Zonguldak Biilent Ecevit University, Zonguldak, Tiirkiye

Abstract

This literature review study examines the relationship between preschool teachers’ self-efficacy
perceptions and their creative thinking characteristics from a theoretical perspective. Self-efficacy is
defined as an individual’s belief and confidence in their ability to accomplish a specific task, and it has
a significant impact on teachers’ professional performance and interactions with students. High levels
of self-efficacy among preschool teachers enable them to be more effective and innovative in their
pedagogical practices and to cope more successfully with challenges encountered in the educational
process.

Creative thinking skills contribute to the improvement of education quality by enhancing teachers’
capacity to design diverse learning environments, solve problems, and develop new instructional
strategies. The literature indicates a positive relationship between preschool teachers’ self-efficacy
beliefs and their creative thinking abilities, suggesting that teachers with higher self-efficacy tend to
demonstrate more creative and flexible approaches in the classroom. In this context, it is essential to
develop professional development programs that strengthen teachers’ self-efficacy while
simultaneously fostering their creative thinking skills.

This study highlights the importance of holistically evaluating teacher competencies to improve the
quality of preschool education and underscores the critical role of both self-efficacy and creative
thinking in shaping effective early childhood teaching practices.

Keywords: Preschool Teacher, Self-Efficacy, Creative Thinking, Professional Development
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Ogretmenlere Gore Okul Miidiirlerinin Liderlik Stilleri, Orgiitsel Vatandaslik ve Yildirma Arasindaki
iliskinin incelenmesi

Yiiksek Lisans Ogrencisi Siieda Alkan

Zonguldak Biilent Ecevit Universitesi, Zonguldak, Tiirkiye

Prof. Dr. Seyithan Demirdag

Zonguldak Biilent Ecevit Universitesi, Zonguldak, Tiirkiye

Ozet

Liderlik, bireyleri belirlenen amaclar dogrultusunda yonlendirme ve harekete gecirme siireci olarak
tanimlanir. Demokratik liderler karar alirken grubun gorislerine énem verirken, otokratik liderler
yalnizca kendi kararlarini uygular. Liderlik ve yoneticilik farkli islevlere sahip olsa da birbirini
tamamlayan kavramlardir. Yonetici glicini makamdan alirken, lider kisisel 6zellikleriyle 6rgit Gyelerini
motive eder. Degisim ve karmasikligin hakim oldugu gliniimiizde basariya ulasmak hem liderlik hem de
yoneticilik niteliklerini dengeyle kullanmayi gerektirir. Ozellikle egitim kurumlarinda okul idarecilerinin
liderlik 6zellikleri sergilemesi, okulun isleyisini saglamak ve toplumsal beklentileri karsilamak agisindan
kritik 5neme sahiptir.

Orgiitlerde yaygin sorunlardan biri de yildirma (mobbing) davranisidir. Yildirma, bireyin sistematik
olarak psikolojik baskiya maruz kalmasidir ve genellikle is verimliliginin diismesine, is doyumunun
azalmasina ve isten ayrilmalara yol acar. Bu slire¢ catismayla baslar, saldirilarla yogunlasir, yonetimin
etkisiyle resmilesir ve sonunda magdurun isten ayrilmasiyla sonuglanabilir. Egitim 6rgiitlerinde de
yildirma siklikla gérilmekte, 6zellikle geng 6gretmenler bu davranislara daha fazla maruz kalmaktadir.
Ogretmenler (izerinde en ¢ok rastlanan yildirma tiirleri emegin kiicimsenmesi, siirekli olumsuz geri
bildirim ve sosyal dislamadir. Sonug olarak orgitlerde hem liderlik-yéneticilik dengesinin kurulmasi
hem de yildirma davranislarinin dnlenmesi, verimlilik ve basari agisindan temel bir gerekliliktir.

Anahtar Kelimeler: Liderlik Stilleri, Orgiitsel Vatandaslik, Yildirma (Mobbing)
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An Examination of the Relationship Between School Principals’ Leadership Styles, Organizational
Citizenship, and Mobbing According to Teachers’ Perceptions

Master’s Student Stieda Alkan

Zonguldak Biilent Ecevit University, Zonguldak, Tiirkiye

Prof. Dr. Seyithan Demirdag

Zonguldak Biilent Ecevit University, Zonguldak, Tiirkiye

Abstract

Leadership is defined as the process of directing and motivating individuals toward predetermined
goals. While democratic leaders take group opinions into account when making decisions, autocratic
leaders implement only their own decisions. Although leadership and management serve different
functions, they are complementary concepts. Managers derive their power from their formal position,
whereas leaders motivate organizational members through their personal qualities. In today’s
conditions, where change and complexity are dominant, achieving success requires a balanced use of
both leadership and managerial skills. In educational institutions in particular, it is crucial for school
administrators to demonstrate leadership qualities to ensure the effective functioning of the school
and meet societal expectations.

One of the common problems encountered in organizations is mobbing, which refers to the systematic
psychological pressure exerted on an individual. Mobbing often leads to decreased job performance,
reduced job satisfaction, and ultimately, employee resignation. This process typically begins with
conflict, intensifies through continued attacks, becomes formalized with administrative involvement,
and eventually results in the victim leaving the job. Mobbing is frequently observed in educational
organizations as well, and younger teachers tend to be more vulnerable to such behaviors. The most
common forms of mobbing directed at teachers include devaluation of their work, constant negative
feedback, and social exclusion.

In conclusion, establishing a balance between leadership and management within organizations and
preventing mobbing behaviors are essential for ensuring productivity, well-being, and sustainable
success.

Keywords: Leadership Styles, Organizational Citizenship, Mobbing (Workplace Bullying)
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Ozel Egitim Ogretmenlerinin Mesleki Profesynellikleri ve Yaratici Diisiinme Becerileri

Yiiksek Lisans Ogrencisi Yilmaz Kazan

Zonguldak Biilent Ecevit Universitesi, Zonguldak, Tiirkiye

Prof. Dr. Seyithan Demirdag

Zonguldak Biilent Ecevit Universitesi, Zonguldak, Tiirkiye

Ozet

Bu literatlir taramasi calismasi, 6zel egitim 6gretmenlerinin mesleki profesyonellik diizeyleri ile yaratici
diisinme becerileri arasindaki iliskiyi kuramsal bir cercevede incelemeyi amaglamaktadir. Ozel egitim
ogretmenligi, farkli gelisimsel ihtiyaglara sahip bireylerle etkili bir sekilde galisabilmeyi gerektiren,
yuksek dliizeyde mesleki bilgi, beceri, etik duyarlilik ve pedagojik esneklik isteyen bir uzmanlk alanidir.
Literatirde mesleki profesyonellik; 6gretmenin mesleki bilgiye dayali kararlar alabilme, etik ilkelere
uygun davranma, slirekli mesleki gelisime acik olma ve O6grenen odakli bir tutum sergileme gibi
bilesenleri kapsamaktadir. Ote yandan, yaratici disiinme becerileri, dzellikle 6zel gereksinimli
bireylerin farkli 6grenme stillerine ve ihtiyaclarina uygun 6gretim stratejileri gelistirme acisindan biyiik
Onem tasimaktadir. Yaraticilik, bu baglamda 6gretmenin hem 6gretim yontemlerini ¢esitlendirmesi
hem de sorun ¢6zme siireclerinde alternatif yollar Gretebilmesi icin vazgecilmez bir kapasitedir. Yapilan
kuramsal incelemeler, 6zel egitim 6gretmenlerinin yliksek diizeyde mesleki profesyonellik sergileyen
bireyler olduklarinda, yaratici distinme becerilerini de daha etkili bicimde kullanabildiklerini
gostermektedir. Bu calisma, 6zel egitimde kaliteyi artirma silirecinde 6gretmenlerin yalnizca teknik
bilgiyle degil, ayni zamanda vyenilik¢i ve ¢6ziim odakh bir distiinme bigimiyle donatiimasinin
gerekliligine dikkat cekmektedir.

Anahtar Kelimeler: Ozel Egitim, Mesleki Profesyonellik, Yaratici Diisiinme, Ogretmen Yeterlikleri
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Professionalism and Creative Thinking Skills of Special Education Teachers

Master’s Student Yilmaz Kazan

Zonguldak Biilent Ecevit University, Zonguldak, Tiirkiye

Prof. Dr. Seyithan Demirdag
Zonguldak Biilent Ecevit University, Zonguldak, Tiirkiye

Abstract

This literature review study aims to examine, within a theoretical framework, the relationship between
the professional professionalism levels of special education teachers and their creative thinking skills.
Special education teaching is a specialized field that requires the ability to work effectively with
individuals who have diverse developmental needs and demands a high level of professional
knowledge, skills, ethical sensitivity, and pedagogical flexibility. In the literature, professional
professionalism includes components such as making informed instructional decisions, acting in
accordance with ethical principles, being open to continuous professional development, and
demonstrating a learner-centered orientation.

Creative thinking skills, on the other hand, hold particular importance in developing instructional
strategies that align with the varied learning styles and needs of individuals with special needs. In this
context, creativity is an essential capacity that enables teachers to diversify instructional methods and
generate alternative pathways in problem-solving processes. Theoretical examinations indicate that
special education teachers who demonstrate high levels of professional professionalism are also more
likely to use creative thinking skills effectively.

This study highlights the necessity for special education teachers to be equipped not only with
technical knowledge but also with an innovative and solution-oriented mindset in order to enhance
the quality of special education services. Strengthening both professionalism and creative thinking is
essential for improving instructional effectiveness and supporting students’ developmental outcomes.

Keywords: Special Education, Professional Professionalism, Creative Thinking, Teacher Competencies
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Developing Historical Awareness in Moroccan Upper-Secondary Education:
A Contribution to Building an Inclusive Didactic Framework Based on Universal Design for Learning
(UDL) Principles

Mohamed Safour
(Doctoral Researcher)
Doctoral Center: Human, Space, and Society

Faculty of Educational Sciences Research Laboratory in Educational Sciences, Humanities, and
Languages (SESHUL) Mohammed V University, Rabat — Morocco

Abstract

This study originates from the field reality of history teaching in Moroccan secondary education, a
reality that highlights a marked weakness in students’ levels of historical consciousness. Such weakness
is attributable to several didactic and pedagogical factors, notably the limited capacity of prevailing
teaching practices to accommodate diverse learning styles, and the predominance of rote instruction
and memorization in the subject.

Against this backdrop, the study seeks to develop a didactic framework grounded in the principles of
Universal Design for Learning, with the potential to contribute effectively to two main objectives:

Promoting pedagogical inclusion for all learners, whether mainstream students or those with special
educational needs;

Advancing the development of historical consciousness not only among Moroccan secondary school
learners but also within a framework adaptable to other educational contexts worldwide.

Methodologically, the study employs both descriptive-analytical and reflective approaches. Through
these, it draws upon the actual practices of history teaching at the secondary level and engages with
relevant educational literature in order to achieve the stated objectives.

Keywords: Historical consciousness, Development of historical consciousness, Secondary education —
Didactic framework, Universal Design for Learning.
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The Role of the Educational Supervisor in Achieving Professional Excellence among Teachers of the
Directorate of Education in the North-Western Badia District

Dr. Alaa Ahmad Harahsheh
Al al-Bayt University, Faculty of Educational Sciences

Rawan Mohammad Hussein Al-Shar’ah
(Master’s Student) Al al-Bayt University

Abstract

The study aimed to reveal the role of the educational supervisor in achieving professional excellence
for teachers of the Directorate of Education for the Northwestern Badia District. The researcher
adopted the descriptive approach, and The questionnaire was used as a tool for the study, and it
consists of (38) items. The study sample consisted of (344) male and female teachers in government
schools affiliated with the Directorate of Education for the Northwestern Badia District. The results
showed that the role of the educational supervisor in achieving professional excellence for teachers of
the Directorate of Education for the Northwestern Badia District came at a high level, as the field of
planning came in first place, followed by teaching skills, followed by classroom management, and in
last place evaluation. The results also showed that there were no statistically significant differences in
the responses of the sample members on the role of the educational supervisor in achieving
professional excellence for teachers of the Directorate of Education (planning field, teaching skills field,
evaluation field, classroom management field) as a whole according to the study variables (gender,
academic qualification), while there were statistically significant differences attributed to the variable
of years of experience and in favor of those with years of experience (less than 5 years). Based on the
results of the study, the researcher presented a set of recommendations, the most prominent of which
is the necessity of developing the skills of supervisors and providing them with the necessary
treatments to perform their assigned duties.

Keywords: Educational Supervisor, Professional Excellence, Teachers, Northwestern Badia District.
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The Reality and Prospects of Quality Assurance in Higher Education: The Case of Translation
Departments at Algerian Universities

Prof. Dr. Laila Jabbari
Faculty of Arts and Languages, Fréres Mentouri University — Constantine, Algeria
Abstract

University education is of great interest to academics who are keen on improving the quality of
education at the undergraduate and master’s levels. The implementation of quality assurance in higher
education institutions provides students with intellectual flexibility and critical thinking skills, which are
indicators of the advancement of universities to a global standard. The university, as an intellectual and
educational institution, is one of the spaces that receives such influence, considering it a scientific and
cognitive movement that equips researchers with skills and experiences to renew and develop their
knowledge. For this reason, Algerian universities are striving to establish a total quality management
system in the higher education sector.

This research paper tracks the educational path of translation departments at Algerian universities and
the reality of teaching this discipline, as well as its specifics, according to the (LMD: Licence, Master,
Doctorat) system implemented by the Ministry of Higher Education and Scientific Research in Algeria
since 2004, following the example of Anglo-Saxon countries. This system is based on new educational
structures that are organized into three levels, which grant these degrees a unique character and make
them more credible at both national and global levels. Furthermore, graduates can work in various
economic fields such as tourism, management, law, and different types of communication, or they can
open public translation offices recognized by the state.

One of the main aspects of the study is the content of the curriculum, the scientific and training
aspirations of university students, and the development of their cognitive and linguistic skills. It also
examines the pedagogical resources available in the learning process for translation departments, the
reality of the translation specialization between academic training and labor market requirements, and
the investment in modern technological means in the field of translation education.

In light of our conception of the topic, we adopted a descriptive analytical approach, as it provides the
general framework within which the components of the research are organized, accompanied by
procedural mechanisms such as observation, questionnaires, and conclusions.

The study aims to achieve a set of results, such as incorporating new mechanisms into the curricula
that focus on a good grasp of scientific knowledge and the ability to apply it in various fields, as well as
the necessity to develop study programs continuously to ensure the quality of higher education,
adopting blended learning alongside traditional education to create an interactive learning
environment using new electronic technologies.

Keywords: Algerian university — quality assurance — translation departments — LMD system —
curricula.
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STEAM Approach in Kindergarten: A Framework for Enhancing Critical and Creative Thinking in
Early Childhood

Dr. Kawthar M. Habeeb
Kuwait University, Kuwait
Abstract

In recent years, there has been a global shift in early childhood education toward more integrative,
child-centered approaches that foster creativity, critical thinking, and collaboration. One of the most
promising frameworks emerging from this shift is STEAM an interdisciplinary approach that integrates
Science, Technology, Engineering, the Arts, and Mathematics. This theoretical paper aims to explore
the significance of incorporating STEAM into kindergarten curricula and highlight its role in supporting
holistic child development. Drawing on key theoretical foundations, including Piaget’s constructivist
theory and Vygotsky’s sociocultural perspective, the paper argues that STEAM aligns well with the
developmental needs of young children. It emphasizes experiential learning, inquiry, and social
interaction all of which are vital components of meaningful early learning. The STEAM approach allows
children to make connections between different domains, develop problem-solving skills, express
themselves creatively, and engage in collaborative exploration. This paper also reviews recent
international literature demonstrating how STEAM enhances children’s higher-order thinking skills,
motivation, and engagement in learning. Despite its benefits, the implementation of STEAM in early
childhood settings faces several challenges, such as insufficient teacher training, lack of
developmentally appropriate resources, and the need for curricular alignment. The paper concludes
with practical recommendations for integrating STEAM in kindergarten settings, including embedding
STEAM in teacher preparation programs, designing age-appropriate STEAM activities, and promoting
open-ended, play-based learning environments. Ultimately, adopting the STEAM approach in early
childhood education not only prepares children for future academic success but also cultivates
essential 21st-century skills from the earliest stages of development.

Keywords: STEAM, early childhood education, kindergarten, creative thinking, interdisciplinary
learning, cognitive development.
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The Role of Artificial Intelligence Applications in Developing Methods of Educational Practice:
An Analytical Reading of Selected Leading Applications as a Study Model

Dr. Talem Saleh

University of Tissemsilt, Tissemsilt, Algeria

Dr. Khettir Al-Houari

University of Tissemsilt, Tissemsilt, Algeria

Dr. Shaddad Nasser

University of Tissemsilt, Tissemsilt, Algeria

Dr. Badri Abdelaziz

University of Tissemsilt, Tissemsilt, Algeria

Abstract

This study aims to shed light on one of the most important applications of the Fourth Industrial
Revolution that has emerged from recent developments in the ICT sector represented in artificial
intelligence technologies, This technology has penetrated all areas of life and imposed its presence in
many sectors, including in particular the education sector, As this study will introduce the various
aspects of this technology (its definition, characteristics, importance ... etc), Then, trying to highlight
the most important areas of its use in general and in the field of the educational process in particular,
as it is the essence of the study, In view of the specificity of this study, which is predominantly
descriptive, we will adopt the descriptive and analytical approach in most of the study axes, as it is the
most used method in the field of human and social sciences, As for the findings, they are many and
varied, the most prominent and important of which are: - Artificial intelligence technology has many
applications used in the educational process, including smart education systems, smart content
systems, augmented reality applications, virtual reality applications, self-learning...etc., These are
systems and applications that the resort to and reliance on has increased remarkably in recent times,
Especially in exceptional and unusual situations such as (strikes, wars, health crises COVID19...etc).

Keywords: Artificial Intelligence, Smart Education, Smart Content, Virtual Reality...etc
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The Reality of the Impact of Digital Drugs on Human Behavior

Dr. Ahmed Al-Tayeb Ahmed Mohammed

University of the Holy Qur’an and Islamic Sciences, Sudan

Ms. Wafaa Hashim Mustafa Mohammed

University of the Holy Qur’an and Islamic Sciences, Sudan

Abstract

Digital drugs are one of the recent discoveries in this era, but talking about them with the term
resonance has been circulated since 1838 AD as a result of the research of Hezek Wilhelm, who came
to the conclusion that if two different frequencies of sounds are delivered to each of the human ears,
the brain works to process the two sounds so that their frequency is the same. Hezek's research was
first used to treat some psychiatric patients when they refused pharmaceutical treatment, and then
digital drugs were decided according to studies that were generalized to trick the brain by broadcasting
sound vibrations that vary in pitch from one ear to another for those who listen to them.

The research aimed to introduce digital drugs and explain how they work, as well as to identify their
effect on the human brain, identify the reality of their effect on the behavior of those who use them,
and determine the extent of the similarity between them and drugs of natural and manufactured

types.

The research is expected to reach the most important results: The topic of digital drugs is a relatively
new topic, and their effect on human behavior in a manner similar to that of natural or manufactured
drugs is controversial among psychologists.

Therefore, it is necessary to conduct rigorous research in the field of digital drugs to determine their
reality and the extent of their direct impact on human behavior, and to warn young people against
trading and listening to them until the truth of their impact is confirmed.
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Dinleme Egitimi Arastirmalarina Genel Bakis: Bir Meta-Sentez Calismasi

Ahmet Karbuz

Tokat Gaziosmanpasa Universitesi

Prof. Dr. Beytullah Karagoz

Tokat Gaziosmanpasa Universitesi

Ozet

Bu arastirmada, dinleme egitimi alaninda yapilan ¢alismalarin gesitli degiskenler agisindan incelenmesi
amagclanmistir. Belirtilen amag dogrultusunda arastirmanin yontemi nitel arastirma yéntemlerinden
meta-sentez yontem olarak desenlenmistir. Calismada incelenecek dokiimanlara ulasabilmek igin
oncelikle “dinleme, dinleme egitimi, dinleme becerisi, anlama becerileri, anlama becerisi” anahtar
kelimeler olarak belirlenmis ve bu anahtar kelimeler dogrultusunda YOK Ulusal Tez Merkezi, Google
Akademik ve TR Dizin veri tabanlarinda 2021 yilina kadar olan ¢alismalarin taramasi yapilmistir. Yapilan
taramalar sonucunda YOK Ulusal Tez Merkezi veri kaynaginda 315, Google Akademik veri kaynaginda
762 ve TR Dizin veri kaynaginda 663 calismaya ulasilmistir. Meta-sentezin dogasi geregi calismalara
yonelik sinirhliklar ve dahil edilme olciitleri belirlenerek veri kaynaklarindan 95 adet calisma
incelenmek icin secilmistir. Secilen 95 calismaya kod numaralari C1, C2, C3...C95 seklinde verilmistir.
Calismalarin adi, tir bilgileri, yontemleri, veri toplama araclari, veri analiz yontemleri tablolarla
arastirmada yer almistir. Elde edilen betimsel 6zellikler yorumlanarak ¢alismalarin genel gériinimleri
aciga cikarilmistir. Calismalarin yénteme uygun bir sekilde sentezinin yapilabilmesi igin ¢alismalara ait
anahtar kelimelerin gérinimi tablo ve sekille gosterilmis, calismalardaki 6neri ve sonuglar konularina
gore gruplandirilarak tema bigiminde kategorize edilmis ve bulgular bolimiinde ayri ayri
baslklandirilarak incelenmistir. Sonu¢ ve tartisma boliminde bulgulardan hareketle elde edilen
sonuglar alanyazindaki benzer ve farkli ¢alismalarla harmanlanarak degerlendirilmistir. Bulgulardan
hareketle dinlemeye yonelik; 184 anahtar kelimenin kullanildigi, uygulamaya doénik oneri tiirlinlin
diger 6neri turlerinden fazla oldugu, akademik ¢alisma incelemelerinin az oldugu, dinleme egitimine
iliskin gesitli etki alanlarinin oldugu, gorisler ve yaklasimlar arasinda gesitli farklihklarin bulundugu,
dinleme egitiminin 6gretim programinda yeterli diizeyde temsil edilmedigi,

metin ve etkinliklerin istenilen diizeyde yer almadigi, sorunlarin kaynaklarinda farkhliklarin oldugu,
strateji ve yontemlerin kullaniminda eksikliklerin bulundugu sonugclarina ulasiimistir. Ayrica dinlemeye
yonelik elde edilen sonuglar dogrultusunda dinlemeye ait deger vyargilari ortaya konmustur.
Arastirmada son olarak sonuglardan hareketle alanyazinda calisma yapacak arastirmacilar igin cesitli
onerilerde bulunulmustur.

Anahtar Kelimeler: Dinleme, dinleme egitimi, dinleme becerisi, anlama becerileri, anlama becerisi.
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A General Overview of Listening Education Research: A Meta-Synthesis Study

Ahmet Karbuz
Tokat Gaziosmanpasa University

Prof. Dr. Beytullah Karagoz
Tokat Gaziosmanpaga University

Abstract

In this study, it is aimed to examine the studies in the field of listening education in terms of diverse
variables. In line with the stated purpose, the method of the research was designed as a meta-synthesis
technique, one of the qualitative research methods. In order to reach the documents to be examined
in the investigation, "listening, listening training, listening skills, comprehension skills, cognition skill"
were determined as keywords and studies up to 2021 were searched in the YOK National Thesis Center,
Google Academic and TR Index databases in the direction of these keywords. As a result of the scans,
315 studies were found in the CoHE National Thesis Center data source, 762 in the Google Academic
data source and 663 studies in the TR Index data source. Due to the nature of the meta-synthesis, the
limitations and inclusion criteria of the studies were determined and 95 studies were selected from
the data sources. The 95 selected studies were given code numbers as C1,C2,C3 ...C95. The name of
the studies, species information, methods, data collection tools, data analysis methods were included
in the study with tables. The general views of the studies were revealed by interpreting the descriptive
features obtained. In order for the studies to be synthesized in accordance with the method, the
appearance of the keywords belonging to the studies were shown in tables and figures, the suggestions
and results in the studies were grouped according to their topics and categorized as themes, and were
examined under separate headings in the findings section. In the conclusion and discussion section, the
results obtained from the findings were evaluated by blending them with identical and different studies
in the literature. Based on the findings, for listening; It has been concluded that 184 keywords are used,
the type of suggestions for practice is more than other types of suggestions, there are few academic
studies, there are various fields of influence on listening education, there are various differences
between views and approaches, listening education is not adequately represented in the curriculum,
texts and activities are not adequately represented in the curriculum, there are differences in the
sources of the problems, there are deficiencies in the use of strategies and methods. In addition, in
accordance with the consequences obtained for listening, the standard of judgments about listening
was revealed. Finally, based on the results of the study, various suggestions were made for researchers
who will study the literature.

Keywords: Listening, listening training, listening skills, comprehension skills, cognition skill.
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Aktif Yaslanmada Egitim Boyutu: Kiiresel Yaklasimlar ve Tiirkiye i¢in Andragojik Cikarimlar

Dog. Dr. Halil Kamish

Hakkari Universitesi

Ozet

Tirkiye baglaminda son vyillarda gelistirilen politika belgeleri, halk egitim merkezleri ve Universite
temelli girisimler, yash bireylerin yasam boyu 6grenme siireclerine katilimi icin 6nemli bir potansiyel
olusturmaktadir. Halk Egitim Merkezleri'nin sundugu genis kurs yelpazesi ve Universitelerde
yayginlasan “Ugtincii Yag Universitesi” gibi uygulamalar bu alandaki olumlu érneklerdir. Ancak yashlarin
egitime katihmini dizenli bicimde izleyen gostergelerin bulunmamasi ve dijital okuryazarhk
dizeylerindeki yetersizlikler, 6grenme sireclerine aktif katilimin énindeki temel engeller olarak 6ne
cikmaktadir. Bu noktada, dijital kapsayiciligin artirilmasi ve yasl nifusun yeni 6grenme firsatlarina
erisiminin kolaylastiriimasi, egitimde firsat esitligi acisindan kritik 6nemdedir. Bu nedenle 2025 yilinda
diizenlenecek Yashlar Calistayl, mevcut durumun kapsamh bicimde ele alinmasi, yaslilarin egitime
erisiminde karsilasilan engellerin ve firsatlarin degerlendirilmesi, uluslararasi iyi uygulamalarin
paylasilmasi ve andragoji ilkeleriyle uyumlu yeni stratejilerin gelistirilmesi icin 6nemli bir firsat olarak
gorilmektedir. Calistayin, politika yapicilar ve uygulayici kurumlar agisindan yol gosterici bir platform
islevi gorerek yasl bireylerin egitim hakkinin giiclendiriimesine, toplumsal katihmin artiriimasina ve
yasam boyu 6grenmenin ileri yaslarda da sirdirilebilir bicimde desteklenmesine katki sunacagi
ongorilmektedir. Bu galismanin gerekgesi de buradan kaynaklanmakta olup, yasli nifusun artisiyla
birlikte egitim hakkinin ileri yaslarda da sirdirilebilir bicimde desteklenmesi hem bireysel hem de
toplumsal diizeyde bir gereklilik olarak gorilmektedir. Calismanin yontemi, karsilastirmali egitim
arastirmasi deseni olup, yash bireylerin 6grenme siireglerini etkileyen faktorler belirli analiz basliklar
cercevesinde sistematik olarak ele alinmistir. Arastirmada, yedi kitadan secilmis Ulkelerin yaslilara
yonelik egitim politikalari, program modelleri ve uygulamalari degerlendirilmis; veriler uluslararasi
kurulus raporlari, ulusal istatistikler ve ¢esitli akademik ¢alismalar gibi kaynaklardan derlenmistir.
Bulgular, politik cergeve ve yasal diizenlemeler, egitim icerikleri ve program cesitliligi, teknoloji ve
dijital 6grenme erisimi, finansman ve sirdirilebilirlik modelleri, katilimci profili ve erisilebilirlik ile
basari ve etki degerlendirme mekanizmalari basliklari kapsaminda ele alinmis; karsilastirma sonucunda
farkh boélgelerdeki glicli ve zayif yonler ortaya konmustur. Calisma, bu degerlendirmelerden hareketle
politika yapicilar, egitim kurumlari ve yerel yénetimler icin somut 6neriler gelistirmekte; yash bireylerin
yasam boyu 6grenme sireclerine aktif katihminin toplumsal refah, sosyal uyum ve bireysel iyi olus
acisindan stratejik dnemini vurgulamaktadir.

Anahtar Kelimeler: andragoji, yasam boyu 6grenme, yash nifus, karsilastirmali egitim, Gglincl yas
Universitesi.
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The Educational Dimension of Active Aging: Global Approaches and Andragogical Implications for
Turkey

Assoc. Prof. Dr. Halil Kamigh

Hakkari University

Abstract

In the context of Turkey, policy documents developed in recent years, public education centers, and
university-based initiatives constitute a significant potential for the participation of older adults in
lifelong learning processes. The wide range of courses offered by Public Education Centers and the
increasing prevalence of initiatives such as the “University of the Third Age” at universities stand out
as positive examples in this field. However, the lack of systematically monitored indicators of older
adults’ participation in education and the inadequacy of digital literacy levels emerge as major barriers
to active engagement in learning processes. At this point, enhancing digital inclusiveness and
facilitating access to new learning opportunities for the elderly are of critical importance in terms of
educational equity. Therefore, the Elderly Workshop to be held in 2025 is regarded as a crucial
opportunity for comprehensively addressing the current situation, evaluating barriers and
opportunities in older adults’ access to education, sharing international best practices, and developing
new strategies in line with andragogical principles. The workshop is expected to serve as a guiding
platform for policymakers and implementing institutions, contributing to the strengthening of older
adults’ right to education, the enhancement of social participation, and the sustainable support of
lifelong learning in later stages of life. The rationale for this study arises from this need, as the growing
elderly population makes it essential to sustain the right to education in advanced age both at the
individual and societal levels. The study adopts a comparative education research design,
systematically examining the factors affecting older adults’ learning processes under specific analytical
categories. In this research, countries selected from across seven continents were evaluated in terms
of their educational policies, program models, and practices for older adults, with data derived from
sources such as international organization reports, national statistics, and various academic studies.
The findings were assessed under the headings of policy frameworks and legal regulations, educational
content and program diversity, technology and access to digital learning, financing and sustainability
models, participant profiles and accessibility, and mechanisms for success and impact evaluation;
through comparison, the strengths and weaknesses of different regions were revealed. Based on these
assessments, the study develops concrete recommendations for policymakers, educational
institutions, and local administrations, emphasizing the strategic importance of older adults’ active
participation in lifelong learning processes for social welfare, social cohesion, and individual well-being.

Keywords: andragogy, lifelong learning, elderly population, comparative education, university of the
third age.
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Ulkelerin PISA 2022 Basari Profillerinin ikili Kiimeleme Yontemiyle incelenmesi

Doktora Ogrencisi Meltem Esmeray

Ondokuz Mayis Universitesi

Dog. Dr. Hasan Bulut

Ondokuz Mayis Universitesi

Ozet

ikili kiimeleme (biclustering), bir veri matrisinin hem satirlarini (gézlemler) hem de siitunlarini
(degiskenler) eszamanl olarak kiimeleyen bir analiz yontemidir. Bu yaklasim ilk olarak Hartigan (1972)
tarafindan tanitilmis, daha sonra Cheng ve Church (2000) tarafindan gen ifade (gene expression)
verilerinin analizinde uygulanmistir. En yaygin kullanilan ikili kimeleme yéntemlerinden biri olan Cheng
ve Church (CC) algoritmasi, gozlemler ve degiskenler arasindaki gizli yapilari ortaya gikaran tutarh alt
matrisleri belirlemektedir. Bu c¢alismada, PISA 2022 egitim verileri Uzerinde ikili kimeleme
yontemlerinden CC algoritmasi ile klasik kimeleme yontemlerinden k-ortalamalar (k-means)
algoritmasi uygulanmis ve sonuglar karsilastirmali olarak analiz edilmistir. Calismada OECD (yesi 82
Glkenin matematik, okuma ve fen bilimleri ortalama puanlari kullanilmistir. Elde edilen bulgular, ikili
kimeleme yonteminin hem degiskenler hem de gozlemler arasindaki yerel orintileri ortaya
cikarmada, klasik kiimeleme yontemlerine kiyasla daha derin ve ¢ok boyutlu bir analiz imkani
sundugunu gostermektedir.

Anahtar Kelimeler: ikili kiimeleme, Cheng ve Church algoritmasi, k-ortalamalar, PISA 2022, kiimeleme
analizi
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An Analysis of Countries’ PISA 2022 Achievement Profiles Using the Two-Step Cluster Method

Meltem Esmeray (PhD Student)
Ondokuz Mayis University

Assoc. Prof. Dr. Hasan Bulut
Ondokuz Mayis University

Abstract

Biclustering is an analytical method that simultaneously clusters both the rows (observations) and
columns (variables) of a data matrix. This approach was first introduced by Hartigan (1972) and later
applied by Cheng and Church (2000) to the analysis of gene expression data. One of the most widely
used biclustering methods, the Cheng and Church (CC) algorithm, identifies coherent submatrices that
reveal hidden structures between observations and variables. In this study, the PISA 2022 education
dataset was analyzed using the CC algorithm as a biclustering method and the k-means algorithm as a
classical clustering approach. The data include the average scores in mathematics, reading, and science
of 82 OECD member countries. The findings indicate that the biclustering method offers a more
comprehensive and multidimensional analytical perspective compared to traditional clustering
approaches, effectively uncovering local patterns among both variables and observations.

Keywords: Biclustering, Cheng and Church algorithm, k-means, PISA 2022, clustering analysis
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Hayat Bilgisi Dersinde Kavramlarin Ogretimine Yonelik Bir Derleme

Dr. Ogr. Uyesi Adem Arslan

Giimiishane Universitesi

Ozet

Hayat Bilgisi dersi, ilkokul diizeyinde 6grencilerin yasadiklari gevreyi tanimalari, toplumsal rollerini
ogrenmeleri ve glinlliik yasamda gerekli bilgi, beceri ve degerleri kazanmalari agisindan temel bir ders
niteligindedir. Bu slirecte kavram 6gretimi, 6grencilerin bilgiyi yapilandirmalarini, anlamli 6grenmeler
gerceklestirmelerini ve yeni bilgileri 6nceki deneyimlerle iliskilendirmelerini saglayan temel bir unsur
olarak 6ne ¢gikmaktadir. Bu derleme ¢alismasinda, Hayat Bilgisi dersinde kavramlarin 6gretimine iliskin
ulusal ve uluslararasi literatiir incelenmistir. Bulgular, kavram 6gretiminde dogrudan yasantilarin,
gorsel materyallerin, drama ve oyun temelli etkinliklerin, ayrica okul disi 6grenme ortamlarinin
kullaniminin  6grencilerin kavramsal gelisimlerini destekledigini gostermektedir. Ayrica kavram
yanilgilarinin erken dénemde tespit edilmesinin, 6grenme siireglerinde yanlis bilgilerin kalici hale
gelmesini onledigi vurgulanmaktadir. Ogretmenlerin, 6grencilerin kavram gelisimlerini siirekli
izlemeleri ve alternatif 6lgcme-degerlendirme araclarindan yararlanmalari 6nerilmektedir. Sonug
olarak, Hayat Bilgisi dersinde kavramlarin planli, sistematik ve 6grenci merkezli etkinliklerle islenmesi;
O0gretmenlerin bu konuda hizmet igi egitimlerle desteklenmesi; ailelerin ise stregte isbirligine dahil
edilmesi gerektigi sonucuna ulasiimistir. Boylece 6grencilerin yalnizca kavramsal bilgi degil, ayni
zamanda elestirel diisinme, problem ¢6zme ve gevre bilinci gibi Ust diizey beceriler de kazanmalari
muimbkin olabilmektedir.

Anahtar Kelimeler: Hayat Bilgisi, kavram 6gretimi, derleme, anlamli 6grenme, kavram yanilgisi
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A Review of Concept Teaching in the Life Sciences Course

Dr. Adem Arslan

Gilimiishane University

Abstract

The Life Studies course in primary education is a fundamental subject that enables students to
recognize their environment, learn their social roles, and acquire the knowledge, skills, and values
necessary for daily life. Within this process, concept teaching emerges as a key element that allows
students to construct knowledge, achieve meaningful learning, and relate new information to their
previous experiences. This review study examines national and international literature on concept
teaching in the Life Studies course. Findings indicate that the use of direct experiences, visual materials,
drama and play-based activities, as well as out-of-school learning environments, supports students’
conceptual development. Moreover, identifying misconceptions at an early stage prevents incorrect
knowledge from becoming permanent in the learning process. It is emphasized that teachers should
continuously monitor students’ conceptual growth and make use of alternative assessment tools. In
conclusion, concepts in the Life Studies course should be taught in a planned, systematic, and student-
centered manner. Teachers should be supported with in-service training, while families should also be
included in the process through cooperation. Thus, students can acquire not only conceptual
knowledge but also higher-order skills such as critical thinking, problem solving, and environmental
awareness.

Keywords: Life Studies, concept teaching, review, meaningful learning, misconceptions
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Gocmen Ogrencilere Tiirkge Ogretirken Ogretmenlerin Karsilastiklari Sorunlar: Sivas ili Ornegi

Bilgin Coban
Milli Egitim Bakanhig, Sivas, Tiirkiye

Prof. Dr. Beytullah Karagoz

Tokat Gaziosmanpasa Universitesi, Tiirkiye

Ozet

GUnUmuzde savastan kagan ve llkemize siginan Suriyeli gogmenlerin temel ihtiyaglarinin yaninda
egitim ogretim ihtiyaclari da blylk onem arz etmektedir. Suriyeli gocmen ogrenciler Tirkce
bilmediklerinden MEB okullarinda 6grenim gérme asamasina baslamakla birlikte bir uyum sorunu,
o0gretmenler ise Tiirkce 6gretiminde bircok sorun yasamaktadirlar. Karsilasilan sorunlarin tespiti ve
bunlara yonelik ¢6ziim arayisina katkida bulunulmasi amaciyla, ¢alismamizda 2021-2022 yilinda Sivas
ilindeki ortaokullarda gorev yapan 6gretmenlerle bir arastirma yurttilmustir. Arastirma kapsaminda
toplam 35 Tirkge 6gretmeni ile gorismeler gercgeklestirilmistir. Yapilan gorismeler neticesinde
gocmen cocuklara Turkce o6gretiminde karsilasilan sorunlar tespit edilmistir. Katiimcilarin dilbilgisi,
dinleme, okuma, yazma ve konusma 06gretirken yasadiklari problemlerle ilgili bulgularda 6nemli
yanitlar ahinmistir. Dilbilgisi ve dil 6grenimi konularinda karsilasilan glicliklerle ilgili dogrudan inceleme
yapilan bir calisma alan yazinda bulunmadigindan bu konudaki sorunlarin ¢alismamizin 6zgiin degeri
acisindan 6nem tasidigini séylemek miimkinddr. Bunun yani sira 6grencilerin 6zellikle kelime dagarcigl
konusunda da yetersizlik yasadiklari tespit edilmistir. Calismanin sonug kisminda tespit edilen sonuglar
1siginda, bu sorunlarin ¢6zimi adina 6nerilerde bulunulmustur.

Anahtar Kelimeler: Yabancilara Tirkce 6gretimi, Suriyeli gogmen 6grenciler, Tiirkge 6gretmenleri.
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Challenges Faced by Teachers in Teaching Turkish to Migrant Students: The Case of Sivas Province

Bilgin Coban

Ministry of National Education, Sivas, Tiirkiye

Prof. Dr. Beytullah Karagoz

Tokat Gaziosmanpasa University, Tiirkiye

Abstract

Today, besides the basic needs of Syrian immigrants who took refuge in our country away from the
war in Syria, their education and training needs are of great importance. Since Syrian migrant students
do not know Turkish, they start to study in MEB schools, but they experience an adaptation problem
and teachers experience many problems in teaching Turkish. In this study, a research was conducted
with teachers working in secondary schools in Sivas province in 2021-2022 with the eim of identifying
the problems encountered and contributig to the search for solutions, interviews were conducted with
a total of 35 Turkish teachers. As a result of the interviews, the problems encountered in teaching
Turkish to immigrant children were determined. Important answers were received in the findings
regarding the problems experienced by the participants while teaching grammar, listening, reading,
writing and speaking. Since there is no study in the literature about the difficulties encountered in
grammar and language learning, it is possible to say that the problems on this subject are important in
terms of the original value of our study. In addition, it has been determined that students have
inadequacy especially in vocabulary. In the conclusion of the study determined in the conclusion part
of the study, suggestions have been made for the solution of the problems.

Keywords: Teaching Turkish to foreigners, Syrian migrant students, Turkish teachers.
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Okullarda Orgiitsel Tiikenmislik ve Ogretmen Failligi

Eren Davul

Milli Egitim Bakanhigi, Zonguldak, Tiirkiye

Prof. Dr. Seyithan Demirdag

Zonguldak Biilent Ecevit Universitesi

Ozet

Bu literatir taramasi calismasi, okullarda 6gretmenlerin yasadigi 6rgiitsel tikenmislik olgusunu ve bu
durumun dgretmen failligi lizerindeki etkilerini kuramsal diizeyde incelemeyi amaglamaktadir. Orgiitsel
tikenmislik, 6gretmenlerin mesleki rollerinden kaynaklanan sirekli stres, duygusal yorgunluk, kisisel
basarisizlik hissi ve duyarsizlasma gibi belirtilerle ortaya c¢ikan psikolojik bir durum olarak
tanimlanmaktadir. Egitim literatlirlinde, yiksek diizeyde tikenmislige maruz kalan 6gretmenlerin
motivasyonlarinda azalma, is doyumlarinda dists ve mesleki bagliliklarinda kopus gozlemlendigi ifade
edilmektedir. Bu durum, o6gretmenlerin kendi mesleki rollerini aktif olarak Ustlenmeleri, karar
sureglerine katilmalari ve egitimsel donlsiimin Oznesi olmalari anlamina gelen "6gretmen failligi"
kavramini da olumsuz yénde etkilemektedir. Ogretmen failligi, bireyin kendi mesleki kimligini
gliclendirmesi, sinif ici ve okul genelinde pedagojik miidahalelerde bulunabilmesi ve degisimin tasiyicisi
haline gelebilmesi acisindan kritik bir éneme sahiptir. Ancak orgitsel tlikenmislik, bu failligin
zayiflamasina ve 6gretmenlerin edilgen bir pozisyona siriklenmesine neden olabilmektedir. Bu
baglamda yapilan literatiir incelemeleri, 6rgitsel yapinin 6gretmen tiikenmisligini 6nleyici politikalar
Gretmesi ve 6gretmen failligini destekleyici bir okul iklimi olusturmasi gerektigini vurgulamaktadir. Bu
c¢alismanin bulgulari, 6gretmenlerin mesleki refahi ile egitimde kalite arasinda dogrudan bir iliski
oldugunu ortaya koymaktadir.

Anahtar Kelimeler: Orgiitsel Tikenmislik, Ogretmen Failligi, Mesleki Refah, Egitimde Kalite.
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Hafizliga Hazirlik Siirecinde Tematik Ezber Yapma: Ahkam Ayetleri Ornegi

Dr. Ogr. Uyesi Yunus Yalgin

Tokat Gaziosmanpasa Universitesi, Tiirkiye

Ozet

Geleneksel hafizlik egitiminde hafizliga hazirlik sirecinde ezberlenmesi hedeflenen slireler/ayetler,
islam Ulkelerinde gogunlukla pedagojik kolaylik ve geleneksel uygulamalara dayali olarak secilmektedir.
Ezberlenecek sirelerin veya yerlerin uzunlugu, iilkeden iilkeye farklilik gdsterir. Ornegin Tiirkiye’de, 30.
cliz, Yasin, Mulk, Hucurat, Rahman ve Fetih s(releridir. Diger bazi lilkelerde Kur’an’in son 3 ciizi ile 7
clizli arasinda degismektedir. Bu yaklasim, 6grencinin hafizliga hazir olup olmadigini test etmek, onun
hafizlik egitimine karsi sabrini 6lgmek vb. sebeplerle yapilmaktadir. Bu yaklasimin kiraat ve tecvid ilmine
tek yonla bir katki sagladigi soylenebilir. Bu calisma, hafizhiga hazirlik siirecinde ayetlerin konular
baglaminda, ahkam ayetleri 6rneginde oldugu gibi tematik olarak siniflandirilmasini 6nermektedir. Yeni
yaklasima gore 6grenci Nas s(resinden Duha sdresine kadar ezberledikten sonra ahkdm ayetlerini
ezberleyerek hafizliga hazirlik siirecini tamamlar. Tematik hafizlik, hafiz adayr 6grencinin Kur’an’i
anlamasina katki saglayabilir. Clinkl Kur’an-1 Kerim, sadece okunmak igin var olan bir metin degildir. O,
ibadet, muamelat, aile hukuku, ceza hukuku, ahlak, kelam vb. islamf ilimlerin kaynagi olan bir kitaptir.
Haliyle Kur’an’da evvela bilinmesi gereken bilgilerden bir kismi fikhi hikiimlerle ilgili olanlardir. Bunlara
literatlirde ahkdam ayetleri denir. Ahkdm ayetlerinin sayilari konusunda bir ihtilaf olsa da Cessas’in
Ahkami’l-Kur’an isimli klasik eseri ile Modern dénemde yazilmis ve diger mezheplerin ahkam
tefsirlerini de referans aldigi Sab(ni’nin Revai‘u’l-beyan isimli ahkam tefsirinde bulunan ayetlerin asgari
misteregi saglayacagl disinlilmektedir. Bu da en az 55 en fazla 60 sayfaya tekabil etmektedir. Bu
ayetlerin ezberinde de 6grencinin sonradan hafizligini ikmal etmesine uygun olmasi i¢in sayfa ortasinda
bulunan ayetleri, sayfa basina ve sayfa sonuna kadar tamamlamasi 6nerilmektedir. Bu durumda sayfa
adedi 96’ya yikselir. Boyle bir yol izlemek 6grenciye cift yonlu bir fayda saglayabilir. Zira ahkdm
ayetlerini ezberleyen 6grenci hem hafizliga hazirlik sirecini tamamlamis hem de fikhi hiikimlerin temel
kaynagi ayetleri zihnine yerlestirmis olur.

Anahtar Kelimeler: Kiraat, Tecvid, Fikih, Hafizlik Egitimi, Ahkam Ayetleri Hafizlig).
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Thematic Memorization in the Preparatory Process of Hifz: The Case of the Verses of Rulings (Ayat
al-Ahkam)

Asst. Prof. Dr. Yunus Yalgin

Tokat Gaziosmanpasa University, Tiirkiye

Abstract

In traditional hifz (Qur'an memorization) education, the chapters (strahs) or verses (ayat) selected for
memorization during the preparatory stage are usually determined based on pedagogical convenience
and customary practices in various Muslim countries. The length and selection of the memorized
passages vary from country to country. For instance, in Turkey, the commonly memorized sections
include the 30th juz, Ya-Sin, al-Mulk, al-Hujurat, al-Rahman, and al-Fath slrahs. In some other
countries, the selection ranges from the last three ajza’ to the last seven ajza’ of the Qur’an. This
approach primarily aims to assess whether the student is ready for hifz, to test their perseverance in
memorization, and similar objectives. However, it can be said that this method contributes only one-
dimensionally to the sciences of gira’at and tajwid. This study proposes a new approach: classifying
the verses thematically during the preparatory stage of hifz, as exemplified by the ahkam (legal) verses.
According to this method, after memorizing from Sirat al-Nas to Sdrat al-Duha, students would
proceed to memorize the ahkam verses to complete the preparatory stage. Thematic memorization
may enhance students’ comprehension of the Qur’'an, since the Qur’an is not merely a text for
recitation. It is the primary source for various Islamic sciences, including ‘ibadat (acts of worship),
mu‘amalat (transactions), family law, criminal law, ethics, and theology (kalam). Naturally, some of the
most fundamental sections to be learned concern legal rulings, commonly referred to in the literature
as ahkam verses. Although there is scholarly disagreement on the exact number of ahkam verses, the
minimal consensus can be derived from both the classical work Ahkam al-Qur’an by al-Jassas and the
modern-era commentary Rawa’i‘ al-Bayan by al-Sabini, which also references the ahkam
commentaries of other schools. Based on this, the total content corresponds to at least 55 and at most
60 pages. For the sake of completeness and to ensure future full hifz continuity, it is recommended
that students memorize from the middle verse of each page to both the beginning and end of the page.
Following this method, the total number of pages would rise to 96. Such an approach would offer
students a dual benefit: they would complete the preparatory stage for hifz while simultaneously
internalizing the Qur’anic verses that constitute the primary source of Islamic legal rulings.

Keywords: Qira’at, Tajwid, Figh, Hifz Education, Legal Verses Memorization.
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Ana Dilin Golgesinde: Tiirkge Temelli Soyleyisin Yabanci Dil Konusma Becerisinin Gelisimine Etkisi

Muhammed Emin Baytekin

Erzincan Binali Yildirnm Universitesi, Tiirkiye

Ozet

ikinci dil ediniminde 6grenenlerin yasadigi en temel giicliiklerden biri, hedef dilde etkili ve akici bir
bicimde konusabilmektir. Tiirkce anadilini konusan 6grencilerde bu sireg¢, ¢ogu zaman Tirkgenin
kendine o6zgli ses yapisi, soyleyis aliskanlklari ve dislinme biciminin dogrudan yabanci dile
aktarilmasiyla daha da zorlasmaktadir. “Olumsuz aktarim” (negative transfer) olarak adlandirilan bu
durum, 6grencilerin yabanci dildeki konusma performanslarini olumsuz etkileyerek hem anlasilabilirligi
hem de akicihgr sinirlamaktadir. Ozellikle telaffuz, vurgu, tonlama ve sdzdizimi gibi alanlarda ortaya
cikan bu aktarim, 6grencilerin iletisimde dogal bir akis yakalayamamalarina yol agmaktadir.

Bu calismanin amaci, Tirkce temelli sdyleyisin yabanci dil konusma becerisinin gelisimine etkilerini
incelemek ve 6grencilerin karsilastiklari sorunlari ortaya koymaktir. Arastirma kapsaminda Universite
diizeyinde yabanci dil 6grenen 6grencilerle yari yapilandiriimis gérismeler yapilmis, ayrica 6grencilerin
kisa konusma performanslari degerlendirilmistir. On bulgular, 6grencilerin yabanci dilde konusurken
blyuk 6lctde Tirkce dislinmeye devam ettiklerini, bu nedenle de kelime seciminde, ciimle yapisinda
ve telaffuzda siklikla hatalar yaptiklarini géstermektedir. Ogrenciler, yabanci dilde iletisim kurarken
surekli olarak Tirkcedeki kaliplari aktarmaya calistiklarini, bunun da akiciliklarini bozdugunu ve
kendilerini ifade etme 6zglivenlerini zayiflattigini belirtmislerdir.

Arastirma ayrica, 6gretmenlerin de 6grencilerin bu zorluklarinin farkinda olduklarini, ancak derslerde
aktarima yonelik 6zel stratejiler gelistirmekte yetersiz kaldiklarini ortaya koymaktadir. Bu durum, ikinci
dil 6gretiminde ana dil etkilerinin daha fazla dikkate alinmasi gerektigini gostermektedir. Calismanin
sonuglarinin, dil 6gretiminde aktarim sorunlarinin daha iyi anlasilmasina, 6gretim programlarinda bu
konulara yonelik bilingli miidahalelerin gelistirilmesine ve 0Ogrencilere iletisim odakli daha etkili
desteklerin sunulmasina katki saglamasi beklenmektedir.

Anahtar Kelimeler: ikinci dil edinimi, ana dil aktarimi, konusma becerisi, yabanci dil 6gretimi.

87

Book of Abstract The 19" International Symposium of the Educational Community



19. Uluslararasi Egitim Camias1 Sempozyumu Ozet Metinleri
S92 paizmall s aunlidl Jaull yadgall Aol gl QUS

In the Shadow of the Mother Tongue: The Impact of Turkish-Based Pronunciation on the
Development of Foreign Language Speaking Skills

Muhammed Emin Baytekin

Erzincan Binali Yildinnm University, Tiirkiye

Abstract

One of the main challenges learners face in second language acquisition is developing the ability to
speak the target language effectively and fluently. For students whose mother tongue is Turkish, this
process is often complicated by the direct transfer of Turkish phonological features, speech patterns,
and thought structures into the foreign language. This phenomenon, commonly referred to as negative
transfer, negatively influences learners’ speaking performance by limiting both intelligibility and
fluency. Such transfer is most evident in areas such as pronunciation, stress, intonation, and syntax,
preventing students from achieving a natural flow of communication.

The aim of this study is to examine the impact of Turkish-based speech patterns on the development
of foreign language speaking skills and to identify the challenges students encounter in this process.
Semi-structured interviews were conducted with university-level foreign language learners, and their
short speaking performances were evaluated. Preliminary findings reveal that students tend to
continue thinking in Turkish while speaking in the foreign language, which frequently leads to errors
in word choice, sentence structure, and pronunciation. Learners reported that they constantly attempt
to transfer Turkish linguistic patterns into the target language, which disrupts fluency and undermines
their self-confidence in expression.

The study further shows that teachers are aware of these learner difficulties but often lack specific
strategies to address transfer-related problems in class. This highlights the need to consider mother
tongue influences more explicitly in second language teaching. The findings are expected to contribute
to a better understanding of transfer issues in SLA, to the development of more targeted pedagogical
interventions, and to the provision of communication-oriented support that helps students overcome
the negative effects of their native language in speaking practices.

Keywords: second language acquisition, language transfer, speaking skills, foreign language teaching
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Tiirkiye'de Ogrenme Giigliigii Olan Ogrencilerin Bulundugu Sinifta Derse Giren ingilizce
Ogretmenlerinin Goriisleri ve Yasadiklari Sorunlarin incelenmesi

Dr. Ogr. Uyesi Naime Giines Ozler

Hitit Universitesi, Tiirkiye

Ozet

Her cocugun egitim olanaklarina esit oranda sahip olmasi giinimizde birgok (lkenin ulusal politikasi
icerisindedir. ingilizcenin uluslararasi bir dil olarak kullanilmasi ve bircok {ilkede kabul gérmesi birgok
tlkenin ingilizceyi ikinci dili olarak kullanmasinda etkilidir. Ana dilinde okuma yazmayi égrenmede
giicliik ceken bir 6grenci icin ingilizceyi 6grenmek daha da giiglesmektedir. Bu durumda 6gretmenlerin
gorisleri ve yasadiklari sorunlarin tespiti 68renme glicligi olan 6grenciler icin 6nemlidir. Bu ¢alismanin
amaci, 6grenme giicliigli olan dgrencilerin bulundugu siniflarda derse giren ingilizce 6gretmenlerinin
goruslerini ve yasadiklari sorunlari belirlemektir. Arastirmada nitel arastirma yontemlerinden
fenomenolojik desen kullanilmistir. Arastirmaya Corum ilinde, ilk ve ortaokullarda gorev yapan,
sinifinda 6grenme giicligu tanill dgrencisi bulunan 10 ingilizce dgretmeni katilmistir. Katilimcilarin
belirlenmesinde amacsal 6rnekleme yontemlerinden 6lciit 6rnekleme yontemi kullaniimistir. Arastirma
verileri aragstirmacinin uzman gorisiine dayali hazirladigi “Yari Yapilandiriimis Gorlisme Formu” ile
toplanmistir. Formda amaclarla 6rtiisen 8 soru bulunmaktadir. Gorlismeler yiiz yiize gerceklestirilmistir.
Arastirmada toplanan veriler icerik analizi kullanilarak ¢éziimlenmistir. C6zimleme sonrasi temalar, alt
temalar ve kodlar olusturularak tablo haline getirilmistir. Analiz sonucunda 6gretmenlerin yasadigi
sorunlar ve 6gretmenlerin 6z yeterlilikleri hakkindaki dislinceleri olmak Gzere iki ana tema ortaya
cikmistir. Arastirma bulgularinda, 6gretmenlerin cogunlugu 6grenme glicligu olan bireylere yonelik
egitim almadiklarini, nasil uygulama yapacaklarini bilmediklerini, 6grencilerin seviyelerine uygun soru
hazirlayamadiklarini, uygun materyal hazirlamada zorlandiklarini belirtmislerdir. Ayrica bulgularda
ailelerin ilgisiz olmasi, yeterli materyallerin bulunmamasi, akran zorbaliklarinin gérilmesini ve bu
ogrencilere yeterli vakit ayiramama gibi durumlarda saptanmistir. Bu arastirmada elde edilen bulgularin
alanyazinda yer alan calismalarla benzer oldugu ingilizce dgretmenlerine yénelik yapilandiriimis
programlara ve aile katilimini artirmaya yonelik ¢alismalara, teknoloji destekli ve ¢ok duyulu
ogretimlerin uygulandigi ¢alismalara ihtiyag oldugunu destekler nitelikte oldugu gorilmektedir.

Anahtar Kelimeler: Ogrenme giicliigi, ingilizce 6gretmenleri, dzel egitim, 6gretmen gorisleri
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An Examination of the Opinions and Challenges of English Teachers Instructing Classes with
Students Who Have Learning Difficulties in Tiirkiye

Assit. Prof. Dr. Naime Giines Ozler

Hitit University, Turkiye

Abstract

Equal educational opportunities for all children is now a national policy in many countries. The use of
English as an international language and its acceptance in many countries has influenced the adoption
of English as a second language in many countries. Learning English becomes even more difficult for
students who struggle to read and write in their native language. In this situation, teachers' opinions
and the identification of the problems they experience are important for students with learning
disabilities. The purpose of this study is to determine the opinions and problems experienced by English
teachers teaching classrooms with students with learning disabilities. A phenomenological design, a
qualitative research method, was used in the study. Ten English teachers working in primary and
secondary schools in Corum province and who have students diagnosed with learning disabilities in
their classes participated in the study. Criterion sampling, a purposive sampling method, was used to
select participants. Data were collected using a "Semi-Structured Interview Form," prepared by the
researcher based on expert opinion. The form included eight questions aligned with the objectives.
The interviews were conducted face-to-face. The data collected in the study was analyzed using content
analysis. Following the analysis, themes, subthemes, and codes were created and tabulated. The
analysis revealed two main themes: the problems experienced by teachers and their opinions about
teachers' self-efficacy. The majority of teachers stated that they had not received training for
individuals with learning disabilities, did not know how to implement the necessary practices, were
unable to prepare questions appropriate to the students' levels, and struggled to prepare appropriate
materials. Furthermore, the findings identified issues such as family indifference, a lack of sufficient
materials, peer bullying, and insufficient time for these students. The findings of this study are similar
to those in the literature, supporting the need for structured programs for English teachers, studies
aimed at increasing family involvement, and studies implementing technology-supported and
multisensory instruction.

Key Words: Learning disabilities, English teachers, special education, teacher opinions
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Okul Oncesinde Orff-Schulwerk Temelli Kur’an Egitimi: Yeni Bir Yontem Tasarisi

Dog. Dr. Ramazan Diler

Tokat Gaziosmanpasa Universitesi, Tiirkiye

Ozet

Bu bildirinin amaci, Carl Orff’un gelistirdigi Orff-Schulwerk yonteminin temel ilkelerini Kur’an egitimine
uyarlamak ve o6zellikle tecvit 6gretimi, ezberleme siireclerine yonelik katkilarini tartismaktir. Clinkd,
Kur’an 6gretiminde 6grencilerin isitsel, gorsel ve kinestetik kanallari ayni anda kullanmalari, 6grenmeyi
kalici ve anlamh kilabilir.

20. yuzyilda Carl Orff tarafindan gelistirilen Orff-Schulwerk yéntemi, cocuklarin dogasinda var olan ritim
ve muzik duygusunu ortaya cikarmayi hedefleyen, ses ve beden hareketlerini merkeze alan bir miizik
egitim yaklasimidir. Ezgili ve ezgisiz basit ¢algilarla oyun, hareket ve dogaglamayi birlestirerek cocuklari
aktif katihma tesvik eder. Bu yonilyle sadece miiziksel becerileri degil, ayni zamanda ozgliven,
yaraticilik, sosyal uyum, is birligi ve beden kontrolii gibi temel gelisim alanlarini da destekler. Orff
Ogretisi, tek yonlu bilgi aktarimi yerine cocugun bireysel katilimini ve grup icinde etkilesimini esas alir.
Bu nedenle okul 6ncesinden yetiskinlere kadar her yas grubunda uygulanabilir; hatta 6zel gereksinimli
bireylerin egitiminde de etkili sonuclar ortaya koyabilir. Basit ama yaratici miizik deneyimleri sunmasi,
Orff yontemini evrensel bir mizik pedagojisi yaklagimi haline getirmektedir.

Ozellikle okul &ncesi Kur’an égretiminde dgrencilerin dikkatini canli tutmak, 6grenmeyi kalici hale
getirmek ve ezberi kolaylastirmak i¢in farkli pedagojik yaklasimlardan yararlanmak miimkindir. Bu
baglamda, cocuklarin muzigi dogal yollarla; oyun, hareket, konusma ve basit calgilar araciligiyla
O0grenmesini ongéren Orff yonteminden yararlanilabilir. Orff yonteminin temel ilkeleri olan ritim,
dogallik, hareket ve katilimcilik unsurlari, Kur’an egitimine uyarlanabilir bir potansiyele sahiptir.

Kur’an tilavetinde ritim, ses uzunluklari ve tecvit kurallariyla dogrudan iliskilidir. Ogrencilerin medd,
idgam veya vakif gibi kurallari ig¢sellestirmesi, ritim duygusuyla desteklendiginde daha kolay
gerceklesebilir. Bu noktada Orff yonteminde kullanilan basit ritim araglari ya da beden perkisyonu (el
¢irpma, parmak siklatma vb.) tecvit 6gretiminde yardimci bir arag olabilir. Ayni sekilde uzun seslerde
kollarin agilmasi, kisa seslerde kapanmasi gibi hareketler, 6grencilerin hem ezber siirecini destekler
hem de isitsel ve kinestetik 6grenmeyi bitinlestirebilir.

Orff’un dogaglamaya verdigi 6nem, ¢cocuk merkezlilik ilkesi, Kur’an 6gretiminde 6zellikle oyun ¢agindaki
Ogrencinin aktif katilimini artirabilir; grup calismalari, karsilikli tekrarlar ve ritmik etkinlikler 6grencilerin
derse olan ilgisini gliglendirecegi ve onlarda nitelikli bir 6§renme saglayacagi ileri strilebilir.

Deneysel veya gozleme dayali bir arastirma modeli bu g¢alismanin yéntemi icin onerilebilir.
Arastirmadan elde veriler dogrultusunda Kur’an 6gretimi icin grup calismalari, isbirlikgi 6grenme
ortamlari yeniden tasarlanabilir.

Anahtar Kelimeler: Tecvid, Kur’an Egitimi, Miizik Kulagi, Hafiza, isitsel Ogrenme.
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Orff-Schulwerk—-Based Qur’an Education in Early Childhood: A Proposal for a New Instructional
Method

Assoc. Prof. Dr. Ramazan Diler

Tokat Gaziosmanpasa University, Tlirkiye

Abstract

The aim of this paper is to adapt the basic principles of Carl Orff's Orff-Schulwerk approach to Qur’an
education and to discuss its potential contributions, particularly in teaching tajwid and memorization
processes. The reason for this is that in Qur’an instruction, engaging auditory, visual, and kinesthetic
channels simultaneously can make learning more permanent and meaningful.

Developed in the 20th century by Carl Orff, the Orff-Schulwerk method is a music education approach
that aims to reveal the innate sense of rhythm and music in children, centering on voice and body
movements. By combining play, movement, and improvisation with simple melodic and non-melodic
instruments, it encourages children to actively participate. In this respect, it supports not only musical
skills but also key developmental areas such as self-confidence, creativity, social adaptation,
cooperation, and body control. Orff's pedagogy emphasizes individual participation and group
interaction rather than one-way transmission of knowledge. Therefore, it can be applied to all age
groups from early childhood to adulthood and has also proven effective in the education of individuals
with special needs. Offering simple yet creative musical experiences has made the Orff method a
universal approach to music pedagogy.

In early childhood Qur’an instruction in particular, it is possible to benefit from different pedagogical
approaches in order to sustain students’ attention, make learning permanent, and facilitate
memorization. In this context, the Orff method, which envisions children learning music naturally
through play, movement, speech, and simple instruments, can be utilized. The core principles of the
Orff approach—rhythm, naturalness, movement, and participation—have the potential to be adapted
to Qur’'an education.

In Qur’anic recitation, rhythm is directly related to sound length and tajwid rules. Students’
internalization of rules such as madd, idgham, or wagf can be facilitated when supported by a sense
of rhythm. At this point, simple rhythmic tools used in the Orff method or body percussion (such as
clapping or finger snapping) can serve as auxiliary tools in teaching tajwid. Similarly, using movements
such as opening the arms for long vowels and closing them for short vowels may support students’
memorization process while integrating auditory and kinesthetic learning.

Orff’s emphasis on improvisation and child-centeredness can particularly enhance active participation
for children in the play stage of development. Group activities, reciprocal repetitions, and rhythmic
exercises can strengthen students’ interest in the lesson and are likely to foster meaningful learning
experiences.

For the methodology of this study, experimental or observational research design is suggested. Based
on the data obtained, group activities and collaborative learning environments for Qur’an education
can be redesigned.

Keywords: Religious Education, Early Childhood Religious Education, Qur’an Education, Tajwid, Orff-
Schulwerk.
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Ozel Gereksinimli Cocugu Olan Ebeveynlerin Anne ve Baba Stresinde Yasam Kalitesinin Etkisi

Safiye Coban

Pamukkale Universitesi

Rabia Orhan

Pamukkale Universitesi

Dog. Dr. Ozen Yildirrm

Pamukkale Universitesi

Ozet

Ozel gereksinimli cocuklarin gelisimsel farkhliklarindan kaynakli 6zel egitim destegine ihtiyaclari vardir.
Bu cocuklarin yas, cinsiyet, sosyokiiltiirel diizey gibi faktorlere bagl olarak akranlarina gore yeterli
becerilere sahip olamamasi onlarin hem fiziksel hem de psikolojik olarak desteklenmesini gerekli
kilmaktadir. Bu sirecte sadece profesyonel yardim ve destek degil ailenin rolii cocugun gelisiminde
onemlidir. Normal bir cocuga goére lUstenecegi sorumluluklari artan anne ve babanin ebeveynlik stresi
yasadiklari gortlmustir. Ailelerin 6zel gereksinimli bir cocugu yetistirme, onun gelisimini destekleme
ve egitimine katilma konusunda kendini yeterli hissetmemesi kendine glivenmemesi ebeveynlik
stresini ortaya ¢ikarmaktadir. Oysaki ebeveynlerin ¢ocugun gelisimini destekleyebilmesi ve ilgili
gorevleri yerine getirebilmeleri icin ebeveynlerin psikolojik olarak saglam olmalari beklenir. Bireyin
yasama olan uyumunu kolaylastirma ve kendisini gliclii hissetmesinde rol oynayan yasam kalitesi algisi,
bireyin yasaminda tatmin edici ve degerli kilan yonlerini kapsamaktadir. Bu baglamda yasam kalitesi
ylksek bir bireyin stres dizeyinin de disik olmasi beklenir. Bu arastirmada 6zel gereksinimli cocuga
sahip anne ve babalarin ebeveynlik stresleri lizerinde yasam kalitesinin etkisi arastirilacaktir. iliskisel
tarama tiirlinde gergeklestirilecek arastirmanin érneklemini uygun érnekleme yontemi ile belirlenecek
Ozel gereksinim agisindan farkli tanimlar almis gocuklara sahip anne ve babalar olusturmaktadir. Veriler
kisisel bilgi formu, Anne Baba Stres Olcegi ve WHOQOL-KISAFORM aracilifiyla toplanacaktir.
Arastirmanin amacina uygun olarak veriler frekans, ylzdeye dayal betimsel istatistikler ve anlam
¢ikarici istatistiklerden korelasyon ve ¢oklu regresyonla analiz edilecektir. Sonuglarin 6zel gereksinimli
¢ocuklari olan anne ve babalarin ebeveynlik stres ve yasam kalite algilari arasindaki iliskiyi belirlemede
onemli olacagl, elde edilen bilgilerin ailelerle galisan uzmanlara, ailelere sunulacak destek agisindan
rehber olacagl ve 6zel egitim kurumlarinda aileler igin diizenlenebilecek etkinliklere yol gosterecegi
disinidlmektedir.

Anahtar Kelimeler: 6zel egitim, ebeveyn, anne baba stresi, yasam kalitesi, 6zel gereksinimli cocuk.
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Maarif Modeli Tiirk¢e Egitiminde Neleri Degistirdi?

Prof. Dr. Sami Baskin

Tokat Gaziosmanpasa Universitesi, Tiirkiye

Doktora Ogrencisi Firat Yilmaz

Tokat Gaziosmanpasa Universitesi, Tiirkiye

Ozet

Turkiye’de son yillarda egitim sisteminde gerceklestirilen kokli degisimlerden biri, 2024 yilinda
uygulamaya konulan Maarif Modeli olmustur. Bu model, sadece program yapisini degil, 6grenme-
Ogretme sireclerini, degerler egitimini ve dil 6gretiminde hedeflenen yeterlikleri de yeniden
tanimlamaktadir. Bu arastirmanin temel amaci, Maarif Modeline gecisle birlikte Tiirkce egitiminde
hangi degisimlerin ortaya ¢iktigini belirlemek, bu degisimlerin 6gretmen ve miifredat boyutlarinda nasil
yansidigini incelemektir. Bu ylizden “Maarif Modeline gegis, ortaokul diizeyinde Tiirkge 6gretiminin
amaclarini, icerik diizenlemelerini, 6gretim yontemlerini ve 6lcme-degerlendirme uygulamalarini nasil
etkilemistir?” sorusu cercevesinde nitel bir arastirma yapilmistir.

Nitel veriler iki farkh kaynaktan toplanmistir. Birinci kaynaktan veriler, 10 farkh Tlirkge 6gretmenden yari
yapilandiriimis gériismeler yoluyla toplanmistir. ikinci veri kaynagi ise yeni 6gretim programi ve ders
kitaplaridir. Bunlar, dokiman incelemesi yoluyla elde edilmistir. Verilerin incelenmesi ve
degerlendirmesi, icerik analizi ve betimsel istatistiklerle gerceklestirilecektir.

Arastirma verileri; Maarif Modeli’'nin Tirkce 6gretiminde deger odakli, beceri temelli ve butlncil
o0grenme yaklasimini 6ne cikardigini gostermektedir. Bununla birlikte, 6gretmenlerin yeni kazanimlara
uyum siirecinde uygulama zorluklari, materyal eksikligi ve 6lcme araglarinin yeniden yapilandiriimasina
iliskin gereksinimleri ortaya ¢ikmistir.

Anahtar Kelimeler: Maarif Modeli, Tiirkce Egitimi, Program Degisikligi, Ogretmen Gériisleri, Karma
Yontem
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What Has the Maarif Model Changed in Turkish Language Education?

Prof. Dr. Sami Baskin

Tokat Gaziosmanpasa University, Tiirkiye

Firat Yilmaz (PhD Student)

Tokat Gaziosmanpasa University, Tiirkiye

Abstract

One of the major transformations in Tlrkiye’s education system in recent years is the Maarif Model,
which was implemented in 2024. This model redefines not only the structure of curricula but also
teaching—learning processes, values education, and the targeted competencies in language education.
The main aim of this study is to identify the changes that have emerged in Turkish language education
with the transition to the Maarif Model and to examine how these changes are reflected at the levels
of teachers and curriculum. Accordingly, a qualitative study was conducted to address the following
research question: How has the transition to the Maarif Model affected the aims, content organization,
instructional methods, and assessment and evaluation practices of Turkish language teaching at the
secondary school level?

Qualitative data were collected from two different sources. Data from the first source were obtained
through semi-structured interviews with ten Turkish language teachers. The second data source
consisted of the new curriculum and textbooks, which were analyzed through document analysis. Data
analysis and evaluation were carried out using content analysis and descriptive statistics.

The findings indicate that the Maarif Model emphasizes a values-oriented, skills-based, and holistic
learning approach in Turkish language teaching. However, teachers reported challenges during the
adaptation process to the new learning outcomes, including implementation difficulties, lack of
instructional materials, and the need to restructure assessment tools.

Keywords: Maarif Model, Turkish Language Education, Curriculum Change, Teacher Opinions, Mixed
Methods
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2018 ve 2024 Sosyal Bilgiler Ders Programlarinin Kiiltiirel Degerler ve Uluslararasi Standartlar
Baglaminda Karsilastirilmasi

Dr. Saadet Aylin Yagan

Tokat Gaziosmanpasa Universitesi, Tiirkiye

Ozet

Bu calisma, 2018 ve 2024 Sosyal Bilgiler Ogretim Programlarini kiiltiirel degerler ve uluslararasi
standartlar baglaminda karsilastirmayi amaclamaktadir. Dokiiman analizi yontemi kullanilarak, her iki
programdaki degerler ve 6gretim bicimleri ile uluslararasi standartlara uyum incelenmistir. Kaltirel
degerler karsilastirmasinda, 2018 programinda yer alan baris, bagimsizlik, bilimsellik, dayanisma ve
esitlik degerlerinin 2024 programinda degerler basligl altinda agik¢a belirtiimedigi, ancak icerigin bu
degerleri kapsayan 0Ogretim etkinlikleri icerdigi tespit edilmistir. Bununla birlikte, degerlerin
gorundrligliintin azalmasi 6gretmen farkindaligini sinirlayabilir. 2024 programina dostluk, mahremiyet,
merhamet, mitevazilik, sabir, saglkli yasam ve temizlik degerleri eklenmis olup, bu degerlerin
toplumsal degisimlere ve giincel ihtiyaclara yanit verdigi degerlendirilmektedir. Deger 6gretimi,
2018’de 6grenme alanlarinin basinda yonlendirici cimlelerle verilirken, 2024’te “erdem-deger-eylem”
anlayisiyla sosyal-duygusal 6grenme ve okuryazarlk becerileriyle iliskilendirilmistir. Uluslararasi
standartlar baglaminda, OECD Ogrenme Pusulasi 2030’un yedi kriteri -uyum, merhamet, merak, risk
yonetimi, 6z farkindalik, 6z diizenleme ve 6z yeterlik- 2024 programinda daha kapsayicidir. Ancak her
iki programda da hedefe yonelim, azim, minnettarlik, umut, motivasyon, proaktiflik, amachhk,
dayaniklihk ve giiven kriterleri yeterince vurgulanmamistir. UNESCO SDG 4.7 siirdirilebilirlik kriterleri
acisindan, her iki program cevreye duyarhlik, bilingli tiiketim, insan haklari, baris, kiltirel gesitlilik ve
kiresel vatandashk konularinda kapsayicidir. 2018’de siirdirilebilirlik kavramina sinirh yer
verilmisken, 2024’te okuryazarlik becerisi olarak tanimlanarak daha gortinir kilinmistir. Ancak, 2018’de
cinsiyet esitligine dogrudan atif bulunurken, 2024’te aile bitinligli ve demokrasiye vurgu yapilmis,
fakat kadin-erkek esitligi acikca belirtilmemistir. Bulgular, 2024 programinin giincel ihtiyaclara ve
uluslararasi standartlara daha fazla uyum saglama gabasini gosterse de, bazi degerler ve kriterler
acgisindan gelisime agik noktalar oldugunu ortaya koymaktadir.

Anahtar Kelimeler: degerler, OECD 2030, 6gretim programi, sosyal bilgiler, siirdiiriilebilirlik
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A Comparison of the 2018 and 2024 Social Studies Curricula in the Context of Cultural Values and
International Standards

Dr. Saadet Aylin Yagan

Tokat Gaziosmanpasa University, Tlirkiye

Abstract

This study aims to compare the 2018 and 2024 Social Studies curricula in Turkey in terms of cultural
values and alignment with international standards. Using document analysis, the values, their
instructional approaches, and the programs’ compliance with international frameworks were
examined. In terms of cultural values, peace, independence, scientific thinking, solidarity, and equality,
explicitly listed in the 2018 curriculum, are not stated under the “values” heading in the 2024
curriculum, though related activities are included. This reduced visibility may limit teacher awareness.
The 2024 program adds friendship, privacy, compassion, modesty, patience, healthy living, and
cleanliness, reflecting responses to social changes and current needs. In 2018, values were integrated
into learning areas through guiding statements; in 2024, they are connected to social-emotional
learning and literacy skills through a “virtue-value-action” approach. Regarding international
standards, seven OECD Learning Compass 2030 criteria—adaptability, compassion, curiosity, risk
management, self-awareness, self-regulation, and self-efficacy—absent in 2018, appear in 2024.
However, both programs underemphasize goal orientation, perseverance, gratitude, hope,
motivation, proactivity, purposefulness, resilience, and trust. Concerning UNESCO SDG 4.7
sustainability criteria, both include environmental awareness, responsible consumption, human rights,
peace, cultural diversity, and global citizenship. While sustainability received limited attention in 2018,
it is explicitly defined as a literacy skill in 2024. Notably, gender equality is directly referenced in 2018
but replaced in 2024 by emphasis on family unity and democracy without explicit mention of women-—
men equality. Overall, the 2024 curriculum demonstrates greater responsiveness to contemporary
needs and international standards, though certain values and criteria remain areas for improvement.

Keywords: values, OECD 2030, curriculum, social studies, sustainability
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Yedi Kitada Yapay Zeka ve Dijitallesme Egitimi: Tirkiye Ylzyilh Maarif Modeli Perspektifinden
Karsilastirmali Bir Analiz

Dog. Dr. Halil Kamigh

Hakkari Universitesi

Ozet

GUnUmuz egitim sistemleri, hizh dijital donisim ve yapay zeka teknolojilerinin yikselisiyle birlikte
bireylere yalnizca akademik bilgi degil, ayni zamanda dijital okuryazarlik, algoritmik diislinme ve yapay
zeka okuryazarhg gibi kritik beceriler kazandirma sorumlulugunu da Ustlenmektedir. Calismanin
gerekcesi, bilgi toplumuna uyum saglamak, istihdamda rekabet glicini artirmak ve yasam boyu
o0grenme sireglerini desteklemek igin dijital okuryazarlik, algoritmik diisinme, veri bilimi, etik ve yapay
zeka okuryazarhgi gibi becerilerin erken yaslardan itibaren kazandirilmasinin zorunlu hale gelmesidir.
Calismanin 6nemi ise ulusal diizeyde mifredat politikalarinin glincellenmesine, farkl kademelerde
beceri kazandirma stratejilerinin gelistirilmesine ve uluslararasi iyi uygulamalarin Tirkiye baglamina
uyarlanabilirliginin belirlenmesine katki saglamasindan kaynaklanmaktadir. Bu baglamda, Tirkiye
Yizyih Maarif Modeli, ilkokuldan lise diizeyine kadar bdtincil bir vizyon ortaya koyarak c¢agin
ihtiyaclarina cevap verebilecek beceri temelli bir cerceve sunmayi amacglamaktadir. Bu ¢alisma, stz
konusu modeli kistas alarak yedi kitadan secilen (ilkelerin 6gretim programlarini karsilastirmali bir bakis
acisiyla incelemektedir. Yontem olarak nitel karsilastirmali egitim deseni benimsenmis; veri toplama
araglari olarak resmi mifredat dokiimanlar, uluslararasi veriler ve akademik yayinlar gibi veri
kaynaklari kullanilmistir. Degerlendirme kriterleri kapsaminda, mifredat entegrasyon dizeyi baz
Ulkelerde bagimsiz ders, bazilarinda entegre modiil veya disiplinler arasi yaklasim olarak goriilmekte;
baslangic kademesi farkliliklari ilkokuldan liseye uzanan cesitlilik gostermektedir. Beceri cercevesi
incelendiginde dijital okuryazarlik, yapay zeka okuryazarhg, algoritmik distinme, veri bilimi ve etik
unsurlar 6ne ¢ikmaktadir. Ogretim yéntemleri arasinda proje tabanli, problem temelli, uygulamali
laboratuvar calismalari ve sanal/karma 6grenme oOne cikarken, degerlendirme yontemlerinde
performans gérevleri, rubrikler, sinavlar ve e-portfolyolar kullanilmaktadir. Ogretmen yeterlilikleri ve
hizmet i¢i egitim, entegrasyonun basarisinda kritik rol oynarken, teknolojik altyapi ve erisim o6zellikle
gelismekte olan bolgelerde sinirlayici bir unsur olarak 6ne gikmaktadir. Politika ve strateji belirleyiciler
kapsaminda ulusal planlar, eylem programlari ve bitge desteklerinin strdirulebilirlik agisindan
belirleyici oldugu gorilmektedir. Genel olarak, yedi kitadan segilen (lkelerin karsilastirmali analizi,
yapay zeka ve dijitallesme becerilerinin egitim programlarina etkin sekilde kazandirilabilmesi icin erken
yasta baslayan, beceri ¢cercevesini kapsayici, pedagojik olarak ¢esitlendirilmis, 6lgme-degerlendirme ile
desteklenen ve glicli politika-strateji cercevesine dayanan biitlincill bir yaklasimin gerekliligini ortaya
koymaktadir.

Anahtar Kelimeler: Tirkiye Ylzyilll Maarif Modeli; yapay zeka okuryazarligi; dijitallesme becerileri;
karsilastirmali egitim; mifredat entegrasyonu.
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Artificial Intelligence and Digitalization Education Across Seven Continents: A Comparative Analysis
from the Perspective of the Tiirkiye Century Maarif Model

Assoc. Prof. Dr. Halil Kamigh

Hakkari University

Abstract

Contemporary education systems, driven by rapid digital transformation and the rise of artificial
intelligence technologies, bear the responsibility of equipping individuals not only with academic
knowledge but also with critical skills such as digital literacy, algorithmic thinking, and artificial
intelligence literacy. The rationale of this study lies in the necessity of fostering these competencies—
digital literacy, algorithmic thinking, data science, ethics, and Al literacy—from early ages in order to
adapt to the knowledge society, enhance competitiveness in employment, and support lifelong
learning processes. The significance of the study derives from its contribution to updating national
curriculum policies, developing strategies for skills acquisition at different educational levels, and
determining the applicability of international best practices to the Turkish context. In this regard, the
“Tiurkiye Century Maarif Model” aims to provide a holistic framework from primary to secondary
education, offering a competency-based vision that addresses contemporary needs. This study
employs a qualitative comparative education design. Data sources include official curriculum
documents, international datasets, and academic publications. Regarding evaluation criteria, the level
of curriculum integration varies among countries, appearing as an independent course, an integrated
module, or an interdisciplinary approach. The starting grade levels differ, ranging from primary to
secondary education. Within the competency framework, digital literacy, Al literacy, algorithmic
thinking, data science, and ethical components come to the fore. Teaching methods include project-
based learning, problem-based learning, applied laboratory work, and virtual/blended learning, while
assessment practices consist of performance tasks, rubrics, exams, and e-portfolios. Teacher
competencies and in-service training play a critical role in successful integration, whereas
technological infrastructure and access emerge as limiting factors, especially in developing regions.
Policy and strategic determinants such as national plans, action programs, and budgetary support
prove crucial for sustainability. Overall, the comparative analysis of countries from seven continents
highlights the necessity of a holistic approach to effectively integrate Al and digitalization skills into
curricula. This approach should begin at an early age, encompass an inclusive competency framework,
employ diversified pedagogical methods, be supported by comprehensive assessment practices, and
rest upon strong policy and strategic foundations.

Keywords: Tirkiye Century Maarif Model; artificial intelligence literacy; digital skills; comparative
education; curriculum integration.
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Yiiksekogretimde Ogretim Elemanlarinin Perspektifinden Program Okuryazarlig

Mehmet Gedik
MEB, Tiirkiye

Prof. Dr. Adnan Kiigiikoglu

Atatiirk Universitesi, Tiirkiye

Ozet

Egitim programlari, bireylerde istenen davranis degisikliklerini kazandirmayi amaglayan, planh ve
bltlncill siirecler olarak tanimlanmakta ve her egitim diizeyinde oldugu gibi yiksekogretimde de
merkezi bir role sahip olmaktadir. Yiksekogretim kurumlari yalnizca bilgi aktaran yapilar degil; ayni
zamanda bilgi Ureten, elestirel dislinmeyi tesvik eden ve topluma hizmet eden kurumsal
organizasyonlardir. Bu islevlerini etkin bigimde yerine getirebilmeleri, uygulanan egitim programlarinin
sistematik, giincel ve bilimsel temellere dayanmasina baglidir. Her ne kadar yiksekogretimde ulusal
diizeyde standart bir program uygulanmasa da ¢ekirdek programlar, alan yeterlilikleri ve akreditasyon
Olcltleri yoluyla akademik cerceveler belirlenmekte ve Universiteler bu vyapilar icinde kendi
programlarini olusturmaktadir.

Bu dogrultuda, Yiksekogretim Kurulu’nun 2020 yilinda aldigi kararla, 6gretim elemanlarina belirli
cerceveler dahilinde kendi programlarini olusturma ve giincelleme yetkisi verilmistir. Bu yetki devri,
o0gretim elemanlarindan yalnizca bilgi aktaran bireyler olmalarinin 6tesinde, program gelistirme ve
uygulama stireclerine dogrudan katki sunabilen kisiler olmalarini da beklemektedir. Bu kapsamda,
o0gretim elemanlarinda program yetkinligi bulunmasi gerektigi vurgulanmaktadir. Program yetkinligi;
bir 6gretim elemaninin egitim programlarini planlayabilme, gelistirebilme, uygulayabilme ve
degerlendirebilme konularinda st diizey bilgi, beceri ve tutumlara sahip olmasini ifade eder.

Ote yandan, bu arastirmanin odaginda yer alan egitim programi okuryazarlig kavrami, program
yetkinligine gore daha temel ve baslangic diizeyde bir yeterligi temsil etmektedir. Program
okuryazarligl, bireyin egitim programlarini anlayabilme, yorumlayabilme ve temel dizeyde
uygulayabilme becerilerini kapsar. Bu kavram, 6gretim elemanlarinin programin amaglarini, igerigini,
O0gretim yontemlerini ve degerlendirme boyutlarini kavrayarak ders siirecine yansitabilmelerine
yonelik yeterliklerini tanimlar. Dolayisiyla, program okuryazarligi, program yetkinliginin bir 6n kosulu
ya da alt bileseni olarak dusindlebilir.

Bu arastirmanin amaci, vyiksekogretimde gorev yapan akademisyenlerin egitim programi
okuryazarhgina iliskin disiincelerini ve deneyimlerini ortaya koymaktir. Ogretim elemanlarinin en
azindan temel dlizeyde program okuryazari olmalarinin gerektigi diistincesiyle yola ¢ikilan bu ¢alisma,
onlarin bu konudaki gérislerini incelemeyi hedeflemektedir. Nitel arastirma yontemlerinden biri olan
fenomenolojik desen ile yapilandirilan galisma, bireylerin belirli bir olguya iliskin yasantilarini ve bu
yasantilara ylikledikleri anlamlari anlamaya yoneliktir.

Arastirmanin érneklemini, farkl akademik disiplinlerden, unvanlardan ve deneyim diizeylerinden gelen
O0gretim elemanlari olusturmaktadir. Veri toplama araci olarak yari yapilandiriimis gérisme formu
gelistirilmis; form, alan yazin taranarak hazirlanmis ve icerik gegerligi uzman gorisleriyle saglanmistir.
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Goriusmeler ses kaydi alinarak yiritilecek ve elde edilen nitel veriler tematik analiz yontemiyle
¢O6zimlenecektir. Veri toplama sireci kongre son teslim tarihinden 6nce tamamlanacak, sonug ve
onerilere iliskin degerlendirmeler ise analizlerin ardindan olusturulacaktir.

Sonug olarak, yiuksekogretimde program gelistirme siireclerinde gorev alan akademisyenlerin yalnizca
program okuryazari degil, ayni zamanda program yetkinligine sahip bireyler olmalari gerekmektedir.
Ancak literatiirde yapilan arastirmalarin ¢ogu 6gretmenler ve 6gretmen adaylarina odaklanmakta;
akademisyenlerin egitim programi okuryazarligi dizeylerine iliskin veriler ise oldukga sinirli
kalmaktadir. Bu nedenle bu calisma, mevcut boslugu doldurarak yiliksekégretimde program gelistirme
¢abalarina anlamli katkilar sunmayi hedeflemektedir.

Anahtar Kelimeler: yiiksekdgretim, program okuryazarhgi, program yetkinligi.
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Program Literacy in Higher Education from the Perspective of Academic Staff

Mehmet Gedik
Ministry of National Education (MEB), Tiirkiye

Prof. Dr. Adnan Kiigiikoglu

Atatiirk University, Tiirkiye

Abstract

Curricula are defined as planned and holistic processes that aim to bring about desired behavioral
changes in individuals and have a central role in higher education as in every level of education. Higher
education institutions are not only structures that transfer knowledge; they are also institutional
organizations that produce knowledge, encourage critical thinking and serve society. Their ability to
fulfill these functions effectively depends on the systematic, up-to-date and scientific basis of the
education programs implemented. Although there is no standard program at the national level in
higher education, academic frameworks are determined through core programs, field qualifications
and accreditation criteria, and universities create their own programs within these structures.

In this regard, with the decision taken by the Council of Higher Education in 2020, lecturers were given
the authority to create and update their own programs within certain frameworks. This authorization
expects lecturers not only to be individuals who transfer knowledge, but also to be individuals who
can directly contribute to the program development and implementation processes. In this context, it
is emphasized that instructors should have curriculum competence. Curriculum competence refers to
an instructor's high level of knowledge, skills and attitudes in planning, developing, implementing and
evaluating educational programs.

On the other hand, the concept of curriculum literacy, which is the focus of this study, represents a
more basic and initial level of competence than curriculum competence. Curriculum literacy implies
an individual's ability to understand, interpret and apply curricula at a basic level. This concept defines
the competencies of instructors to comprehend the objectives, content, teaching methods and
evaluation dimensions of the curriculum and to reflect them to the course process. Therefore,
curriculum literacy can be considered as a prerequisite or sub-component of curriculum competence.

The aim of this study is to reveal the thoughts and experiences of academics working in higher
education about curriculum literacy. This study, which is based on the idea that instructors should be
curriculum literate at least at a basic level, aims to examine their views on this issue. The study, which
is structured with phenomenological design, one of the qualitative research methods, aims to
understand the experiences of individuals about a certain phenomenon and the meanings they
attribute to these experiences.

The sample of the study consists of instructors from different academic disciplines, titles and
experience levels. A semi-structured interview form was developed as a data collection tool; the form
was prepared by reviewing the literature and content validity was ensured by expert opinions. The
interviews will be audio-recorded and the qualitative data obtained will be analyzed by thematic
analysis method. The data collection process will be completed before the congress deadline, and
evaluations regarding the results and recommendations will be made after the analysis.
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As a result, academics involved in curriculum development processes in higher education should not
only be curriculum literate but also have curriculum competence. However, most of the studies in the
literature focus on teachers and pre-service teachers, and data on the curriculum literacy levels of
academicians are very limited. Therefore, this study aims to make meaningful contributions to
program development efforts in higher education by filling the existing gap.

Keywords: higher education, curriculum literacy, curriculum competence
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Tiirkge Dilbilgisi Ogretiminde Oyun Tabanlh Bir Yaklagim: isim Tamlamalarinin Ogretimine Yonelik
Zeka Oyunu Uyarlamasi

Prof. Dr. Sami Baskin

Tokat Gaziosmanpasa Universitesi, Tiirkiye

Doktora Ogrencisi Dinger Bektas

Tokat Gaziosmanpasa Universitesi, Tiirkiye

Ozet

Oyun temelli 6grenme; 6gretilmek istenen kazanimlarin ya da hedeflenen egitim amaglarinin
Ogrencilere oyun vyoluyla kazandiriima sirecidir (Ertem, 2016, s. 4). Oyun temelli 6grenme
yontemlerinde en 6nemli unsur egitsel oyunlarin 6grenme ortamlarina dahil edilmesi ve 6gretimin
oyunlar tzerinden yapilmasidir (Sahin, 2015, s. 12).

Egitsel oyun baglaminda 6nemli potansiyele sahip oyun tirlerinden biri de zeka oyunlaridir. Zeka
oyunlari, ders igerigi ve kazanimlari ile bitinlestirildiginde ise daha etkili ve ilgi ¢ekici bir 6grenme
ortami saglanabilir.

ilgili alan yazina bakildiginda, oyun temelli 6grenme, oyunlastirma ve egitsel oyunlarin derslerde
kullanimina yonelik yapilmis calismalar bulunmakla birlikte zekd oyunlari temelli ders tasarimina
yonelik cok calisma bulunmamaktadir.

Arastirmada tasarim tabanli arastirma yonteminin ilkelerine uygun olarak, isim tamlamalari konusunu
O6gretmeye yonelik bir zeka oyunu gelistirilmesi/uyarlanmasi hedeflenmistir. Bu baglamda 6nce, oyun
tabanli 6grenme ve oyunlastirma kavramlari benzerlik ve farkhliklari ortaya konularak agiklanmis;
oyunlastirmanin asamalari ile ilkeleri Gzerinde durulmustur. Ardindan, bir zeka oyununun(jenga) isim
tamlamalari konusunun 6gretiminde kullanilabilecek sekilde nasil uyarlanabilecegine iliskin 6rnek bir
tasarim Onerilmistir.

Anahtar Kelimeler: Zeka oyunu, dilbilgisi, oyun tabanli 6grenme
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A Game-Based Approach to Teaching Turkish Grammar: An Intelligence Game Adaptation for
Teaching Noun Phrases

Prof. Dr. Sami Baskin

Tokat Gaziosmanpasa University, Tlirkiye

PhD Student Dinger Bektas

Tokat Gaziosmanpasa University, Tlirkiye

Abstract

Game-based learning is the process of enabling students to acquire intended learning outcomes or
targeted educational objectives through games (Ertem, 2016, p. 4). The most important component of
game-based learning methods is the integration of educational games into learning environments and
the delivery of instruction through games (Sahin, 2015, p. 12).

One type of game with significant potential in the context of educational games is intelligence games.
When intelligence games are integrated with course content and learning outcomes, they can provide
a more effective and engaging learning environment.

A review of the relevant literature shows that although there are studies on game-based learning,
gamification, and the use of educational games in lessons, there is a limited number of studies focusing
on lesson design based on intelligence games.

In this study, in line with the principles of design-based research, it is aimed to develop/adapt an
intelligence game for teaching the topic of noun phrases. In this context, first, the concepts of game-
based learning and gamification are explained by highlighting their similarities and differences, and
the stages and principles of gamification are discussed. Subsequently, a sample design proposal is
presented on how an intelligence game (Jenga) can be adapted for use in teaching noun phrases.

Keywords: Intelligence game, grammar, game-based learning
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The Functional Dimension of the Communicative Approach in Teaching the Language Lesson:
Principles and Implementation Mechanisms

Dr. Ezzedine Hadri

Abstract

Research dealing with linguistics—both teaching and supervision—has sought to consider approaches
that should be adopted to capture its articulations. The communicative approach, in its functional
dimension, has received significant attention, given its contribution to achieving the goals of enabling
learners to communicate in the language being learned. This is due to the fact that the communicative
approach aims to: (a) focus on the functional dimension in approaching linguistics, compared to
focusing on linguistic levels. The functional dimension refers to the use of language in specific
communicative contexts. (b) facilitate interaction between learners, as it not only limits learners'
exposure to linguistic stimuli, but also allows them to be exposed to non-linguistic stimuli. Based on
this, the research aims to identify the principles governing the communicative approach in linguistics
and to examine how to activate its functional dimension.

This research is organized as follows: We first define what is meant by the communicative approach.
In the second paragraph, we highlight the most important principles and characteristics of the
communicative approach. In the third paragraph, we define the overall components of communicative
ability. In the fourth paragraph, we trace the principles that enable the communicative approach to be
activated in language teaching. In the fifth paragraph, we present the mechanisms for activating the
communicative approach in teaching.

Keywords: Functional dimension - Communicative approach - Teaching - Language teaching
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Dyslexie et soft skills: vers une approche complémentaire de I'accompagnement éducatif

Fatima Soussi (Doctorante)

Faculté des Lettres et des Sciences Humaines-Mohammedia Université Hassan Il Casablanca -
Maroc

Ghizlane Machraoui
(Professeure Chercheuse)

Faculté des Lettres et des Sciences Humaines-Mohammedia Université Hassan Il Casablanca -
Maroc

Résumé

La dyslexie, souvent percue comme un trouble spécifique de I'apprentissage, qui se caractérise par des
difficultés tenaces et persistantes dans I'apprentissage de la lecture et de I’écriture. Elle se manifeste
généralement par l'incapacité a associer les graphémes (signe écrits) aux phonémes (signes
langagiers), ce qui produit ensuite des difficultés a reconnaitre rapidement les mots écrits. Ce
phénomeéne dyslexique perturbe a la fois la compréhension et I'expression du langage écrit, il peut
toucher aussi le langage oral dans sa compréhension et son utilisation.

Souvent sujette a une simplification, la dyslexie est réduite a un trouble d’apprentissage uniquement
lié alalecture et a I'écriture. Elle a aussi des répercutions psychologiques profondes sur les apprenants
qui peuvent affecter durablement leur parcours scolaire et leur bien-étre.

Face a ces difficultés et ces défis que pose la dyslexie, une approche complémentaire s’avere cruciale.
Etant donné que les méthodes traditionnelles se focalisent sur les difficultés de la lecture et de
I’écriture, aujourd’hui on reconnait que le développement des compétences comportementales et
relationnelles connues sous le nom de Soft Skills, joue un réle catalyseur d’amélioration des résultats
et de la confiance en soi des apprenants.

Cet article explore comment le développement des soft skills peut servir de levier pour améliorer la
réussite des apprenants dyslexiques. L'article débute par un rappel de notions de base sur la dyslexie
et ses manifestations, puis propose une définition des soft skills et identifie les compétences clés les
plus bénéfiques pour ces profils, telles que I'intelligence émotionnelle, I'empathie et I'estime de soi.

Cette approche représente un changement de paradigme pour les enseignants. Elle suggére que le
développement global de I'enfant, en valorisant ses compétences transversales, est la clé pour libérer
son plein potentiel et favoriser son épanouissement, tant académique que personnel.

Mots-clés : Dyslexie« Trouble d’apprentissage« Soft Skillsc Approches <Accompagnement« Inclusion
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Dyslexia and Soft Skills: Toward a Complementary Approach to Educational Support

Fatima Soussi (Doctoral Researcher)
Faculty of Letters and Human Sciences — Mohammedia,
Hassan Il University of Casablanca, Morocco

Ghizlane Machraoui (Professor—Researcher)
Faculty of Letters and Human Sciences — Mohammedia,
Hassan Il University of Casablanca, Morocco

Abstract

Dyslexia, often perceived as a specific learning disorder, is characterized by persistent and persistent
difficulties in learning to read and write. It generally manifests itself in an inability to associate
graphemes (written symbols) with phonemes (language symbols), which then leads to difficulties in
quickly recognizing written words. This dyslexic phenomenon disrupts both the comprehension and
expression of written language, and can also affect the comprehension and use of spoken language.

Often simplified, dyslexia is reduced to a learning disorder related solely to reading and writing. It also
has profound psychological repercussions on learners, which can have a lasting impact on their
academic progress and well-being.

In light of the difficulties and challenges posed by dyslexia, a complementary approach is crucial. Given
that traditional methods focus on reading and writing difficulties, it is now recognized that the
development of behavioral and interpersonal skills, known as soft skills, plays a catalytic role in
improving learners' results and self-confidence.

This article explores how the development of soft skills can serve as a lever to improve the success of
dyslexic learners. The article begins with a review of the basic concepts of dyslexia and its
manifestations, then proposes a definition of soft skills and identifies the key skills most beneficial to
these profiles, such as emotional intelligence, empathy, and self-esteem.

This approach represents a paradigm shift for teachers. It suggests that the overall development of the
child, by valuing their cross-disciplinary skills, is the key to unlocking their full potential and promoting
their academic and personal fulfillment.

Keywords: Dyslexia, Learning disability, Soft skills, Approaches, Support, Inclusion
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La lecture de la littérature numérique comme vecteur de I'innovation pédagogique

Fouzia Elbayed
(MCH formatrice au CRMEF Casablanca)

Membre du laboratoire de recherche Art, Culture et Education FSE Rabat - Maroc

Résumé

L’enseignent comme politique publique obéit a un systéme dynamique, d’ou la nécessité d’entretenir
des recherches qui permettent de suivre les évolutions majeures, cependant il faut créer les conditions
les plus favorables a I'apprentissage. Les éléves ont besoin de changement dans leur vie estudiantine
pour un espace / temps scolaire qui répond a un cadre de travail sein pour I'apprentissage, a leur
génération et leur profil émotionnel et cognitif. Une demande qui accroit le stimulus du processus
d’innovation pédagogique dans un ancrage social marqué par I'usage du numérique.

La pratique enseignante connait une révolution a travers le monde. Nous ne sommes plus dans
I'uniformité, mais face a un éclatement, voir un changement vertigineux dans les méthodes
d’enseignement et de la formation des enseignants, surtout avec I'avenement du numérique. S'impose
alors la nécessité d’avoir recours a d’autres ressources qui assurent une transmission de la passion
pour la lecture par d’autres canaux plus intelligents a I’ére de I'innovation, et pour répondre au besoin
d’un systeme de renouvellement incessant. Notre travail s’articule autour de ce point.Maitriser le
numérique dans la société actuelle est devenu un facteur de développement énorme. Mais dans
I’école marocaine, le numérique comme nouvelle compétence, peut-il transformer I'intérét pour la
lecture et renforcer sa compétence ?

La question de la lecture nous intéresse en tant que projet de recherche scientifique en éducation et
en l'enseignement. Elle est une activité mentale qui sert a développer le champ de la réflexion et a
alimenter I'esprit. Mais sur écran comme support, elle est restée loin du champ de I'analyse.

Dans le contexte de la classe, sommes-nous au Maroc apte au changement pour contribuer a la
transformation au moment ou le numérique dans les classes fait échos et débat ? Comment former les
jeunes au monde de demain sans les tenir au courant de I’évolution de la société ?

Les pratiques de la lecture chez I'enfant, I'adolescent, Quels rapports ? Est-elle un acte de transmission
culturelle ? Est-ce une discipline liée a I'école ? La lecture a I'ére des réseaux sociaux est-elle en
danger ? Dans quelle mesure le web peut-il améliorer I'apprentissage de la lecture ? La réception des
livres aI’ere des nouveaux médias, y a-t-il un rapport de confiance ou de méfiance ? Faut-il recomposer
les pratiques de la lecture en rapport avec les loisirs, Smartphones, musique, ordiphone... ?

Sous l'influence des réseaux sociaux, si la diminution de I'intérét pour la lecture est un constat dans
nos écoles, faut-il la repenser a la lumiere de dynamiques innovantes ? Pourquoi notre systéeme
d’enseignement a-t-il besoin d’innover ? Avec quels contenus ? Quels outils pédagogiques ? Et quelles
formes sociales ?

Pour éclairer les perspectives de cette recherche, cette contribution sera organisée autour de I'axe «
La lecture, un espace innovant d’apprentissage », en trois parties : Dans un premier lieu, nous
proposons de questionner le cadre de la pratique de la didactique professionnelle.
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Nous chercherons, dans un second lieu, a comprendre en quoi les nouvelles technologies peuvent
servir la didactique de la lecture et peuvent constituer un cadre pratique pertinent pour les nouveaux
outils d’enseignement.

La présentation de ces regards croisés sur les conditions de la qualité de la réussite ou de I'échec, d’un
processus qui se veut innovant, devrait nous conduire a quelques pistes de réflexion sur d’autres
manieres de repenser I’'enseignement de la lecture.

Mots clés : Révolution pédagogique, le génie électronique, la lecture numérique, dynamique
innovante, adaptabilité au TIC.
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Reading Digital Literature as a Driver of Pedagogical Innovation

Fouzia Elbayed
Teacher-Trainer, CRMEF Casablanca
Member of the Research Laboratory Art, Culture and Education,

Faculty of Educational Sciences, Rabat — Morocco

Abstract

Teaching as a public policy obeys a dynamic system, hence the need to maintain research that makes
it possible to follow major developments, however it is necessary to create the most favorable
conditions for learning. Students need a change in their student life for a school space/time that
responds to a working framework for learning, to their generation and their emotional and cognitive
profile. A demand that increases the stimulus for the process of educational innovation in a social
anchor favored by digital technology.

The practice of teaching is experiencing a revolution across the world. We are more in uniformity, but
faced with a fragmentation, see a dizzying change in teaching methods and teacher training, especially
with the advent of digital technology. The need then arises to resort to other resources which ensure
the transmission of the passion for reading through other, more intelligent channels in the era of
innovation, and to meet the need for a system of incessant renewal. Our work focuses on this point.

Mastering digital technology in today's society has become a huge development factor. But in
Moroccan schools, can digital technology as a new skill transform interest in reading and strengthen
its skills?

The question of reading interests us as a scientific research project in education and teaching. It is a
mental activity which serves to develop the field of reflection and to nourish the mind. But on screen
as a support, it remained far from the field of analysis.

In the context of the classroom, are we in Morocco capable of change to contribute to the
transformation at a time when digital technology in classrooms is causing echoes and debate? How
can we train young people for the world of tomorrow without keeping them up to date with
developments in society?

Reading practices in children and adolescents, what are the relationships? Is it an act of cultural
transmission? Is this a school-related discipline? Is reading in the age of social networks in danger? To
what extent can the web improve learning to read? The reception of books in the era of new media, is
there a relationship of trust or distrust? Should we recompose reading practices in relation to leisure
activities, smartphones, music, computers, etc.?

Under the influence of social networks, if the decrease in interest in reading is an observation in our
schools, should we rethink it in the light of innovative dynamics? Why does our education system need
to innovate? With what content? What educational tools? And what social forms?

To shed light on the perspectives of this research, this contribution will be organized around the axis
“Reading, an innovative learning space”, in three parts: Firstly, we propose to question the framework
of the practice of professional didactics.
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Secondly, we will seek to understand how new technologies can serve the teaching of reading and can
constitute a relevant practical framework for new teaching tools.

The presentation of these different views on the conditions of the quality of success or failure, of a
process which aims to be innovative, should lead us to some avenues of reflection on other ways of
rethinking the teaching of reading

Keywords: Educational revolution, electronic engineering, digital reading, innovative dynamics,
adaptability to ICT.
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L’'intégration de la psychologie positive dans la classe de la langue étrangére

Mme Nisrine Houbban (Doctorante)

Université Hassan ll-Faculté des lettres et des sciences humaines Mohammadia Laboratoire —
Lalitra — Maroc

Mme Hasna Fallaki (Professeure)

Université Hassan ll-Faculté des lettres et des sciences humaines Mohammadia Laboratoire —
Lalitra — Maroc

Résumé

Depuis une décennie, I'approche de la psychologie positive s’est imposée progressivement dans le
champ de l'enseignement des langues étrangeres, mettant en avant a la fois le bien-étre de
I’apprenant, son épanouissement et I'acquisition de la langue étrangére. Fondée sur |'approche
humaniste, elle vise le bien-étre global de I'individu et de I'apprenant en particulier, a travers plusieurs
volets comme : I'engagement académique, la valorisation des forces de I'apprenant, la réduction de
I"anxiété linguistique... Eléments reconnus pour leur réle dans I'apprentissage d’une langue étrangeére.
Cet article de communication propose un état de I’art des études réalisées au niveau international sur
I'intégration des concepts de la psychologie positive dans I’enseignement des langues étrangéres pour
répondre a la problématique suivante : comment intégrer le bien-étre a travers le modele PERMA dans
I'enseignement des langues étrangeres ? La revue s’appuie sur une analyse, inspirée du protocole
Prisma de la revue systématique, des articles produits entre 2015 et 2025. En se limitant aux bases de
données : Scopus et Sciencedirect. Les critéres d’inclusion porteront sur les recherches qui ont visé le
modele PERMA de Martin Seligman (Seligman, 2011) ou I'une de ses composantes. La synthése sera
axée sur trois dimensions : Les concepts du bien-étre mobilisés dans I'enseignement de la langue
étrangére (LE), les effets de I'intégration du bien-étre adoptée sur I'enseignement de la LE et les limites
et les obstacles identifiés qui entravent cette intégration.

Les résultats en cours de traitement devraient mettre en lumiere les stratégies pédagogiques et
didactiques favorisant I’épanouissement et I'acquisition de la LE et contribuer ainsi a enrichir les
pratiques enseignantes.

Mots clés : L'intégration - la psychologie positive - la classe - la langue étrangére.
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Integrating Positive Psychology into the Foreign Language Classroom

Ms. Nisrine Houbban (Doctoral Researcher)

Hassan Il University — Faculty of Letters and Human Sciences, Mohammedia LALITRA Research
Laboratory, Morocco

Ms. Hasna Fallaki (Professor)

Hassan Il University — Faculty of Letters and Human Sciences, Mohammedia LALITRA Research
Laboratory, Morocco

Abstract

For a decade, the positive psychology approach has gradually gained ground in the field of foreign
language teaching, emphasising learner well-being, personal development, and foreign language
acquisition. Based on a humanistic approach, it aims to promote the overall well-being of individuals,
and learners in particular, through several aspects such as academic engagement, valuing learners'
strengths, and reducing language anxiety—all of which are recognised for their role in foreign language
learning. This article provides an overview of international studies on the integration of positive
psychology concepts into foreign language teaching to address the following issue: How can well-being
be integrated into foreign language teaching using the PERMA model? The review is based on an
analysis, inspired by the Prisma protocol for systematic reviews, of articles published between 2015
and 2025. It is limited to Scopus, and Science direct databases. The inclusion criteria will focus on
research that has targeted Martin Seligman's PERMA model (Seligman, 2011) or one of its components.
The synthesis will focus on three dimensions: the concepts of well-being used in foreign language
teaching, the effects of integrating well-being into foreign language teaching, and the limitations and
obstacles identified that hinder this integration. The results, currently under analysis, should highlight
the pedagogical and didactic strategies that promote the development and acquisition of FL and thus
contribute to enriching teaching practices.

Keywords: Integration - positive psychology - class - foreign language.
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Mastermind et réussite scolaire

Fatima Faik

L'Académie Régionale d'Education et de Formation de Draa-Tafilalet Direction Provinciale de
Ouarzazate — Maroc

Résumé

L'intelligence collective L'intelligence collective, c'est la capacité d'un groupe a résoudre des
problémes et a innover de maniere plus efficace que ne le ferait un individu seul. Elle se manifeste par
la synergie des connaissances, des compétences et des perspectives de chacun des membres d'un
groupe, qui, une fois combinées, permettent d'atteindre des résultats supérieurs a la simple addition
des performances individuelles.

Le Mastermind peut étre appliqué de maniere informelle en classe, en utilisant différents outils
numériques.

Le Mastermind peut aider a faciliter la communication, la collaboration et la gestion de projet en classe.
L'objectif est de rendre I'apprentissage amusant et engageant pour les éleves méme avec des
ressources limitées.

Il est important de se concentrer sur les approches pédagogiques qui valorisent I'interaction humaine,
la créativité et I'imagination.

Mots clés : Intelligence collective, Interaction humaine, Nouvelles technologies de I'information et de
la communication, besoins et intéréts
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Mastermind and Academic Achievement

Fatima Faik

Regional Academy of Education and Training (AREF) of Draa-Tafilalet
Provincial Directorate of Ouarzazate — Morocco

Abstract

Collective intelligence Collective intelligence is the ability of a group to solve problems and innovate
more effectively than an individual could do alone. It manifests itself in the synergy of the knowledge,
skills and perspectives of each member of a group, which, when combined, enable results to
beachieved that are greater than the simple addition of individual performances.

Mastermind can be applied informally in the classroom, using a variety of digital tools.

Mastermind can help facilitate communication, collaboration and project management in the
classroom. The aim is to make learning fun and engaging for students even with limited resources.

It is important to focus on teaching approaches that value human interaction, creativity and
imagination.

Keywords: Collective intelligence, Human interaction, New information and communication
technologies, Needs and interests.
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L’impact des clubs éducatifs sur le développement des compétences communicatives des éléves de
I’enseignement secondaire collégial

Batoul Bayali

Laboratoire de Recherches en Communication et Philosophie : Logos FLSH Ben M’sik Université
Hassan Il Casablanca, Maroc

Houda Mouaheb

Laboratoire de Recherches en Communication et Philosophie : Logos FLSH Ben M’sik Université
Hassan Il Casablanca, Maroc

Résumé

Cette recherche examine I'impact des clubs éducatifs sur les compétences communicatives des éléves
de premiére année de I'enseignement secondaire collégial dans un établissement public marocain.

L' objectif principal est d’évaluer si I'intégration a un club éducatif favorise la maitrise des compétences
communicatives. Plus spécifiqguement, il s’agit d’analyser comment les interactions régulieres, les
discussions organisées et les échanges d’idées dans un cadre éducatif influencent I’expression orale,
I’écoute active et la communication constructive. Pour répondre a cette question, une approche
gualitative a été adoptée, reposant sur des observations directes et participatives des interactions au
sein d’un groupe expérimental.

Les résultats montrent que les éleves impliqués dans ces clubs développent notablement leurs
compétences communicatives, grace aux interactions régulieres, aux débats et aux activités
collaboratives. L'étude propose également des pistes d’intervention pour renforcer ces compétences
au sein des pratiques éducatives.

Mots-clés : Compétence communicative, éducation culturelle et artistique, clubs éducatifs.
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The Impact of Educational Clubs on the Development of Communicative Skills Among Lower-
Secondary Students

Batoul Bayali
Research Laboratory in Communication and Philosophy: LOGOS
Faculty of Letters and Human Sciences, Ben M’Sik

Hassan Il University of Casablanca, Morocco

Houda Mouaheb
Research Laboratory in Communication and Philosophy: LOGOS
Faculty of Letters and Human Sciences, Ben M’Sik

Hassan Il University of Casablanca, Morocco

Abstract

This research examines the impact of educational clubs on the communication skills of first-year middle
school students in a Moroccan public institution.

The main objective is to assess whether participation in an educational club promotes the mastery of
communication skills. More specifically, the aim is to analyze how regular interactions, organized
discussions, and the exchange of ideas in an educational setting influence oral expression, active
listening, and constructive communication. To answer this question, a qualitative approach was
adopted, based on direct and participatory observations of interactions within an experimental group.

The results show that students involved in these clubs significantly develop their communication skills
through regular interactions, debates, and collaborative activities. The study also suggests possible
interventions to strengthen these skills within educational practices.

Keywords: Communicative competence, cultural and artistic education, educational clubs.
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Self-Digital Education in the Context of Implementing the Alternating (Hybrid) Learning Model and
Its Impact on Learning Achievement

Wadiha Al-Jamli
(Doctoral Researcher)

Hassan Il University — Casablanca, Morocco

Abstract

The global shift toward blended learning and alternating education models has redefined the dynamics
of teaching and learning, emphasizing the need for learners to develop self-directed learning skills and
digital competencies. This study explores digital self-education as a key driver for enhancing learner
autonomy and motivation, aiming to assess its impact on improving academic achievement within
alternating education contexts.

Guided by the research question—to what extent does digital self-education contribute to improving
learning outcomes? —the study adopts a quasi-experimental methodology. An intervention program
will be designed to strengthen digitally supported self-learning skills, including time management,
resource navigation, and self-assessment. The program will be applied to a sample of learners, with
pre- and post-tests and field monitoring used to evaluate its effectiveness.

Findings are expected to offer practical recommendations for integrating digital self-education into
curricula and creating flexible, high-quality learning environments that foster meaningful and
autonomous learning.

Keywords: Digital Self-Education — Alternating Education — Academic Achievement
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Developing Phonological Awareness and Acquiring Reading Skills in Primary Education

Dr. Mohamed Miyah
(Accredited Lecturer)
Regional Center for Education and Training Professions (CRMEF)

Casablanca-Settat Region, Morocco

Abstract

Recent decades have witnessed significant importance for the issue of reading didactics, especially
after the publication of numerous international reports indicating that a large percentage of female
and male learners face reading difficulties, ultimately leading them to academic failure or school
dropout. Subsequently, studies and research have explored the nature of reading and the methods of
teaching and learning it. Several interpretive models have emerged that suggest that failure to acquire
reading skills is due to a defect in the phonological processing of oral language units.

This paper aims to address a linguistic-didactic problem related to the extent of teachers' awareness
of the importance of phonological awareness and methods for developing it in learners. It also aims to
examine the impact of this phonological awareness on developing reading skills and improving reading
levels among female and male learners in the first and second grades of primary school. This is
particularly true given that the primary education curriculum—following a significant revision—
introduces a number of new developments, most notably the four-skills approach, the theory of
speech acts, and the components of early reading.

Addressing the problem presented here aims to help teachers master mechanisms for developing
phonological awareness among learners, as well as highlighting the relationship between phonological
awareness and the acquisition of reading skills. This approach requires a combination of description
and interpretation to address the following proposed topics for this paper:

- A review of some curriculum developments (July 2021 version) related to the topic of the paper,
- Components of early reading,

- The origins, principles, and concepts of phonological awareness: the syllabic method, phonological
awareness, consonant/letter,

vowels/vowels, segment, syllable;

- Developing phonological awareness skills,

- The relationship between phonological awareness and fluency,

- The contribution of phonological awareness to the acquisition of reading skills.

Keywords: development, phonological awareness, acquisition, reading skill, primary school
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The Inclusion of Students with Special Needs in Moroccan Public Schools:

Between Legislative Obligations and the Challenges of Integration — A Field Study

Amina Al-Radi
Regional Center for Education and Training Professions (CRMEF),

Rabat-Salé—Kénitra Region, Morocco

Abstract

In recent years, inclusion has emerged as a central theme in the field of special education, attracting
growing attention and development. Its significance has prompted the Moroccan Ministry of National
Education—through the Constitution and international conventions—to advocate for the integration
of learners with special needs into public schools, as these institutions represent their natural social
environment. Yet, the goals set for inclusion remain largely unmet.

This study investigates the factors that hinder the effective implementation of inclusion within
Moroccan schools. It is based on field research carried out in the Provincial Directorate of Salé, under
the authority of the Regional Academy of Education and Training for the Rabat—Salé—Kénitra region.

Drawing on hypotheses tested through tools such as interviews and questionnaires; the study reveals
that the realization of inclusion faces multiple obstacles. Among the most critical are the lack of
specialized curricula and psycho-pedagogical approaches adapted to the needs of this group, the
difficulties teachers encounter in managing inclusive classrooms without adequate frameworks and
guidelines, as well as structural challenges such as overcrowding and time constraints.

The findings underline the limited effectiveness and outcomes of current inclusion practices, reflecting
broader organizational, managerial, and financial challenges.

Keywords: inclusion, students with special needs, educationl management Moroccan public
educationl institutions.
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Moral Values and the Role of the Family in Instilling Them in the Emerging Generations

Hind Khalfi

Researcher in Psychological and Social Studies — Morocco

Abstract

At the end of the twentieth century and the beginning of the twenty-first, the world witnessed a
scientific and intellectual shift, along with significant developments that encompassed economic,
political, and social domains. This transition brought about a series of changes, both in lifestyle and in
the way individuals interact with their social environment, influencing many social institutions as well
as systems of values.

Moral values, as an integrated system, represent one of the fundamental pillars in shaping the
individual and, consequently, society. They act as a compass guiding the behavior of individuals and
human conduct within a community or within various social circles. Their role is to regulate human and
social relations. However, in the face of today’s global acceleration and rapid changes, we encounter
major challenges regarding the ability of younger generations to adhere to this system of values, which
reflects their human, cultural, and religious identity.

In this context, the family emerges as the primary institution that nurtures moral meanings and noble
values. It is considered the cornerstone of building society. As the first shelter for the individual, it
provides housing, psychological security, and the essential environment for care and upbringing. The
family is also the first school where children are raised with good habits and human, emotional,
aesthetic, ethical, and spiritual values. It is the institution that produces generations committed to their
nation’s values and capable of defending them despite surrounding changes and transformations. The
family stands as the genuine guide and original reference; when it thrives, society prospers, and when
it decays, society falters. A righteous family is built upon a righteous mother, a righteous father, and
righteous deeds — it is the strongest foundation upon which nations rely.

This paper aims to highlight the importance of the family in the educational process, starting from its
pivotal and essential role in instilling and consolidating moral values among the younger generations.
Through a psychosocial and Islamic approach, the focus will be on how these values can be transmitted,
as well as the mechanisms and tools families need to ensure their reinforcement in light of the
transformations affecting both the family institution and the value system. Furthermore, it will
emphasize the critical role of the family in value-based upbringing, while also underlining the
importance of restoring the central role of the family in moral education, in partnership with other
stakeholders in the educational process — civil society, educational institutions, cultural organizations,
and all social and educational actors.

Keywords: Moral values — Family — Generations — Social changes — Identity
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What Role Does Visual Art Play in Supporting Children’s Mental Health and Enhancing Their
Creativity?

Dr. Manal Belhaza Al-Araibi
Researcher in Heritage Sciences and Arts

University Lecturer at the University of Monastir — Tunisia

Abstract

Indicated that engaging in artistic activities such as painting, sculpture, and other forms of visual arts
helps reduce stress and anxiety, improves mood, and provides an effective means for non-verbal
emotional expression. Furthermore, visual art enhances self-confidence, contributes to the
development of personal identity, and stimulates creative thinking. Art therapy interventions have
proven effective in improving psychological adjustment, particularly in cases of psychological trauma.

Nevertheless, research in this field faces several challenges, including a lack of rigorous quantitative
studies and the difficulty of generalizing results due to variations in cultural contexts. Despite these
limitations, visual arts remain a promising tool in the fields of psychotherapy, education, and
community development.

So, how can visual art be employed as an effective therapeutic tool within educational institutions?
How does it positively impact mental health?

This study explores the growing role of visual art as an effective means for improving mental health
and supporting therapeutic processes. Visual art is considered a form of silent expression, offering
individuals a safe and creative way to disclose their emotions and internal experiences. Could visual
art truly represent a therapeutic hope?

Keywords: Visual Art, Creativity, Therapy, Mental Health, Impact
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Educational Technology Techniques and the Teaching of Sciences in Moroccan Schools:

Chemistry and Physics as a Model

Dr. Said Asil
Professor of Higher Education,

Regional Center for Education and Training Professions (CRMEF) — Casablanca

Dr. Abderrahman Qasmi
)Secondary School Teacher(

Regional Academy of Education and Training (AREF), Rabat—Salé Region

Abstract

The application of technology in education is a major challenge today. It is no longer a luxury, but
rather a basic and urgent need. This requires a scientific understanding of how to implement it so that
we can develop educational work mechanisms and achieve our desired goals, amidst global
competition that does not recognize traditional methods that limit creativity and innovation in
education and knowledge.

This research aims to identify the potential for employing modern educational technology in teaching
science (chemistry and physics as a model) in secondary schools, particularly in Morocco. It also aims
to measure teachers' proficiency in using these technologies...

To achieve the research objective, we will adopt a descriptive approach, as required by the nature and
scope of the research.

The research reached the following results:

Lack of educational technology in schools;

Lack of use of educational technology in teaching;

Low level of teacher skill in using educational technology;

Many obstacles hindering the use of educational technology in teaching, from the perspective
of the research sample.

At the end of the research, we call for the necessity of providing educational technology techniques in
all schools, along with preparing training courses for teachers to keep pace with scientific development
and cognitive acceleration, thus contributing to the effective employment of learning technology in
the teaching process, and how to adopt e-learning and benefit from social networking sites with
learners. In addition, brochures are prepared that include the latest educational technologies and their
potential use in teaching...

AV

Keywords: education, technology, school, science teaching.
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Developing Historical Awareness in Moroccan Upper-Secondary Education: A Contribution to
Building an Inclusive Didactic Framework Based on Universal Design for Learning (UDL) Principles

Mohamed Safour
(Doctoral Researcher)

Doctoral Center: Human, Space, and Society, Faculty of Educational Sciences, Research Laboratory
in Educational Sciences, Humanities and Languages (SESHUL), Mohammed V University, Rabat —
Morocco

Abdelaziz Bahou
(Professor of Higher Education)

Ecole Normale Supérieure (ENS), Mohammed V University, Rabat — Morocco

Abdelaziz El Amrani El Aloui
(Accredited Lecturer)

Ecole Normale Supérieure, Meknes, Moulay Ismail University, Meknes — Morocco

Abstract

This study originates from the field reality of history teaching in Moroccan secondary education, a
reality that highlights a marked weakness in students’ levels of historical consciousness. Such weakness
is attributable to several didactic and pedagogical factors, notably the limited capacity of prevailing
teaching practices to accommodate diverse learning styles, and the predominance of rote instruction
and memorization in the subject.

Against this backdrop, the study seeks to develop a didactic framework grounded in the principles of
Universal Design for Learning, with the potential to contribute effectively to two main objectives:

e Promoting pedagogical inclusion for all learners, whether mainstream students or those with special
educational needs;

¢ Advancing the development of historical consciousness not only among Moroccan secondary school
learners but also within a framework adaptable to other educational contexts worldwide.

Methodologically, the study employs both descriptive-analytical and reflective approaches. Through
these, it draws upon the actual practices of history teaching at the secondary level and engages with
relevant educational literature in order to achieve the stated objectives.

Keywords: Historical consciousness — Development of historical consciousness — Secondary education
— Didactic framework — Universal Design for Learning
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La place de I’éducation artistique dans le systéme éducatif marocain

Batoul Bayali

Laboratoire de Recherches en Communication et Philosophie : Logos FLSH Ben M’sik Université
Hassan Il Casablanca, Maroc

Houda Mouaheb

Laboratoire de Recherches en Communication et Philosophie : Logos FLSH Ben M’sik Université
Hassan Il Casablanca, Maroc

Résumé

De nos jours, I’éducation artistique apparait comme un catalyseur essentiel d’'une formation holistique
des éleves, en ce qu’elle favorise le développement de compétences métacognitives qui constituent,
dans le contexte contemporain, des ressources intellectuelles et sociales de premiére nécessité. Par le
biais des pratiques musicales, plastiques, théatrales et chorégraphiques, I'éléve apprend a exprimer sa
sensibilité, a affermir son intelligence émotionnelle, a coopérer avec autrui et a affiner la justesse de
son discernement critique.

C’est dans cette optique-la, que nous, formateurs et formatrices du CRMEF, avons décidé de mener un
sondage auprés d’éleves et d’enseignants issus de différents établissements publics au Maroc. Les
résultats ont ainsi révélé que I'éducation artistique demeurait largement marginalisée dans leur
parcours : la majorité des participants ont déclaré ne pas I'intégrer dans leurs pratiques pédagogiques
ou dans leurs expériences scolaires. Cette absence traduit non seulement une sous-valorisation
institutionnelle de I'éducation artistique, mais aussi un manque de sensibilisation quant a son role
performatif dans le développement des soft-skills.

Les constats tirés de cette expérience soulignent la nécessité de repenser la place de I’'éducation
artistique dans les curricula marocains, non plus comme un simple complément culturel, mais comme
un dispositif structurant de formation des compétences humaines et sociales, en étroite articulation
avec les exigences du XXI® siecle.

Mots-clés : Education artistique, éléves marocains, enseignement, soft-skills
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The Role of Arts Education in the Moroccan Educational System

Batoul Bayali
Research Laboratory in Communication and Philosophy: LOGOS
Faculty of Letters and Human Sciences, Ben M’Sik
Hassan Il University of Casablanca, Morocco

Houda Mouaheb
Research Laboratory in Communication and Philosophy: LOGOS
Faculty of Letters and Human Sciences, Ben M’Sik
Hassan Il University of Casablanca, Morocco

Abstract

Today, arts education emerges as a vital catalyst for the holistic formation of students, insofar as it
nurtures the development of metacognitive skills that, within the contemporary context, constitute
indispensable intellectual and social resources. Through musical, visual, theatrical, and choreographic
practices, learners are encouraged to articulate their sensibility, to strengthen their emotional
intelligence, to collaborate effectively with others, and to refine the acuity of their critical judgment.

With this perspective in mind, we, as trainers at the CRMEF, undertook a survey among students and
teachers from various public schools in Morocco. The findings revealed that arts education remains
largely marginalized within their educational trajectories: the majority of respondents reported that it
was neither integrated into their pedagogical practices nor present in their schooling experiences. This
absence reflects not only the institutional undervaluation of arts education, but also a lack of
awareness regarding its performative role in cultivating soft skills.

The insights drawn from this study underscore the pressing need to reconceptualize the place of arts
education in Moroccan curricula—not merely as a cultural adjunct, but as a structuring framework for
the formation of human and social competencies, closely aligned with the demands of the twenty-first
century.

Keywords: Arts education, Moroccan students, teaching, soft skills
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Employing Emotional Intelligence in Teaching Arabic to Native and Non-Native Speakers: Models
and Applications

Dr. Soumiya Al-Nasiri

Al Akhawayn University, Ifrane — Morocco

Abstract

The field of teaching Arabic to non-native speakers constitutes a fertile ground for extensive research
and scholarly inquiry. Among the most significant contributing disciplines is applied linguistics, which
offers a multidimensional framework for exploring and enriching this domain. Through its
interdisciplinary nature, applied linguistics facilitates the incorporation of diverse methodologies and
strategies, drawing on insights from various fields such as artificial intelligence, psychology (in its
multiple branches), education sciences, didactics, sociology, cognitive sciences, neuroscience, and the
cognitive and mental processing of language and knowledge.

In recent years, the teaching of Arabic as a foreign language has evolved into a specialized academic
and professional field that demands focused attention on various pedagogical components, including
curriculum development, instructional design, linguistic and cultural context, teacher training, and
logistical preparation. Enhancing this field by adopting best practices and methodologies from other
modern languages can significantly contribute to the renewal and modernization of pedagogical
approaches for both native and non-native Arabic learners.

This presentation aims to explore the role of emotional intelligence in the teaching and learning of
Arabic for both native and non-native speakers. The discussion will be supported by a selection of
theoretical frameworks and practical applications, based on the author's experience within
international Arabic language teaching programs targeting non-native speakers.

Keywords: Emotional Intelligence — Teaching Arabic as a Foreign Language — Cognitive Processing —
Mental Processing — Applied Linguistics.
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Apprentissage scientifique a I’ére des supports numériques interactifs “Scientific Learning in the
Era of Interactive Digital Tools”

El bougdaoui Karima

Université Hassan Il, Faculté des Sciences Ain Chock, Département de Biologie, Laboratoire
Biotechnologie, Santé et Environnement, Casablanca, Maroc

Rihani Hamza

Université Hassan Il, Faculté des Sciences Ain Chock, Département de Biologie, Laboratoire
Biotechnologie, Santé et Environnement, Casablanca, Maroc

Eljakani Mostapha

Centre Régional des Métiers de I’Education et de la Formation de Casablanca

Résumé

L'intégration des technologies de I'information et de la communication (TIC) dans I'enseignement des
sciences de la vie et de la terre (SVT) permet de mieux représenter les données et de soutenir des
taches cognitives complexes, comme la construction de diagrammes ombrothermiques.

Cette étude évalue I'impact d’une ressource numérique interactive basée sur le logiciel MEDIATOR,
congue autour d’un scénario pédagogique par taches, sur les compétences des éléves du tronc
commun scientifique au Maroc. 144 éléves ont été répartis en trois groupes : ressource numérique
(n=58), fiche méthodologique imprimée (n=30) et groupe témoin (n=58). Les résultats montrent que
le groupe utilisant la ressource numérique obtient les meilleurs résultats en termes d’axes
correctement titrés et gradués, ainsi qu’en identification des parameétres climatiques du diagramme.

Ces résultats suggérent que l'usage d’outils numériques interactifs améliore significativement la
précision procédurale et la compréhension interprétative des éléves, comparativement aux supports
imprimés ou a I'absence de support.

Mots-clés : diagrammes ombrothermiques, logiciel MEDIATOR, SVT, TIC.
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Scientific Learning in the Era of Interactive Digital Tools

Karima El Bouqdaoui
Hassan Il University, Faculty of Sciences Ain Chock

Department of Biology, Laboratory of Biotechnology, Health and Environment
Casablanca, Morocco

Hamza Rihani
Hassan Il University, Faculty of Sciences Ain Chock

Department of Biology, Laboratory of Biotechnology, Health and Environment
Casablanca, Morocco

Mostapha Eljakani

Regional Center for Education and Training Professions (CRMEF), Casablanca

Abstract

The integration of information and communication technologies (ICT) in Life and Earth Sciences (LES)
education enhances data representation and supports complex cognitive tasks, such as constructing
ombrothermic diagrams.

This study evaluates the impact of a task-based interactive digital resource developed with MEDIATOR
software on the skills of secondary school students in Morocco. A total of 144 students were divided
into three groups : digital resource (n=58), printed method sheet (n=30), and control group (n=58).

Results indicate that students using the digital resource achieved the highest accuracy in properly titled
and graduated axes and in identifying climate parameters. These findings suggest that interactive
digital tools significantly improve procedural accuracy and interpretative understanding compared to
printed materials or no support.

Keywords: ombrothermic diagrams, MEDIATOR software, Life and Earth Sciences, ICT.
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The Reality of Integrating Digital Resources in the Teaching of History: A Field Study on the
Opinions of Teachers in the Fez Directorate

Mouad Al-Bourimi
(Secondary School Teacher, Fez—Meknes Academy)
Graduate Researcher, Ecole Normale Supérieure of Fez

Sidi Mohamed Ben Abdellah University, Fez — Morocco

Dr. Anas Al-Sanhaji
Research Professor, Ecole Normale Supérieure

Sidi Mohamed Ben Abdellah University, Fez — Morocco

Abstract

The integration of digital resources into the teaching—learning process has become one of the most
prominent global trends aimed at renewing pedagogical practices and enhancing the quality of
learning. In this context, Morocco has explicitly embraced this orientation through a series of policies
and reform programs, notably the National Charter of Education and Training, the Strategic Vision
2015-2030, and the roadmap 2022-2026. However, the teaching of History still raises fundamental
guestions regarding the extent to which these orientations are effectively implemented in classroom
practice.

Accordingly, this study sought to diagnose the reality of digital resource integration in History lessons
from teachers’ perspectives, by exploring their perceptions of the challenges hindering such integration
and by identifying the solutions and proposals most conducive to operationalizing official orientations.
To achieve these objectives, the research adopted a descriptive—analytical method, drawing on an
online questionnaire administered to a sample of 191 teachers in the Fez Directorate, representing
different educational levels and subject specializations. Data were analyzed using frequencies and
percentages.

Findings revealed that the use of digital resources in History lessons remains limited despite
widespread awareness of their importance. The majority of participants reported institutional,
technical, and training-related barriers, such as the absence of specialized training opportunities and
insufficient logistical infrastructure. Conversely, teachers proposed several solutions, most notably the
reinforcement of continuous professional development, the improvement of school infrastructure, and
the provision of curriculum-aligned digital resources.

The study concludes that overcoming these obstacles requires a comprehensive vision that combines
training, infrastructure, and pedagogical support, thereby ensuring effective and sustainable
integration of digital resources in History teaching.

Keywords: History teaching — Digital resources — Classroom practice — Continuous professional
development
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Phonological Alternations in the Middle Radical of the Triliteral Verb and Their Impact on the
Didactics of Morphological Conjugation

Dr. Mohamed Miyah
(Accredited Lecturer)
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(Graduate Researcher)
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Abstract

Arab morphologists discussed the issue of vowel alternations that surround the vowel of the triliteral
verb with the aim of identifying systematic regularities and rules controlling these alternations with a
view to adopting them as standards to be relied upon in teaching the morphology component.

Through this paper, we seek, by adopting the apophonic phonological theory adopted by (Kersel and
Lowenstam 1996) and the split-fatha theory as formulated by (Al-Saghroushni 1992, 1993), to
demonstrate the systematic rules and patterns governing vowel alternations specific to the vowel of
the triliteral verb in relation to the pharyngeal consonants surrounding the suffix (fa'al). We also aim
to highlight the importance of the vowel in this form and its advantages compared to the fa' and lam,
as well as to direct morphology didactic instruction in elementary and middle school towards
regulating these rules governing the vowel of the present tense vowel according to the principles of
Arabic morphology.

Keywords: vowel alternation — forms — apophonous vowels — splitting of the opening.
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Educational Communication and Its Importance in Language Teaching and Learning
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Abstract

Teaching is a process aimed at educating and instructing learners. This process involves a set of
communicative actions, including educational communication, which is one of the most important
competencies that a teacher should possess in order to succeed in their educational and instructional
tasks.

The process of educational communication aims to activate dialogue and stimulate the lesson through
educational situations. It is considered one of the top priorities that contribute significantly to
improving the educational presentation and the success of language learning, especially Arabic, which
has experienced a significant decline in our educational system due to several factors. The failure of
the educational system to achieve its major goals and objectives is not always attributed to educational
policies or curricula, but also to the absence of effective and positive educational communication.

Educational communication is a communicative relationship between the teacher and their students,
and among the students themselves. It includes both verbal and non-verbal communication styles and
its functions manifest in exchange, communication, and influence. The conditions for its success
include a suitable climate, positive interaction, feedback, and effective communicative relationships.
Its elements include the teacher, the learner, the communicative content, the medium, and the
objectives.

All of these elements and functions interact to create effective educational communication that
achieves positive academic outcomes, particularly in improving the quality of language education and
learning. To achieve these goals, the following must be provided:

- The development of language teaching curricula with seriousness and objectivity.
- Attention to the serious training of teachers.

- Avoidance of hostile behavior and violent practices.

- The provision of suitable infrastructure and modern didactic equipment.

Keywords: educational communication, influence, interaction, academic achievement.
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